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Criterion 1. Introductory Section & Background Information
1A: Summary An Executive Summary that provides a one to two-page summary/abstract of the
information contained within the Self-Study Report.
This document represents the Department of Health, Exercise and Sports Sciences (HESS) Academic
Review self-study for 2021-2022. In developing this self-study the HESS Department, with support from
the Office of Assessment and APR, chose the non-accredited approach. This option is designed for units
that do not have discipline-specific external accreditation. Although the HESS department has one
externally accredited program (Athletic Training), it is not featured in any detail in this report because it is
transitioning to a graduate program only in the summer of 2022. This self-study is structured around nine
criteria which in their entirety present areas of excellence and areas of challenge and opportunity.
The content in this report reflects the collective perspectives of faculty from the five degree-granting
programs in HESS. Criterion 1 provides an introduction and history of the department and programs,
Criteria 1-2 addresses the teaching and learning in the unit, Criteria 4-5 describe the structures in place to
support student and faculty, Criterion 6 outlines the research, scholarship and service of the faculty,
Criterion 7 provides a critical comparison of relevant peer institutions, Criterion 8-9 provides a
description of resources, institutional support and facilities to carry out the department’s mission.
Finally, the self-study report outlines the strategic planning efforts of the department from 2017-2021 and
strategic goals for the future to improve and strengthen the quality of each degree program in HESS.

1B: History A brief description of the history of each degree/certificate program offered by the
unit.
The HESS department has undergone several organizational restructuring and name changes in the last 20
years. In 2001, the department held the name Division of Physical Performance and Development and
housed three programs, Parks, Recreation and Environmental Education, Health Education and Physical
Education. In Fall 2004, the Parks and Recreation program was placed in moratorium and sunsetted in
spring 2006 after a vote of the department faculty. In 2007, the department name was changed to its
current name, Health, Exercise and Sports Sciences (HESS). The doctoral degree programs in Exercise
Science, Physical Education and Sports Administration were reorganized at this time under the title
Physical Education, Sports and Exercise Science.
The HESS Department houses five-degree programs and one physical activity and wellness program that
serves the UNM undergraduate community by offering courses that count toward a student’s GPA. The
degree programs in HESS include Athletic Training (AT), Exercise Science (ES), Health Education
(HED), Physical Education Teacher Education (PETE), and Sports Administration (SA). The B.S. degree
program in Athletic Training will be phased out at the time of this review and will transition to a Master
of Science of Athletic Training (MSAT) degree program in the summer of 2022. The current
undergraduate AT curricula will not be featured in this Academic Program Review (APR) report due to
this transition. A summary of the new MSAT program is provided in Appendix A.
A brief description of the history of each degree program follows.
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Athletic Training
Since its inception in 1969, the University of New Mexico has offered a curriculum program in the field
of athletic training. The University of New Mexico Athletic Training Program was one of the first of four
athletic training programs in the United States. It was established by the National Athletic Trainers’
Association (NATA) Hall of Fame Inductee, L.F. “Tow” Diehm. The program offered the courses
required by the NATA and provided clinical experiences with teams within the UNM Athletic
Department, as it still does today. In 1986, UNM recognized athletic training as a major within the
College of Education. Due to accreditation requirements, the Bachelor of Science in Athletic Training
program is moving to a Master of Science in Athletic Training effective July 2022.

Exercise Science
For the last 30 years, the Exercise Science program has provided a formally recognized academic
curriculum for undergraduate, masters and doctoral students at the University of New Mexico. The
Exercise Physiology Laboratory was established nearly 30 years ago as the hub for research and
educational activities conducted by faculty and students in the Exercise Science program. Currently, the
Laboratory consists of a biochemistry laboratory, two research/teaching laboratories, one altitude
chamber and one heat chamber.

Health Education
Since its inception over 40 years ago, the Health Education program has provided a formally recognized
academic curriculum for undergraduate and graduate students at the University of New Mexico.
Historically, graduates in the Health Education program, Community and School Health concentrations,
have sought professional careers as health education specialists in all community sectors, including nonprofit organizations, government agencies, hospitals, community clinics, worksites, and academia.
Specifically, Health Education graduates and undergraduates have worked at and continue to work at the
New Mexico Department of Health, local, federal, and state agencies within and outside New Mexico,
Indian Health Services, tribal governments, social services, local grassroots organizations, and unified
school districts. Graduates from the UNM Health Education program continue to impact, influence and
shape leadership in public health education primarily within the state, but also throughout the southwest.
The professional level of impact is evidenced by leadership capacity at multi-levels of involvement, with
the aim of improving the health of the general population and diverse subpopulation groups.
The program once offered a B.S. in Community Health Education and School Health Education with
licensure, a M.S. in Community Health Education and School Health with Licensure and a Ph.D. in
Health Promotion. Due to demand, the School Health Education licensure degree programs were placed
in moratorium. Integral to the historical background of the Health Education program is that at one time a
Ph.D. “concentration” was offered but eliminated due to a loss of tenure track faculty. At one critical
juncture during those discussions, the faculty had well over 30 doctoral students and only four faculty to
advise them through courses, exams, and dissertations. Of those four faculty most students selected
advisors from only one or two and the resultant inequity and unbalanced workload became evident. The
faculty concern about quality of the student’s doctoral-level experience took precedence. The result was
that no new doctoral students were admitted and after 5 years the Ph.D. within the Health Education
concentration was eliminated.
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Physical Education
Since its inception over 30 years ago, the Physical Education Teacher Education (PETE) program, the
Master of Physical Education with an emphasis on Curriculum and Instruction, and the Doctor of
Physical Education with an emphasis on Curriculum and Instruction has provided a formally recognized
educational experience for undergraduate and graduate students and has achieved national recognition
through NCATE, TEAC, or CAEP accreditation for the past 20 years. The PETE program continues to
serve the needs of developing high quality Physical Education teachers for the State of New Mexico and
its surrounding communities. Several years ago, the doctoral program was placed in moratorium due to
low enrollment but was reopened in Fall 2019 with three students. As of this writing (Fall 2022), the
program has attracted high quality PhD students and now has eight students enrolled. The Master’s
program was historically offered in-person but has recently been strategically redesigned as a fully online
degree program with the expectations of achieving the UNM Accelerated Online Program (AOP) status
spring 2022. Upon moving to fully online delivery, the MS program had 8 students enrolled (Fall 2019)
and has grown exponentially; at the time of this writing there are over 40 students currently enrolled in
the MS program and we anticipate this number to continue to increase.
Sports Administration
Established in 1979, The UNM graduate program in Sport Administration has a proud tradition of
preparing students to provide leadership in positions such as high school athletic directors, college athletic
administrators, directors of amateur and professional sport organizations, sport coaches, and university
professors. The program offers both M.S. and Ph.D. degrees. The M.S. program is comprehensive in
nature, but coursework can be designed around the core requirements to meet unique objectives of each
student. The Ph.D. program has a long history of developing leaders in the professoriate with graduates
in faculty positions across the country and around the world.
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1C: Organizational Structure A brief description of the organizational structure and governance of the unit, including a diagram of the
organizational structure. The Department of Health, Exercise and Sports Sciences houses five degree granting programs and a physical education
activity and wellness program that serves the entire undergraduate student body of UNM. There is one Department Chair that serves a 4-year term with
the opportunity for reappointment. Governance of the HESS unit is guided by the UNM Faculty Handbook, the policies and faculty governance in
COEHS and regular faculty meetings within the department and programs where discussion and voting takes place.
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1D: Accreditation Information regarding specialized/external program accreditation(s) associated with
the unit, including a summary of findings from the last review, if applicable. If not applicable, indicate
that the unit does not have any specialized/external program accreditation(s).
The UNM Athletic Training Program is the only program in HESS under accreditation. UNM’s Athletic
Training Program is accredited by the Commission on Accreditation of Athletic Training Education
(CAATE), which is recognized by the Council for Higher Education Accreditation (CHEA). Maintaining
CAATE accreditation requires that the athletic training program maintain compliance with 94 procedural
and curricular standards. Compliance with these standards is reported annually in October via an annual
report. UNM’s October 2019 annual report was accepted as fully compliant. Additionally, accredited
programs undergo an extensive self-study and site visit process every 5-10 years. UNM’s Athletic
Training Program underwent its last self-study in 2017-2018 and was awarded 10 years of continuing
accreditation in August 2018, which is the longest accreditation granted by the CAATE. The CAATE
cited strengths including strong faculty and administrative support, a diverse student and preceptor
population, and a strong culture of community engagement. The CAATE recommended increased lab
support, clarity of faculty roles and responsibilities, revision of the program assessment plan, and
improved management of clinical education.
*Note: The AT program is not featured in this self-study report since program faculty will be
discontinuing the B.S. degree program in May 2021 and transitioning to a M.S. AT degree in summer
2022 due to new CAATE regulations.
1E: Previous APR A brief description of the previous Academic Program Review Process for the unit.
The description should:
 note when the last review was conducted;
 provide a summary of the findings from the Review Team Report;
 indicate how the Unit Response Report and Initial Action Plan addressed the findings; and
 provide a summary of actions taken in response to the previous APR.
The last department APR in HESS was conducted in 2012. The review team report and response and
action plan can be found here. The following provides a summary of the findings from the review team
report and the steps HESS has taken to address the major concerns contained in the 2012 APR report.
Summary of findings in the review team report-2012
1. The HESS Department appears to be a well-functioning unit and faculty have close working
relations with one another and collaborate well together.
2. Individual programs have developed appropriate student learning outcomes (SLOs) and methods
for evaluating required competencies. Most students in each program understand and have
mastered most SLO’s.
3. Students are very complimentary of faculty and express that they are receiving quality education.
4. Listed graduate and undergraduate course work, and graduate experiences generally paralleled the
comparative institutions.
5. Faculty have distinguished themselves as leaders within the university, the community and the
profession.
6. HESS faculty clearly contribute to other academic units and collaborative initiatives such as the
Nutrition and Dietetics program, Biochemistry, Fine Arts and UNM School of Medicine. HESS
courses are taken by students in these other academic units and HESS physical activity courses
are taken as electives by an estimated 15,000 students at UNM.
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7. Faculty and students are engaged in community service and experiential learning opportunities
including Albuquerque Public Schools, Lovelace Medical Care System, Kirkland Air Force Base,
UNM Medical Services and UNM Athletics. The summer youth sports program provides
underserved youth in Albuquerque with a four-week physical education and sports program.
Challenges of the Department
1. Poor teaching conditions in the Johnson Center (JC) building. Classrooms are noisy and WIFI is
unsteady. Heating and cooling systems are inefficient, windows do not all open and close. JC also
houses both the student recreation programs and several athletic teams. These multiple uses often
conflict and restrict student and faculty use of the building.
2. The historical-based budgeting process does not reward the department for the many service
courses that are taught, and which cost the department and college a considerable amount of
money.
3. The teaching load (3/2) across the department is very high when compared to faculty at other
research-intensive universities.
4. External funding is minimal with a few exceptions.
Comments from Review Team per Program
Athletic Training
Strengths. Strong clinical and diverse practice opportunities; students favorable toward program;
accredited program; Board of Certification pass rates high.
Challenges. Insufficient training room space; Need more faculty especially a Clinical Education
Coordinator and tenure-track faculty member).
Recommendations. Reduced teaching loads to 2/2 per year; hire a Clinical Education Coordinator and
tenure-track faculty member; improve faculty-student ratios as determined by the Commission on
Accreditation of Athletic Training Education (CAATE).
Exercise Science
Strengths. Faculty are strong researchers; programs and faculty have excellent reputations and have
established strong local collaborations; graduate students have impressive publication records in refereed
journals throughout their UNM experience; undergraduates are involved in writing research articles for
publication in professional peer-reviewed fitness journals; faculty present at national conferences and
serve national committees; strong curricula and internship opportunities; graduate students are offered
research and teaching internships; Student learning outcome assessments demonstrate excellence;
outstanding career placement of graduate students.
Challenges. Insufficient laboratory space; establishing a budget to repair and replace heavily utilized
equipment, limited number of teaching and graduate assistantships, cross-listed course offerings (UG and
Grad), large class sizes and minimal assistance with grading (GA’s) and challenges with lab occupancies.
Recommendations. Provide more teaching experience for doctoral students; Increase start-up funding for
new faculty; train undergraduates to conduct fitness testing rather than doctoral students; Adjust faculty
teaching workloads to 2/2 per year; seek additional tenure-track faculty as four members are insufficient.
Health Education
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Strengths. Well-designed culturally diverse faculty and students; faculty cohesive, collaborative and have
well-defined and diverse research interests; students very complimentary to program strong contributors
to the College; commendable commitment to quality teaching, research, and service; the community
health education program is poised to position for program accreditation with Council for Education in
Public Health (CEPH).
Challenges. High teaching load of 3/2 for a research-intensive university and a faculty made up of many
assistant professors; small School Health Education Teacher Preparation program; Community Health
Education curricula should consider a few coursework changes (add an epidemiology undergraduate
course).
Recommendations. Reduce teaching loads for faculty to two courses per semester. Offer more student
choice electives, add public health courses such as Environmental Health, Epidemiology, Health
Administration and separate courses in Program Evaluation and Community Organization and
Mobilization; seek SABPAC approval for the undergraduate Community Health Education Program;
consider changing the undergraduate name to Public/Community Health Education program or Public
Health Education; offer more courses online to increase flexibility for students; require Multi-cultural
course class early-on so content can inform their understanding of subsequent courses in program
planning and other classes;
Physical Education
Strengths. Faculty appear to work together; faculty actively engaged in publications, presentations, and
service.
Challenges. Too many program degree options with little resources; research productivity and effective
mentoring may be hindered by the heavy faculty teaching loads.
Recommendations. Teaching loads should be reduced to 2/2 per year; faculty should publish more databased research; engage Ph.D. students earlier in research; collaborate with other universities on research
opportunities; consider conducting a market analysis to assess the need/demand for a M.S. degree in
Curriculum and Instruction with K-12 licensure and the need for a MM.S. degree in adapted physical
education with low resources update and modify current required courses in the doctoral program to be
reflective of the requirements working as an assistant professor in an institution of higher learning;
increase the publication expectations for doctoral students; provide doctoral students with teaching
experiences beyond the (Physical Activities Non-Professional (PENP) program.
Sports Administration
Strength. Possess a national reputation for excellence; strong community partnerships with UNM
Athletics, New Mexico H.S. Activities Association, APS, local sports teams, Isotopes Baseball; Faculty
are engaged in peer-reviewed publishing; high student enrollment; strong internship opportunities.
Challenges. Doctoral students request more research experience with faculty; more of a balance between
teaching PENP courses and serving as a research assistant or teaching professional courses in Sports
Administration.
Recommendations. Doctoral students should spend 10 hours per week assisting faculty in research;
provide more discipline related teaching opportunities for doctoral students; create an enrollment
management plan.
Summary of Action Plan and Steps Taken in 2012
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The department faculty agreed with each challenge cited by the review team. However, solutions to the
challenges were not also within the direct control of faculty or leadership.
Infrastructure
Improvement in Johnson Center infrastructure required university level discussions beginning with the
Dean at that time. Wi-Fi boosters were placed in the main department office and to classrooms. Due to the
large number of faculty, students and staff needing access, the bandwidth remained insufficient for the
demand.
Historical budgeting
Additional resources were requested by the department chairperson to increase course offerings in the
physical education activity program which serves the undergraduate student population on main campus.
Workload
Teaching workload discussions took place at all levels of the University. Standard teaching workloads
eventually shifted from 15 credit hours a year (3/2) to 12 credit per year (2/2). This created budget
implications and the need to hire adjuncts to cover classes.
Graduate students. Assistantships that require teaching in the physical education activity program can be
time-consuming for graduate students but the program allows for graduate student funding and
recruitment. More funding was requested to fund additional graduate students to teach courses in the
degree-granting programs and to work with faculty on research initiatives.
1F: Vision & Mission Provide a brief overview of the vision and mission of the unit and how each
degree/certificate offered addresses this vision and mission. Describe the relationship of the unit’s vision
and mission to UNM’s vision and mission. In other words, to assist the university in better showcasing
your unit, please explain the importance of its contribution to the wellbeing of the university, including
the impact of the unit’s degree/certificate program(s) on relevant disciplines/fields, locally, regionally,
nationally, and/or internationally?
Department Mission
The mission of the Department of Health, Exercise and Sports Sciences is to positively impact citizens
and institutions of New Mexico and beyond through teach, scholarship and service pertaining to healthy
lifestyles, disease prevention, lifetime physical activity, and/or sport participation.
Our undergraduate programs prepare students to be highly qualified teachers of physical education;
community leaders in public health related fields; qualified health care professionals in athletic training;
and qualified health/fitness instructors for fitness centers, corporate fitness programs, outpatient physical
therapy, and cardiopulmonary rehabilitation programs.
Our graduate students include teachers wishing to improve their practice or move into a career in higher
education as a university professor; professionals preparing to move into leadership positions in
community, public health or worksite settings, high school, college, or professional sports; exercise
scientists preparing to become researchers, and preventative and/or rehabilitative program directors.
The mission statement of each of the five academic programs in HESS follow.
Athletic Training
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The mission is to provide exceptional education and prepare critical thinking professionals for a career in
athletic training. Emphasis is placed upon developing skills in assessment, management, and scholarship
to become life-long learners and effective healthcare providers. Graduates will provide leadership and
service in society and deliver optimal healthcare.
Exercise Science
The mission of UNM's Exercise Science program is to provide our students with the didactic,
experiential, and ethical foundation in the study of human physiology and movement necessary to
succeed in their choice of career, professional field of study, and advanced academic work.
Health Education
The mission of the Health Education Program at the University of New Mexico is to develop and promote
sustainable public health solutions for populations in New Mexico and beyond, through the professional
preparation of health education specialists, collaboration with community organizations,
research/evaluation, policymaking and advocacy.
Physical Education- The mission of the Physical Education Teacher Education program is to prepare
highly qualified physical education teachers for K-12 schools; to support the development of quality
physical education programming with in-service practitioners and to prepare doctoral students for careers
as PETE faculty members in higher education through experiences in research, teaching and service.
Sports Administration
The mission of the Sports Administration program is to provide a vibrant academic climate in which
students are prepared to successfully provide leadership for amateur, professional and commercial sport
organizations. Successful leaders demonstrate critical thinking and problem solving skills that effectively
address socio-cultural, managerial, economic, and legal challenges facing sport organizations. The
doctoral program’s mission is to provide students with the content knowledge and skills necessary to
think critically, analyze and synthesize technical information and produce independent and collaborative
research to address local, state, national and global issues in sport administration/management.

Criterion 2. Teaching & Learning: Curriculum

The unit should demonstrate the relevance and impact of the curriculum associated with each
degree/certificate program. (Differentiate for each undergraduate and graduate degree and certificate
program offered by the unit.)
2A: Curricula Provide a detailed description of the curricula for each degree/certificate program within
the unit.
 Include a description of the general education component required, including any contributions
from the unit to general education, and program-specific components for both the undergraduate
and graduate programs.
 Discuss the unit’s contributions to and/or collaboration with other internal units within UNM,
such as common courses, courses that fulfill pre-requisites of other programs, courses that are
electives in other programs, cross-listed courses, etc.
2B: Mode of Delivery Discuss the unit’s mode(s) of delivery for teaching courses.
The General Education courses required for undergraduate students at UNM provide learning
opportunities for critical thinking, information analysis, communication (verbal and written), and
quantitative reasoning. UNM requires 31 credit hours distributed across seven areas to complete
the UNM General Education requirements. The university also requires completion of a 3 credit hour U.S.
and Global Diversity and Inclusion requirement. Students may transfer course work from other accredited
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institutions to fulfill these requirements. There are no HESS courses that are part of the UNM General
Education course lists. Several attempts have been made to offer HESS courses but each time the request
was denied.
A description of the curricula in each program follows.

Exercise Science
The overall relevance and impact of the Exercise Science undergraduate curriculum is quite robust and
fulfilling for students seeking professional careers in clinical rehabilitation (e.g., physical therapy,
occupational therapy, cardiac rehabilitation), medicine (e.g., physician assistant, medical practitioner),
fitness (e.g., personal trainer, fitness facility owner/manager), sports training (e.g., strength and
conditioning coach, data performance analyst) and graduate education (e.g., exercise science, health
promotion).
2A: Curricula
Exercise Science Undergraduate Curriculum
The Exercise Science undergraduate curriculum integrates education, scientific research and practical
applications of exercise physiology, kinesiology, sports physiology, cardiovascular health, and
musculoskeletal health to enhance physical performance and quality of life.
The undergraduate Exercise Science program embodies the mission of UNM general education (Gen Ed)
in that it "empowers students to face a rapidly changing world with the ability to frame questions and
solve problems." The Gen Ed courses required in Exercise Science deliver flexible tools for thinking and
a base of knowledge for student success throughout their education. The 35 credit hour required courses
in Exercise Science include:
1) English 1120 (3)
2) Communication 1130 (3)
3) Math 1220 (3)
4) Bio 1140/1140L (4)
5) Psych 110 (3)
6) Humanities (Diversity) (3)
7) Humanities (3)
8) Second Language (3)
9) Arts and Design (3)
10) Chem 1225/1225L (4)
10) English 1110 (3) Student Choice
The Undergraduate Exercise Science program has a meaningful collaborative working relation with the
Nutrition and Dietetics Program in the Department of Individual, Family and Community Education.
Their undergraduate students take PEP326L Fundamentals of Exercise Physiology as part of their
required curriculum. Reciprocally, our Exercise Science students are required to take NUTR344 Energy
Nutrients in Human Nutrition and NUTR345 Vitamins and Minerals in Human Nutrition. A minor is not
required for the Exercise Science B.S. However, most of our students (>80%) are pre-physical therapy
and pre-occupational graduate students. Many of these clinical-focused Exercise Science students choose
to also get a minor in Psychology, as this is a favorable educational supplemental track for these students.
The two required electives in our program (>300 or higher) are often upper division Psychology classes.
In addition, the PEP495 Research Review project option (PEP495 students may complete Research
Review project or Onsite Practicum experience) has become a very popular course for Liberal Arts and
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Integrative Studies undergraduate students. Lastly, the Exercise Science faculty have updated the
curriculum (under review this Fall 2020) and have designed and added a new course entitled, Introduction
to Exercise Science. This class, when approved and listed in the UNM catalog, will be open to all
undergraduate students at UNM.
Exercise Science Masters (MS) and Doctoral (Ph.D.) curricula
The overall relevance and impact of the Exercise Science Masters (MS) curriculum is that it provides a
broad-based, evidence-based curricular in exercise physiology, resistance training physiology, body
composition, exercise testing and interpretation, and advanced exercise program design. Over the course
of this 35 credit hour program, MS students learn theory-backed concepts to: design and perform
assessments, collect and interpret data, evaluate outcomes, and create effective exercise interventions and
fitness training plans.
Some of our Exercise Science MS students pursue additional certifications including:
ACSM Certified Clinical Exercise Physiologist®
ACSM Certified Group Exercise Instructor®
ACSM Certified Personal Trainer®
NSCA Certified Strength and Conditioning Specialist®
Many of the Exercise Science M.S. students take some of the topics or seminar graduate classes, when
offered, by the Nutrition and Dietetics Program in the Department of Individual, Family and Community
Education. Popular classes include NUTR593 Nutrition, Exercise & Immune Function, NUTR535
Seminar: Diabetes, and NUTR535 Seminar: Weight Management. Graduate students in the Nutrition and
Dietetics Program occasionally enroll in PEP532 Body Composition and PEP625 Writing for
Professional Publication.
The overall relevance and impact of the Exercise Science doctoral program is its dual focus in developing
researchers and higher education teachers who are using evidence-based approaches, based on sound
problem-solving methods to seek answers over a spectrum of health, disease prevention, and physical
activity. The interdisciplinary curriculum develops highly effective scholars, researchers and teachers
who can create and disseminate new knowledge about issues and topics arising at the intersection of
physical activity, disease prevention, and human performance.
Our doctoral students take several classes offered by Educational Psychology Program in the Department
of Individual, Family and Community Education. These courses include EDPY630 College Teaching
Seminar, EDPY603 Applied Statistical Design and Analysis, and EDPY604 Multiple Regression
Techniques as Applied to Education. Exercise Science doctoral students all take BIOMED510 Physiology
in the Biomedical Sciences program. Some of our doctoral students chose to take other offerings in
Biomedical Sciences as electives. These courses include BIOMED508 Advanced Cell Biology and
BIOMED509 Principles of Neurobiology.
Some of the Exercise Science Ph.D. students take certain topics or seminar graduate classes, when
offered, by the Nutrition and Dietetics Program in the Department of Individual, Family and Community
Education. Popular classes include NUTR593 Nutrition, Exercise & Immune Function, NUTR535
Seminar: Diabetes, and NUTR535 Seminar: Weight Management.
2B: Mode of Delivery
Courses in Exercise Science are offered in-person. During COVID-19 the majority were taught remotely
via Zoom. Some courses with a lab component were allowed to meet on a limited basis.
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Health Education

2A: Curricula
The Health Education Program (HED) in the Department of Health, Exercise and Sports Sciences in the
College of Education and Human Sciences offers a B.S. degree in Community Health Education, a minor
in Community Health Education, and a M.S. degree in Health Education.
The National Commission for Health Education Credentialing (NCHEC) guidelines serve as the basis for
the course of studies and the competency-based curricula at the undergraduate and graduate levels. In
addition, special attention is given to preparing students to work within multi-cultural, multi-ethnic
communities in ways that respect and support the healthy development of families and individuals within
those communities. In addition, the undergraduate degree programs incorporate University of New
Mexico core course requirements, which include a minimum 40 credit hours of upper division (300 -level
and above) courses. The Master of Science (M.S.) in Health Education degree program requires 36 credit
hours of coursework including approved electives. The graduate program offers a thesis or non-thesis
option and a 50 credit hour fieldwork experience for all students.
The broad learning goals of the Health Education Program are to:
1.

Prepare students from diverse cultures and tailor their educational program to respond to the health
needs of the groups they represent.

2.

Prepare health promotion professionals to develop health enhancement programs based on the
strengths of New Mexico's rich and diverse cultures.

3.

Promote scholarly research that explores the complex and interrelated health education, cultural,
and social issues of children, youth, and families.

4.

Prepare health education professionals to work collaboratively with federal, state, and local health
departments to prevent disease and promote health and education agencies.

5.

Prepare health education professionals to implement prevention interventions that support the
healthy growth and development of children, youth, adults, and families.

The program faculty provides an undergraduate and graduate course of study that follows the
Competency-Based Framework for Health Education Specialists, endorsed by the National Commission
for Health Education Credentialing, Inc. (NCHEC) and the Society for Public Health Education
(SOPHE). Students gain proficiency in seven major competency areas:
1.
2.
3.
4.
5.
6.
7.

Assess Needs, Assets and Capacities for Health Education
Plan Health Education
Implement Health Education
Conduct Evaluation and Research Related to Health Education
Administer and Manage Health Education
Serve as a Health Education Resource Person
Communicate and Advocate for Health and Health Education

Community Health Education Undergraduate (B.S.) Curricula
The Community Health Education program collaborates with other complementary academic units both
within COEHS and across campus. Our faculty and students interact and collaborate with the Nutrition
Program, the Educational Psychology Program, the Teacher Education Program, the College of
Population Health on north campus and the UNM RWJ Center for Health Policy. In the B.S. degree track
students have regular exposure to faculty teaching classes in psychology, anthropology, biology and
related core disciplines. The culmination of the B.S. experience for our students is a challenging,
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comprehensive, and robust immersion in core academic content so critical for producing balanced and
dedicated health educators.
The B.S. Community Health degree is fully online and consists of 120 credit hours and prepares students
to plan, design, implement, and evaluate community prevention programs in a wide variety of populations
and settings. The undergraduate minor in Community Health Education requires18-credit hours in CHED.
A grade of C or better (not C-) is required for all undergraduate health education and core requirement
courses.
Required coursework (fully online). HLED 1113 First Aid and CPR, HLED 1220 Personal Health
Management, HLED 2210 Education for AIDS Prevention, HLED 2130 Consumer Health, HLED 2150
Foundations of Health Promotion, HED 310 Injury Prevention, HED 306 Conflict Mediation, HED 321
Violence Prevention, HED 333 Emotional Health, HED 362 Introduction to Health Behavior
Theory, HED 371 Introduction to Public & Community Health, HED 446 Health Promotion Program
Planning, HED 451 Prevention Strategies in Community Health, HED 482 Social Determinants and
Multicultural Health, HED 495 Field Experience (300 contact hours, 6 credit hours).
Undergraduate students in the community health education specialization are required to enroll in Field
Experience for two semesters, typically in their last year or final semester. Students are required to
complete 300-hours in an approved field site. Field placement is determined by the competency-level of
the student and an agreement between the student, Field Site Coordinator and UNM Field Coordinator or
in some cases academic advisor. Early experiences in the public health field are integrated into lower
division courses such as HLED 2150 Foundations of Health Promotion and mid-level courses such as
HED 371 Introduction to Public and Community Health.
Community Health Education Graduate (M.S.) Curricula
The M.S. degree in Health Education consists of 36 credit hours and prepares graduates for careers in
professional health education specialists and in the application of behavioral science and public health
principles to health problems and health promotion; for administrative and consultant positions in
agencies and institutions at local, tribal, state, and national levels; and for positions in program planning
and evaluation.
Required coursework. EDPY 511 Introduction to Educational Statistics, HED 506 Health Behavior
Theory, HED 507 Research Design in HPER, HED 511 Management of Health Promotion Program, HED
571 Advanced Community Health Education Research, HED 572 Community Health Education Program
Planning, Development and Evaluation, HED 574 Epidemiology Principles for Health Educators, HED
576 Measurement and Evaluation in Health Promotion, HED 582 Advanced Multicultural HED Research
and Applications, HED 595 Field Experience, Thesis 6 hours, or Non-thesis option with 6 credit hours of
electives and passing of comprehensive exams.
Field Experience. The program of studies for students in the undergraduate and graduate degree
programs in Community Health Education culminates in an applied Field Experience course. Field
Experience requirements are designed to enable students to gain insight on how a degree in community
health education can be applied to practice-based careers, outside academia. Field Experiences are
developed so that students synthesize and integrate knowledge acquired in course work and other learning
experiences and apply theory and principles in a situation that approximates some aspect of professional
practice. The primary goal is to provide students with 'real-world' exposures and opportunities for handson experiences that are otherwise missing from the academic curriculum.
Graduate students in community health education are required to enroll in Field Experience in their fourth
semester of graduate studies. Students are required to prioritize three competency based areas of interest
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from a list of nineteen, which is used to match a professional placement. Graduate students are required to
complete 150 hours of field placement.
The HED Field Experience placement sites include but are not limited to the State of New Mexico
Department of Health, its many satellite sites; University of New Mexico Health Sciences Center; UNMHospital; Lovelace Medical Care System; Presbyterian Health Care System; City of Albuquerque
Municipal Sites (i.e. Community Centers); Community Based Organizations (i.e. YDI, Lung Association,
Heart Association, People Living with Cancer, Breast Cancer Resource Center, Pathways Project, ARCA,
YMCA); School-based Health Centers; Bernalillo County Office of Environmental Health; Kirkland Air
Force Base-Health Education/Medical Clinic and faculty research field sites such as the Comadre-aComadre Program. Health Education continues to work on expanding its field experience pipeline for
both graduate and undergraduate students.
Thesis. The thesis option is intended for students interested in learning about and conducting research.
The thesis consists of preparing a research proposal, a proposal hearing, carrying out the research, and a
final defense meeting. The thesis is judged and evaluated by three members, two of which must be within
the Health Education program, and one may be from outside but approved by the Department. The final
defense of the thesis includes an oral exam that satisfies the Office of Graduate Studies' comprehensive
examination requirement.
Comprehensive Exams. The comprehensive exam is intended to cumulatively evaluate student's
comprehensive ability to apply both course theory and content. Only plan 2 (non-thesis option) students
are required to choose one of three options to meet the requirements of a comprehensive exam. Generally,
the comprehensive exam regardless of options, will be taken in the student's last semester after all core
coursework has been completed with a B or better. There should be no more than 6 hours of coursework
remaining prior to taking the exam. Comprehensive exams are not administered during the summer
months. A student who is not able to sit for the Spring semester exam, for whatever reason, is required to
take the exam at the next regularly scheduled exam time in the Fall semester. Students choose a
comprehensive examination committee consisting of a minimum of three members based on the program
requirements and approved by the Office of Graduate Studies and. The HED program requires that at
least two of the committee members be full-time Health Education faculty. The third member can be
outside the program but official approval is required.
There are three comprehensive exam options in the M.S. HED program.
Option 1: 8-Hour Written Exam. The written exam covers core courses including: HED 506, 511,
571, 572, 582, (morning session) and HED 507, 574, & 576, (afternoon session). The written exam is
designed is to demonstrate application, synthesis, integration and evaluation of core course content to
a health problem of their own choosing. The Comprehensive Exam is intended to cumulatively
evaluate student’s comprehensive ability to apply both course theory and content. The standard
format for the comprehensive examination is two four-hour sessions addressing coursework in the
professional core (Advanced Community Health, Program Planning, Health Behavior Theory,
Multicultural Health and Program Management) and the research core (Epidemiology, Research
Design, Evaluation & Measurement) and possibly questions on related courses the student has taken
which were previously approved on the Program of Studies (POS) by the faculty. Students are
encouraged to consult with the instructor of each core course they completed to prepare. The
questions are generally designed to allow the student to demonstrate their ability to synthesize, apply,
and communicate competencies in Health Education. While students may discuss general content of
the exam questions with their advisors, students will not be made aware of the exact question(s) prior
to the examination. The comprehensive exam is generally scheduled for an 8-hour time period, and is
scheduled each Fall and Spring semester only.
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Option 2: Research Proposal and Oral Defense. The student must write a 20-25-page research
proposal to demonstrate their understanding of and application of relevant course content required for
proposing a research study using a qualitative, quantitative and/or mixed methods approach. An oral
defense follows one week later. The research proposal must follow the standard template provided by
the program and must include but is not limited to the following sections: Introduction/Background,
Problem Statement, Objectives and Aims, Literature Review, Theoretical Model, Study Design and
Methods, Project Administration, and Conclusion. A description of the content required in each of
these sections is provided in a research proposal template. A title page, table of contents, references
and an appendix section are also required. Graduate students are required to present their research
proposal in a one-hour oral defense 1-2 weeks following the submission of their paper and no later
than one week prior to the OGS exam reporting deadline. The student must prepare: a) a slide
presentation, of no more than ten slides, highlighting major sections of their research proposal, and, b)
a handout of their slides for each committee member. Any deviation from these procedures or
requirements must be approved in writing by the committee chair and communicated to all committee
members as early as possible.
Option 3: Journal Submission. Students work with their Chair/Advisor to construct a research
manuscript for eventual submission to a professional public health or related journal. Students
electing this option must begin this effort well in advance of applying for approval to take comps.
Students choose a committee of three members. No oral defense session is required.
Exam Rubric. Students must earn an overall "pass" in the option they selected to successfully complete
the comprehensive exam. The general criteria used for the final grade includes a) Pass: The work meets
all the required elements of the option, reflects an appropriate level of understanding of the content,
includes supporting detail, includes adequate references to the scholarly literature, and the writing style
reflects command of the standard, academic use of language; b) Marginal/Questionable: The work
partially meets the required elements of the option but is weak and does not reflect an adequate level of
understanding of the content. Supporting detail is lacking, and references to the scholarly literature are
minimal. The writing style is not professional and contains grammatical and structural errors.
Additionally, there is insufficient evidence of the relationship between theory and practice. Rewrites
and/or oral follow-up may be required; c) Fail/No Pass: The work fails to meet the required elements of
the option and does not reflect an adequate or appropriate level of understanding of the content.
References to the scholarly literature are weak or absent, and it is clear the student's communication skills
are inappropriate or lacking based on expectations for academic and professional writing at the graduate
level. Within 2-weeks of completing the exam, students are informed of the results by the student's
Committee Chair. An examination or parts of an examination may be repeated only once, and only at the
discretion of student's program committee. When a student does not pass all or part of the Comprehensive
Examination, the program committee chair will meet with the student to discuss one of three action plan
options.

2B: Mode of delivery
The undergraduate program is fully online, courses are 8-weeks in duration. The program will be
applying for Accelerated Online Program (AOP) status in spring 2022. The courses in the M.S. program
are typically scheduled as in-person except during the COVID-19 pandemic when UNM and the state
were in shelter in place and teaching shifted to remote only.
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Physical Education
2A: Curricula
Physical Education Teacher Education (PETE) Curriculum
The Physical Education Teacher Education (PETE) program of studies leading to the degree of Bachelor
of Science Education is designed to prepare the student to teach physical education in elementary, middle,
and junior and senior high schools (K-12). The program of studies includes 56-hours of general
education coursework and 62-hours of content preparation. Students completing the program are eligible
to apply for a teaching license in New Mexico. The PETE faculty strives to equip students with the
content and pedagogical content knowledge necessary to smoothly transition from pre-service to inservice teaching.
The junior block program consists of two semesters with three core courses each semester. In the Fall
semester, coursework focuses on behavioral objectives, lesson plans, unit plans, block calendars and
alternative teaching styles. The spring semester also includes the previous elements but builds on student
knowledge by requiring students to 1) expand lessons to accommodate differences in children, 2)
incorporate valid assessments in their program, and 3) maintain positive classroom management as they
prepare physically educated students. During this year, pre-service teachers deliver lessons students in a
public school setting, which is often the first “real world” teaching many of our students encounter.
The student teaching practicum is the final phase of the PETE program where the student utilizes the
theories and practices learned in coursework to take over full assumption responsibilities of an in-service
cooperating teacher. The cooperating teacher acts as a mentor to the student teacher. This is a 16-week
experience that requires the student teacher to work in an elementary and secondary capacity. A
university supervisor is also assigned to the student teacher and visits the teaching placement periodically
to offer feedback and consult with the cooperating teacher regarding the student teacher's growth and
development.
Within Physical Education Teacher Education, the following major and degree are available:
Teaching Major
Physical Education – B.S. Ed.
Post Baccalaureate K-12th grades license
Post Baccalaureate 7-12th grades Secondary Education License
Endorsement Teaching Field
Physical Education: Elementary or Secondary
Students completing the program are eligible to apply for a teaching license in New Mexico. To be
licensed, applicants must pass the National Evaluation Series (NES) basic skills and content specific tests.
Program requirements. PEP 250 Physical Education Skills and Concepts I, PEP 251 Physical Education
Skills and Concepts II, PEP 245 Physical Education Lab, PEP 208 Fitness Concepts, NUTR 120 Nutrition
for Health, EDPY 310 Learning in the Classroom, EDPY 303 Human Growth and Development, PEP 444
Teaching Physical Education 1, PEP 301 Teaching Team Sports, PEP 319 Physical Education in
Elementary School, PEP 466 Adapted Physical Education, PEP 410 Assessment in Physical Education,
PEP 430 Classroom Behavior Management, PEP 326 Fundamentals of Exercise Physiology, HED 306
Conflict Mediation, HED 451 Teaching Strategies for Health Educators
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Physical Education Field Experiences. PE-P 245: Students meet one hour per week in a seminar setting
and assist a physical education teacher in the public schools for three hours per week. Students can be
placed at all three levels of schools, elementary, middle, and high school.
PE-P 444/301/319 (Fall Junior Block) & PE-P 466/410/430 (Spring Junior Block): A pre-student teaching
experience occurs in both the fall and spring semesters. The students teach two hours per day for five
weeks in each semester in the public schools. One semester is spent in an elementary school and one
semester is spent in a mid-school or high school. The student is supervised at all times by the cooperating
teacher. A university supervisor observes the student twice each semester.
PE-P 400 – Elementary Student Teaching: Student teaches eight weeks, all day, in an elementary school.
Student is observed by the university supervisor at least four times.
PE-P 461 – Secondary Student Teaching: Student teaches eight weeks, all day, in a mid or high school.
Student is observed by the university supervisor at least four times.
Program Adjustments. To maintain an educational experience that prepares teachers for new trends and
a changing teaching environment, the faculty of the PETE program constantly revisit the curriculum to
investigate possible adjustments. During the 2016-2017 academic year, the PETE faculty, in response to
the bill from NMPED referred to as the “Kernan Bill” adjusted the curriculum to reflect less general
education and offer more coursework that addresses diversity. Gay Kernan was a legislator in NM and
spear headed a bill in order to assure students entering teacher preparation programs could graduate in 4
years or less. The primary goals of Kernan’s bill were: 1) assure all teacher prep programs were 120
credits or less and 2) assure all teacher prep programs had coursework that addressed classroom
assessment and classroom management. In response to this bill, the PETE program adjusted the credit
hours requirements from 126 to 120 through a Form C. PETE already offered coursework in assessment
and management so no change was necessary for that portion of the requirements of Kernan’s Bill.
Additionally, 6 credit hours of history were removed and replaced with coursework in LLSS 321 School
and Society, a class that has a focus on the diversity of students in the state of New Mexico.
Another modification to the curriculum was an increased focus on classroom management that is now
intertwined through all coursework. Statistics suggest 86% of teachers that leave the profession within the
first 3 years of teaching cite management issues as the main reason for quitting teaching1. Moreover, exit
interviews from our student teachers suggested a strong need for a more focused effort on how to manage
children. The management course is in the junior block experience and other concepts of management
are intertwined throughout the core coursework. Results of reviews of assessments and student comments
indicate students enjoy this information and believe it is especially important.
Student Learning Outcomes. The curriculum is designed in a progressive sequence to help ensure
success of future physical education teachers. Students must complete the required prerequisites prior to
enrolling in a course. Upon completion of the program of studies the student should be able to
satisfactorily demonstrate the competencies required by the State of New Mexico Public Education
Department Competencies for Entry Level Physical Education Teachers. Student performance will be
assessed frequently throughout the program of studies. Additional assessment will include evaluation of
students portfolio through the checkpoint process, which the student will be adding to throughout the
planned program of studies. The student learning outcomes include:
1) The physical education teacher candidate selects and implements appropriate instructional
strategies based on developmental levels, learning styles and safety issues for diverse learners.
1The

U.S. Department of Education’s National Center for Educational Statistics (2015)
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2) The physical education teacher candidate selects and uses developmentally appropriate
assessment strategies aligned with lesson objectives and the state content standards with
benchmarks.
Masters of Science (M.S.) in Curriculum and Instruction
The Masters of Science (M.S.) in Curriculum and Instruction is designed for students interested in the
development of physical education curriculum for different levels, and in pedagogy, including the
supervision of instruction. This program of studies will enhance professional teaching careers or those
interested in acquiring a greater understanding of sport pedagogy by exposing students to theory, teaching
practices and areas of research that support a high-quality pedagogical experience. There are currently
two tracks in the Curriculum and Instruction M.S. program. Plan 1 is a thesis track that requires the
development of thesis at the conclusion of program of study. Plan 3 is a course-work only option.
Currently the Plan 1 program requires 36- hours of coursework and the Plan 3 program requires 33 hours
of coursework.
The most recent update to the MS program is that the faculty took it to a fully online format. The market
analysis conducted in 2017 suggested it would be paramount to bring a portion, or the entire, program
online to stay competitive and relevant. Moreover, a survey conducted with current practicing teachers in
the Albuquerque Public School (APS) district suggested an online program would be more accessible to
currently practicing teachers. Therefore, the faculty voted to develop a fully online, 3 semester Masters of
Physical Education with an emphasis on Curriculum and Instruction. It is currently being piloted.
The broad learning goals of the Curriculum and Instruction program are:
1. The physical education masters student demonstrates pedagogical content knowledge to make
disciplinary knowledge/content understandable to learners
2. The physical education masters student demonstrates teaching that reflects differentiation of
instruction based on personal and cultural characteristics of learners.
3. The physical education masters student conducts inquiry into professional knowledge and practice
and communicates results of inquiry to the profession and community.
Curriculum and Instruction course work. EDPY 511/PEP 507 Introductory Educational
Statistics/Research Design in HPER, EDPY 503 Principles of Human Development, EDPY 510
Principles of Classroom Learning, PEP 510 Curriculum Construction in Physical Education, PEP 526
Motor Assessment for Individuals with Disabilities, PEP 570 Analysis of Teaching Physical Education,
PEP 571 Concepts in Physical Education, PEP 590 Supervision of Physical Education Programs, PEP 516
Seminar in Physical Education, PEP 599 Thesis (Plan 1 only).
Doctoral Degree in Physical Education, Sports and Exercise Science (Ph.D.)
The concentration in curriculum and instruction (pedagogy) is directed to prepare individuals for college
teaching and research in those portions of professional preparation programs dealing with curriculum
development, teaching, school environments and supervision of teachers and programs in physical
education. This program of studies has a focus in curriculum design, methods of teaching, foundations of
physical education and skills to supervise student teachers.
It should be noted due to low enrollment, the doctoral program was put into a moratorium status for the
years of 2017-2019 until a larger number of faculty and student enrollment occurred. With the addition of
Dr. Karen Gaudreault, enrollment numbers went up and we are working on adjusting the current
curricular offering to be more reflective of a progressive and innovative program.
Broad learning goals of the doctoral degree:
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1. The doctoral candidate demonstrates pedagogical content knowledge to make disciplinary
knowledge/content understandable to the professional community.
2. The doctoral candidate conducts inquiry into professional knowledge and practice and communicates
results of inquiry to the profession and community.
The Physical Education, Sports and Exercise Science with an emphasis in Curriculum and Instruction is
directed to prepare individuals for college teaching and research in those portions of professional
preparation programs dealing with curriculum development, teaching, school environments and
supervision of teacher and programs in physical education. Prospective students are those individuals
with teaching experience in physical education show desire to work within the aforementioned areas in a
teacher education program. Upon completion of the proposed program of studies, individuals should be
equipped to teach courses in curriculum design, methods of teaching, foundations of physical education
be able to supervise student teachers.
Required core coursework. PEP 541 Ethics in Sports and Fitness, PEP 510 Curriculum Construction in
Physical Education, PEP 526 Motor Assessment for Individuals with Disabilities, PEP 570 Analysis of
Teaching Physical Education, PEP 571 Concepts in Physical Education, PEP 572 Critical Issues in
Elementary Physical Education, PEP 590 Supervision of Physical Education Programs, PEP 516 Seminar
in Physical Education, EDPY 503 Human Growth and Development, EDPY 510 Principles of Classroom
Learning, PEP 591 Problems, PEP 696 Internship, PEP 699 Dissertation.
Required inquiry skills. EDPY 511 Introductory to Educational Statistics, PEP 507 Research Design in
Health, Physical Education and Recreation, EDPY 603 Applied Statistical Design and Analysis, PEP 604
Research Seminar, PEP 691 Problem.
Comprehensive exams. In the M.S. program there is not a comprehensive exam requirement. Students
who select Plan I (thesis) use the thesis proposal in lieu of a traditional comprehensive examination.
Students who select Plans II (Plan B/project) and Plan III (coursework only) do not complete a
comprehensive exam or a proposal.
The dissertation project for PhD students in PETE consists of three studies and are submitted in
manuscript format (ready for submission to a top tier journal). To this end, the dissertation prospectus
document serves as the comprehensive examination for PhD students. This prospectus includes the
introduction, theoretical framework, and methods sections for three discrete studies and is accompanied
by a substantive literature review that covers the body of literature within which the three studies are
situated. Passing the dissertation prospectus serves as ‘passing’ the comprehensive examination as seen in
other programs with this requirement.

2B: Mode of Delivery

The undergraduate PETE program offers several online courses but is not fully online. The M.S. program
is taught fully online. The Ph.D. courses vary, with a mix of in-person and online courses.

Sports Administration
2A: Curricula
The sport administration curriculum was initially shaped by the curriculum guidelines from the now
defunct accreditation offered by the North American Society for Sport Management (NASSM).
Subsequent modifications to curricula were made based upon faculty subject specialty areas as well as
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perceived content needs for students. Each member of the sport administration faculty has their own
instructional specialty that guides course assignments.
Thus, instruction throughout the curriculum is based upon practical experience, as well as research and
education. It should also be noted that the course curriculum in the sport administration program is
reflective of the mission of the program and thus reflective of the needs of the community and the state.
As the program exists in the University's College of Education and Human Science, and as the state of
New Mexico is devoid of major league professional sport franchises, program curriculum is designed to
focus primarily on school-based sport. This allows our program to align its mission more effectively with
that of the College as well as provide instruction that is relevant to the majority of our students. The sport
administration program collaborates with the department of Educational Leadership to provide a Master
of Science degree program in Physical Education and Administrative Licensure - Concentration in Sport
Administration - High School Athletic Administration. This program has a curriculum of 51 semester
credits and is designed to give students to coursework and license necessary to work as a high school
athletic administrator in the State of New Mexico.
M.S. in Physical Education - Sport Administration Concentration Curriculum
This concentration is designed to prepare students to provide leadership in positions such as high school
athletic directors, college athletic administrators and directors of amateur and professional sport
organizations. The concentration is comprehensive in nature, but course work can be designed around the
core requirements to meet the unique objectives of each student. Course work and experiences are
developed with an advisor within the structure of each area. Details about each area can be obtained from
the program director. Individuals who do not have an undergraduate degree in physical education or a
related field may consult the program director. Students entering the program with previous degrees other
than sport administration or physical education will be considered. A total of 36 graduate credit hours are
required for the degree.
Core Course Requirements. 27 credit hours are required in the core: PEP 507 Research Design, PEP 540
Sport Sociology, PEP 541 Ethics in Sport and Fitness, PEP 545 Sport Leadership, PEP 547 Sport
Marketing & Promotions, PEP 548 Financing Sport, PEP 561 Risk Management in Sport, PEP 566 Legal
Aspects of Sport, PEP 596 Internship or PEP 599 Thesis.
Elective Requirements. Students are required to choose 9 credit hours from the following electives:
- PEP 509 Media/Public Relations in Sport
- PEP 516 Technological Apps. In Sport
- PEP 539 Introduction to Sport Administration
- PEP 549 Administration of Sport Personnel
- PEP 550 Governance of Intercollegiate Athletics
- PEP 575 Sport Facilities Planning and Construction
- PEP 576 Sport Event Management
- PEP 581 Admin. Of Interscholastic Athletics
- PEP 582 Principles of Coaching
- PEP 585 Diversity in Sport & Physical Activity
- PEP 586 Women in Sport
- PEP 588 Sport Psychology I
- PEP 589 Sport Psychology II
- PEP 612 Organizational Theory in Sport
- PEP 614 Consumer Behavior
- PEP 618 Seminar in Sport Research
- PEP 595 Advanced Field Experience
- PEP 598 Directed Readings
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Comprehensive exams. A written comprehensive exam assesses a student’s knowledge, understanding,
and application of the core competencies within sport administration. In order to pass the written
comprehensive exam, a minimum score of 1 (on a scale of 0-3) on the comprehensive exam evaluation
form must be obtained in each of the subject areas. The following requirements must be met before a
student may schedule a written comprehensive exam:
• Student must be in his/her last semester of coursework
• Student must be enrolled in no more than one core curriculum course in the last semester of coursework
• Student must have his/her advisor sign the Permission to Take Comprehensive Exam form.
Faculty committee members are allowed two weeks to evaluate all written comprehensive exams.
A follow-up oral exam is required for those who fail any part of the written exam as well as for those who
desire to try to achieve “Distinction”. All portions of the Comprehensive Exam must be passed by the
above deadlines in order to be eligible for graduation in that same semester. If a student fails any portion
of the exam, he/she will be required to retake that section. If more than two sections result in failing
grades, the entire exam must be retaken.
Doctoral Degree in Physical Education, Sports and Exercise Sciences – Sport Administration
Concentration Curriculum
This concentration is designed to prepare students for the professoriate or to provide leadership in
positions such as high school athletic directors, college athletic administrators and directors of amateur
and professional sport organizations. The program provides students with a choice of four areas of
emphases: 1) interscholastic/intercollegiate sport administration; 2) sport marketing; 3) sport leadership;
and 4) sport risk management. Students entering the program with previous degrees other than sport
administration or physical education will be considered. Required coursework must total a minimum of
72 cr. hr. plus at least 18 cr. hr. of dissertation.
Foundational Course Requirements. 21 credit hours are required in the foundational core and include,
PEP 540 Sport Sociology, PEP 541 Ethics in Sport and Fitness, PEP 545 Sport Leadership, PEP 547
Sport Marketing, PEP 548 Financing Sport, PEP 561 Risk Mgt. In Sport, PEP 566 Legal Aspects of Sport
Core Course Requirements. 12 credit hours are required from the core, PEP 612 Organizational Theory
in Sport, PEP 614 Consumer Behavior in Sport, PEP 618 Sem. in Sport Research.
Inquiry Skills Requirements. 18 credit hours of inquiry skills are required and include, LLSS 502 Intro to
Qualitative Research, PEP 507 Research Design, EDPY 511 Fundamental Stats in Education, EDPY 603
Statistical Design/Analysis, PEP 604 Research Seminar (Final Class).
Electives. One elective approved by advisor is required. Courses recommended include, EDPY 515
Survey & Questionnaire Design, EDPY 604 Multiple Regression Applications, EdLead 605 Qualitative
Research in Education, EDPY 606 Applied Multivariate Statistics, EDPY 607 Structural Equation
Modeling
Minor/Supporting Area Requirements. There are 24 credit hours required and coursework must be
approved by the student’s advisor and minor advisor.
Comprehensive exams. A written comprehensive exam is required of all doctoral students which will
cover core courses and selected electives. Elective areas will be determined by the student’s advisor. In
order to pass the written comprehensive exam, a minimum score of “1”(on a scale of 0-3) on the
comprehensive exam evaluation form must be obtained in each of the subject areas.
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If a student fails any subject area of the exam (score below “1”), the graduate committee will recommend
a second exam that will cover up to 2 areas not satisfactorily completed. If a student fails more than 2
areas (3 or more, which is 50% of the exam), the student must retake the entire exam.
The second exam must be taken within one calendar year from the date of the first exam. The doctoral
exam may be taken only twice. A second failure on any or all of the second exam subject areas will result
in the student’s termination from the program (UNM Catalog p. 69). Upon successful completion of the
written exam, the student will schedule an oral exam with each member of his/her committee. Upon
successful completion of the oral exam, the student will officially be advanced to candidacy.
To qualify for Distinction, candidates must have at least a 3.8 cumulative GPA in the Ph.D. program at
the time of the comprehensive exam. Then, both the written and oral exams must be passed with a score
of at least 3 in each subject area or by a vote of the committee.
The scoring rubric for the Sport Administration comprehensive exam includes three scales:
3 - Distinction
Candidate demonstrates a thorough, articulated, and precise understanding of the subject as well as
communicates that knowledge in an above-average style. Fine distinctions and shades of meaning
are readily discerned. Knowledge and skill are demonstrated virtually without error. Candidate can
apply this understanding flexibly, as in detecting connections between ideas that on the surface may
seem distantly related, in combining thought forms to solve demanding problems, and in producing a
coherent, sensible, and sensitively-interpreted product. Performance is marked by thorough
knowledge, comprehensiveness and insight. The candidate demonstrates a superior ability in critical
thinking and integration of knowledge as needed to address complex problems or current issues in
the field.
2 - Strong Pass
Candidate demonstrates mastery of the domain and communication. Errors are uncommon and
genuine understanding is demonstrated. The candidate demonstrates the beginnings of creative or
insightful applications of the knowledge. Performance is marked by solid understanding and a
facility with content, connections, and applications. The candidate demonstrates a strong ability in
critical thinking and integration of knowledge as needed to address complex problems or current
issues in the field.
1 - Pass
Candidate shows a solid grasp of important concepts and applications, but lacks a certain fluidity and
flexibility with ideas and/or communication style. Performance is likely to be marked by some
errors and a lack of comprehensiveness. Certain relevant knowledge, concepts and connections may
be omitted but do not appear to prevent student from performing successfully in the field. The
candidate demonstrates a adequate ability in critical thinking and integration of knowledge as needed
to address complex problems or current issues in the field.
0 - Fail
Candidate shows only the beginnings of what can properly be called understanding. Responses are
minimal or contain fundamental errors throughout. Performance is marked by a lack of knowledge,
comprehensiveness, and depth of thought.

2B: Mode of Delivery

The majority of Sports Administration courses are instructed in-person with a few being developed as
hybrid courses as a result of the COVID-19 pandemic.
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Criterion 3. Teaching & Learning: Assessment
The unit should demonstrate that it assesses student learning and uses assessment to make program
improvements. In this section, the unit should reference and provide evidence of the program’s
assessment plan(s) and annual program assessment records/reports. (Differentiate for each undergraduate
and graduate degree/certificate program and concentration offered by the unit.)
3A: Assessment Plans Provide current Assessment Plan for each degree and certificate program in the
unit.
3B: Assessment Reports Provide current Assessment Report for each degree and certificate program in
the unit. Expand on any initiatives/changes that have resulted from these reports.
3C: Primary Constituents Describe the unit’s primary constituents and stakeholders. Include and
explanation of how the student learning outcomes for each degree/certificate are communicated to
students, constituents, and other stakeholders.
Assessment in HESS
All academic units at UNM are required to assess their programming on an annual assessment cycle. This
process includes collecting data throughout the academic year and submitting a final report by January
31st of each year. Templates used in the assessment process are provided by the Office of Assessment
(OA) and Academic Program Review (APR). In the HESS Department, each program designates a point
person to lead the planning and reporting phases of the assessment process. Faculty are required to fully
engage in the process, add assessment items to their meeting agenda’s and to complete the planning and
reporting documents together. Program reports are submitted to the College Assessment Review
Committee (CARC) review committee within the COEHS who then submits all plans/reports to the
OA/APR. A discussion of the assessment plans and reports for each HESS program follows. The
assessment tables for HESS programs can be found in Appendix B.

Exercise Science
3A: Assessment Plans
Undergraduate Exercise Science Assessment Plan
There are three primary goals and three student learning outcomes that guide our program assessment.
Primary Goal 1. Educate our students in the advanced knowledge base of exercise science/physiology
and all of its applications (exercise prescription, body composition, exercise testing, fitness development
and assessment, environmental physiology, and clinical applications)
Primary Goal 2. Teach and allow practice of skills in all aspects (applied and clinical) of exercise and
applied human physiology laboratory testing.
Primary Goal 3. Nurture the development of professional skills and an ethical philosophy of professional
practice.
SLO1: Demonstrate competency in the collection of data acquired from physical fitness assessments of a
client, the presentation of the data supported by valid interpretations, and subsequent exercise
training programs. Assessment measurement: PEP470 Designs for Fitness
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SLO2: Develop competency in the development of scientific literature-based PowerPoint presentations,
public speaking and command of the knowledge base in exercise science/physiology. Assessment
measurement: PEP391 (Note: Students in their last semester of degree plan)
SLO3: Demonstrate application of knowledge and skills, as well as a suitable professional demeanor in
the work setting. Assessment measurement: PEP495 Practicum
Masters Exercise Science Assessment Plan
There are two primary goals and three student learning outcomes that guide our assessment in the M.S.
program.
Primary Goal 1 (Thesis option). Provide a broad base of academic knowledge preparation and laboratory
experiences that prepare the students for future graduate education. Special emphasis is placed on
research and skill competencies and all components of thesis completion.
Primary Goal 2 (Non-Thesis option). Provide a broad base of academic knowledge preparation and
laboratory experiences that prepare the students for future graduate education, employment, and
completion of any one of numerous certifications within the fields of exercise science/sports medicine.
SLO1 (Thesis and Non-thesis options): Demonstrate the ability to develop a research question/topic,
conduct a scientific literature search, and present the information in a professionally prepared and
delivered PowerPoint format. Assessment measurement: PEP500 Seminar presentation
SLO2 (Non-thesis option): Demonstrate mastery of academic content presented within exercise science
curriculum. Assessment measurements: PEP501 Advanced Exercise Physiology; PEP532 Body
Composition; 100-Item Comprehensive Exam with respected weightings to include: Exercise
Physiology (25%), Physiological Assessment (15%), Exercise Programming and Prescription
(15%) Exercise, Health and Disease (10%), Clinical Applications (10%), Nutrition and Exercise
(10%), Research Design and Statistics (10%), Kinesiological Analysis of Exercise/Biomechanics
(5%).
SLO3 (Thesis option): Demonstrate the ability to develop a research question, conduct a research
experiment on the topic, and present the information in a professionally prepared written
manuscript. Assessment measurement: Development of Thesis (Questions/Hypotheses; Pilot
Testing; Informed Consent; Suitable methods/procedures; Suitable statistics; Subject recruitment;
Data collection; Written thesis; Defense presentation; Data presentation; Data interpretation;
Communication with committee)
Ph.D. Exercise Science Assessment Plan
There is one primary goal and five student learning outcomes that guide our assessment in the Ph.D.
program.
Primary Goal 1. To provide a broad base of advanced academic knowledge preparation, laboratory skill
development and research experiences that prepare the students for future employment in a university
teaching/research institution, post-doctoral research and study, or corporate applications.
SLO1: Demonstrate the ability to develop a question/topic, write and submit a manuscript for scientific
publication, and demonstrate the ability to create a poster (presenting data in a scientific manner)
for a conference presentation. Assessment measure: PEP625 Writing for Professional Publication
SLO2: Demonstrate depth and breadth of knowledge within exercise science/physiology. Assessment
measures: PEP501 Advanced Exercise Physiology, PEP530 Laboratory Procedures in Exercise
Science, PEP532 Body Composition, Doctoral written and oral exams.
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SLO3: Demonstrate the ability to independently develop an original research question, conduct related
data collection and analysis, and present the information in a professionally prepared written
dissertation and oral defense. Assessment measurement: Dissertation Study
SLO4: Demonstrate the ability to develop and teach academic topics and lectures to an undergraduate
lecture/laboratory class within the Exercise Science curriculum. Assessment measurements:
PEP696 Teaching Internship, PRPE courses taught by graduate students, and Guest lectures
presented to Undergraduates and Graduates in the Exercise Science Curriculum. This assessment
is organized and measured by current Exercise Science Faculty. For the PEP696 Teaching
Internship the assessment is made at 8 weeks and 15 weeks. For Guest lectures presented to
Undergraduates in the Exercise Science curriculum the assessment is made after each guest lecture
by students.
SLO5: Demonstrate effective laboratory skills to operate and conduct a physiological exercise test using a
metabolic analyzer, which includes direct understanding of the use of an external mixing chamber,
pneumotach, and numerical and graphical signal display. Assessment measurement: PEP530
Laboratory Procedures in Exercise Science

3B: Assessment Reports
Undergraduate Program Recent Initiatives
From our assessment and evaluation of the Undergraduate Exercise Science program we have
restructured our course content and submitted appropriate Form A, B and C forms for these changes to be
formalized. Changes summarized include the following:
1. PRPE 2180 Introduction to Exercise Science will REPLACE PEP 273 Introduction to Athletic
Training (Athletic Training is switching to a Master’s only program)
2. PEP 485 Ergogenic Aids in Sport Performance will REPLACE NUTR 345 Vitamins and Minerals in
Human Nutrition
3. PHED 1310 Beginning Swimming or PHED 2310 Intermediate Swimming will REPLACE PENP
102 Intermediate Swimming and will be 2 credit hours
4. PEP 476 Exercise Testing and Interpretation will ADD a Co-Req/Pre-Req of PEP 470 (currently has
two Prerequisites: 326L and 475 and Restriction: Admitted into the Exercise Science Program)
5. PEP 498 Exercise Science Senior Seminar will REPLACE PEP 391 Problems
6. PEP 478 will have the Co-Req of PEP470 was removed and will be offered in Fall/Spring
7. PHED 1510 Training: Weight Training or PHED 2510 Training II: Intermediate Weight Training and
PHED 1430 Pilates or PHED 1830 T: Jogging Fitness will be added.
8. The second Humanities course (one of the two humanities we currently require) in the 4th year of the
plan of studies is being removed. Our new proposed program meets the 31-credit UNM General
Education Requirement. We actually have 32 General Education requirements in the new program
(with the removal of this second Humanities). Please note our first and remaining Humanities 3hr
course requirement is shown in the students’ third year of the plan of studies.
In addition, 2020 plans were to develop measurement tools for SLO1 using PEP478 Sports Physiology,
for SLO2 using PEP476 Exercise Testing and Interpretation and for SLO3 using PEP470 Designs for
Fitness.
Master’s Program Results-Recent Initiatives
The Exercise Science program has numerous research projects being conducted and most all of these
projects are being completed by doctoral students working with faculty. With the SLOs at the Master's
degree emphasizing the involvement in learning research, we have made an academic pivot to engage all
the MS students in some type of research study. We feel this direct involvement will lead them to even
greater success in achieving some of the SLOs that involve demonstrating the ability to develop a
research question and conduct original research on the topic. For 2020, another initiative was to develop
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an assessment measurement for SLO2 (thesis and non-thesis) using PEP508 Exercise Testing and
Interpretation and PEP502 Designs for Fitness
Doctoral Program Results-Recent Initiative
Program faculty have developed, refined, and implemented the tool for assessing doctoral students’
ability to develop and teach academic topics and lectures to an undergraduate lecture/laboratory class
within the Exercise Science curriculum. A new initiative in 2020 was for Exercise Science faculty to
review the graduate student teaching assistant syllabi prior to the start of the semester. Faculty have also
constructively worked to have a consistency in assessing the 16-hour written and 2-hour orals for our
doctoral students in the following areas: Breadth of Knowledge (valid understanding and interpretation of
research; convincing practical/clinical applications where appropriate), Synthesis/Integration of
knowledge (logical, systematic approach to answering questions, Identification of commonalities and
differences in research where they exist), Oral Communication (ability to answer questions directly and
correctly, clear and unambiguous answers, Professional Demeanor (professional presence, maturity,
confidence; reflects professional competence and aptitude).
Future plans are to create measurement assessments for SLO2 using PEP527 Metabolic Considerations of
Exercise Science and for PEP628 Neuromuscular Basis of Human Performance. Equally important is the
development of a measurement assessment for SLO5 using PEP PEP508 Exercise Testing and
Interpretation.
3C: Primary Constituents
Program faculty discuss the assessment plan results quite thoroughly at weekly meetings. Assessment is a
regular agenda item in our weekly meetings. Faculty are always thinking of ways to improve the program
for students and are committed to using assessment data as the basis for program decision-making.
Program listservs for our undergraduate and graduate Exercise Science students are utilized to provide
timely program updates. The WEB programs for the undergraduate and graduate Exercise Science
programs also include the most recent changes and program improvements. A graduate student manual
has been developed for students to manage their educational journey from initial course work to
dissertation completion.

Health Education
3A: Assessment Plan
Health education specialists work with individuals, families, and communities, as well as public and
private organizations to create, implement, oversee, and analyze programs and strategies that promote
health and well-being. A certified health education specialist (CHES) is an individual who has met
required academic preparation qualifications and successfully passed a competency-based examination
administered by the National Commission for Health Education Credentialing Inc. (NCHEC). A CHES
must hold a bachelor’s, master’s, or doctoral degree in health education or significant and specific
coursework in the field. Graduates of the UNM B.S. and M.S. health education program are eligible to sit
for the national examination because both degree programs are structured around the seven responsibility
areas established by NCHEC. However, one does not need to be “certified” to practice health education.
Program faculty highly recommend and encourage students to take the national examination once
graduated since they have been well prepared from a NCHEC structured curricula. Note, that NCHEC is
not an accrediting body, rather, a credentialing organization.
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The Health Education faculty collects data related to student learning as a means for evaluating students'
mastery in the seven core responsibility areas established by NCHEC. These core responsibilities as well
as the competencies and sub-competencies provide a comprehensive description of the profession,
illustrating the knowledge and skills necessary to perform the work of a health education specialist. The
responsibility areas serve as our overarching goals.
Area I: Assess Needs, Resources and Capacity for Health Education/Promotion
Area II: Plan Health Education/Promotion
Area III: Implement Health Education/Promotion
Area IV: Conduct Evaluation and Research Related to Health Education/Promotion
Area V: Administer and Manage Health Education/Promotion
Area VI: Serve as a Health Education/Promotion Resource Person
Area VII: Communicate, Promote, and Advocate for Health, Health Education/Promotion, and the
Profession
In January 2022, eight new and revised responsibility areas will serve as the basis of the CHES and
Master Certified Health Education Specialist (MCHES) examinations. These eight core areas are:
Assessment, Planning, Implementation, Evaluation/Research, Advocacy, Communication, Leadership and
Management and Ethics and Professionalism.
Appendix B provides the most recent assessment plans and reports (2018-2021) for the undergraduate and
graduate programs in Health Education.
Undergraduate Assessment Plan
In 2018, the program faculty decided to focus on a smaller number of competencies. The competencies
selected were more complex skills that posed the greatest challenge for students. It is also important to
note that in the last two years, the program has gradually transitioned all HED courses, which were 16weeks and in-person, to 8-week online courses. Tracking of SLO’s became especially critical in
determining the impact of this transition on student learning and enrollment.
A list of the SLO’s are listed below followed by a summary of the results and recommendations. All
undergraduate students are expected to demonstrate competency in the following skills by the end of the
program.
SLO1: The health education student obtains, analyzes, and reports epidemiological data to identify public
health problems and health disparities. Assessment measures: Final project in HED 371, Youth
Risk & Resiliency Survey data analysis by county and presentation in HED 383, Population health
infographic poster board display in HED 482 and the Undergraduate exit survey, item #22.
SLO2: The health education student designs a theory-based, culturally appropriate health education plan
with program goals and measurable objectives linked to evidenced based community needs and
assets. Assessment measures: Passing grade (C or better) in HED 362, Written program proposal
Logic model, and final exam grade in HED 446 and undergraduate exit survey, item #23.
SLO3: The health education student designs prevention strategies effective for disease prevention and
health promotion at the organizational and community level. Assessment measures: Grades from
HED 451 deliverables which are an intervention tool kit, health communication campaign,
community prevention strategies review paper and Undergraduate exit survey, item #25.
SLO4: The health education student constructs process, formative, impact and outcome evaluations using
qualitative, quantitative and mixed methods evaluation designs. Assessment measures: Graded
deliverables from HED 446 which are evaluation framework proposal, final exam and
undergraduate exit survey, item #25.
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SLO5: The health education student manages projects, coordinates services and supervises program staff.
Assessment measures: Performance on management plan in HED 446 including logic model,
Gantt chart, budget.
SLO6: The health education student articulates and demonstrates effective written, verbal and
professional skills related to community health practice and advocacy for health and health
education. Assessment measures: A grade of a B or better in HLED 2150, performance on
Population health infographic poster in HED 482, performance in HED 495, Field Experience,
Undergraduate exit survey, items # 26.
Master’s HED Assessment Plan
The M.S. curriculum is designed to foster development and more advanced learning in the seven
responsibility areas.
The SLO’s and assessment measures for HED graduate students are as follows.
SLO1:

The health education student applies core concepts of epidemiology and principles of assessment
to identify, interpret and infer community health problems and health disparities. Assessment
measures: HED 574: Scores on student colloquium and final exam; HED 571: Scores on
community health impact assessment project; HED 576: Scores on evaluation proposal;
Comprehensive exams; and Graduate student exit survey.

SLO2a: The health education student applies theories, models and ecological perspectives from a range of
social, scientific and behavioral disciplines that are used in community health practice and
research. Assessment Measures: HED 506: Scores on theory analysis review paper and final
grade; Comprehensive Exams; and, Graduate Student Exit Survey: Questions 23, 24 &29.
SLO2b: Proposes culturally appropriate health education programs, interventions and policies based on
assessment findings, obtained data and community needs/assets. Assessment measures: HED
572: Program proposal; Comprehensive Exams; and, Graduate Student Exit Survey: Questions
23-27.
SLO3:

The health education student constructs process, formative, impact and outcome evaluations
using qualitative, quantitative and mixed methods evaluation designs. Assessment measures:
HED 511: Scores on grant proposal with management plan; HED 576: Evaluation proposal; and,
Graduate Student Exit Survey, items 28 and 32.

SLO 4: The health education student applies principles of leadership and project/fiscal management to
assess community needs, administer health programs, facilitate partnerships and coordinate
services in support of community health education. Assessment measures: HED 511
Management plan scores and Graduate Student Exit Survey, items 28 and 32.
SLO5:

The health education student demonstrates effective written, verbal and professional skills
related to community health practice, including advocacy for health and health education.
Assessment measures: HED 595: Scores on student colloquium and final Field Experience
grades; Scores on Community Health Impact presentation to community leaders and Graduate
Student Exit Survey, items 26, 30 and 32.
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3B: Assessment Results
B.S. Health Education Assessment Results

The HED faculty reported that all the performance benchmarks were met for 80% or more of the total undergraduate
students enrolled in the in-person and online classes tracked for assessment. The health education changes

implemented included a) ensuring that each undergraduate level course built upon and advanced the skills
sets learned in previous core courses. In early Spring 2020, when COVID-19 occurred, the HED program
had already established the majority of its undergraduate courses online. Consequently, teaching
modalities did not change. Projects and requirements that changed in HED courses included:
1. HLED 2150-This course was redesigned and scheduled online for both Fall and Spring to increase
enrollment and access. Updates were made to the project deliverables, assignments and course
syllabus to meet quality maters online instruction criteria.
2. HED 371-This course was redesigned and scheduled for fall and spring semesters online Enrollment
increase since it was only offered once a year. The required research project was updated to match
more current epidemiological databases in NM.
3. HED 362-This course was also redesigned as an online course and scheduled twice a semester which
increase enrollment. Student performance was not impacted in the transition.
4. HED 383 – This course was redesigned and scheduled online for both Fall and Spring to increase
enrollment and access.
5. HED 446- The course content was adjusted to integrate more planning models.
6. HED 451- Instructions for the Intervention Tool course assignment was updated and a research paper
was added to increase writing opportunities for students.
7. HED 482-Revised assignments, updated literature review search engines and added the use of Zotero
to improve literature review writing.
8. HED 495-Redesigned the student colloquium that takes place at the end of field experience to
improve presentation skills.
M.S. Health Education Assessment Results
M.S. students mastered the SLO benchmarks identified in the assessment plan. Over the past several
years and leading into 2019-2020 faculty have engaged in curriculum mapping to better outline the
student learning outcomes across each course. This has allowed the faculty to observe appropriate
scaffolding of outcomes and to identify where too much overlap may be occurring. An example of
scaffolding is when a student completes a review of the literature in one course and builds on that
literature review to complete a research proposal or program plan in the next sequenced class.

Specific changes in the last 18-months were adjusting and modifying courses for remote learning due to
COVID-19. Some learning objectives were not addressed due to the sudden change in teaching
modalities. Other changes included:
1. HED 571: Revised the Health Impact Assessment project and developed a training manual to improve
student application.
2. HED 572- Updated program planning textbook with more current and relevant information.
3. HED 574-Updated colloquium assignment to align with student learning outcomes.
4. HED 511-Enhanced grant management applied examples vs. using only theoretical examples
5. HED 506- Theory course is updated yearly with relevant articles from the current literature
6. HED 582-This course teaches advanced literature review skills using the Gerard Method. More
examples were provided to illustrate excellent literature review matrices.
7. HED 576- Evaluation SLOs were added in 2019-2020.
Assessment is a regular agenda item in HED faculty meetings. The HED program faculty regularly
review the current curricula, conduct curricula mapping exercises to identify significant overlap in
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assignments and unnecessary duplication of content. Assessment results have also lead to rethinking the
sequencing of graduate courses.
3C: Primary Constituents
The stakeholders in the HED program include program faculty. There are currently three permanent
faculty members and a Visiting Lecturer II in the health education program. These faculty include Dr.
Lorenda Belone, Associate Professor; Dr. Christina Perry (Department Chair), Associate Professor; Dr.
Shixi Zhao, Assistant Professor and Angelica Boyle, Visiting Lecturer II. There are currently 5 adjunct
faculty who have been longstanding in the program and teach anywhere from 9-12 credit hours. Each are
qualified to teach public health education. The assessment results are regularly discussed among all HED
faculty and students. As a result of the COVID-19 pandemic, the program moved from in-person teaching
to remote teaching via Zoom. Student feedback helped us examine how remote teaching may have
impacted learning outcomes. This feedback loop has served valuable to the program.

Physical Education
3A: Assessment Plan
Undergraduate PETE Program Assessment Plan
The PETE program faculty has identified two program goals and two student learning outcomes (SLOs).
See Appendix B for assessment tables.
Goal 1: The physical education teacher education candidate plans and implements a variety of
developmentally appropriate instructional strategies.
Goal 2: The physical education teacher candidate uses various forms of authentic and formal assessment
to guide instruction, provide feedback to students, and evaluate teaching.
SLO1: The physical education teacher candidate selects and implements appropriate instructional
strategies based on developmental levels, learning styles and safety issues for diverse learners.
Assessment measures: Lesson plans from PEP 301, 319, 444 and Junior Block Student Teaching
Instructional Strategies.
SLO2: The physical education teacher candidate selects and uses developmentally appropriate assessment
strategies aligned with lesson objectives and the state content standards with benchmarks.
Assessment measures: HED 410 Assessment project and Junior Block Student Teaching
Instructional Evaluation.
Masters of Physical Education: Curriculum and Instruction
The M.S. program has identified three program goals and three student learning outcomes (SLOs).
Goal 1. Advanced physical education teacher candidates come to understand disciplinary content
knowledge, the application of that knowledge to the teaching of physical education, and modes of
inquiry that form the basis for physical education programs and instruction.
Goal 2. Advanced physical education candidates use content knowledge and pedagogical content
knowledge to design and conduct appropriate learning experiences that facilitate and enhance the
growth of learners.
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Goal 3. Advanced physical education candidates are continuous, collaborative learners who further their
own professional development and use their abilities to contribute to the profession.
SLO1: The physical education masters student demonstrates pedagogical content knowledge to make
disciplinary knowledge/content understandable to learners.
SLO2: Teaching reflects differentiation of instruction based on personal and cultural characteristics of
learners
SLO3: Conducts inquiry into professional knowledge and practice and communicates results of inquiry to
the profession and community
Doctorate in Physical Education: Curriculum & Instruction Assessment Plan
The doctoral program has identified one program goal and one student learning outcome (SLO) tracked
for assessment.
Goal 1: The doctoral student is a continuous, collaborative learner who furthers his or her own
professional development by engaging in modes of inquiry and the dissemination of new learning
to the professional community.
SLO 1: The doctoral candidate conducts inquiry into professional knowledge and practice and
communicates results of inquiry to the profession and community. Assessment measures: Free
communication or poster presentation/PIP 2/ PEP 516 and Manuscript preparation and
submission/ PEP 571
3B: Assessment Results
Undergraduate PETE Assessment Results
Student Learning Outcome #1: The physical education teacher candidate selects and implements
appropriate instructional strategies based on developmental levels, learning styles and safety issues for
diverse learners.
The emphasis on lesson planning that begins in the sophomore content courses provides a solid
foundation for students as they progress into the third year methods block and then into the fourth year
student teaching experience. The implementation of a formative assessment in the third and fourth year
practicum allows students to receive practical day to day recommendations for improving their lesson
planning and their instructional strategies. The qualitative measurement on the formative assessment was
more informative to students on a day-to-day basis. The Instructional Evaluation Instrument was difficult
to complete by the university supervisor during each observation session. By using the 3-4 collective
assessments throughout the semester, the final Instructional Evaluation score was a more accurate
depiction of student growth and achievement. As individual data sets were examined, students tended to
score lower on the Instructional Evaluation Instrument during a practicum experience at the secondary
level. This might indicate more difficulty achieving instructional objectives due to management and
motivational issues that occur at the secondary level.
The faculty plans to revisit the lesson plan assessment rubric in the next year to ensure it is still providing
useful and detailed information on student learning outcomes. Faculty also plans to revisit the
Instructional Evaluation Instrument to ensure that it provides detailed information regarding the
implementation of appropriate instructional strategies.
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Student Learning Outcome #2: The physical education teacher candidate selects and uses
developmentally appropriate assessment strategies aligned with lesson objectives and the state content
standards with benchmarks.
The Field Experience Assessment Project completed in PEP 410 by students and the Instructional
Evaluation Instrument completed by faculty are used as a direct assessment to determine the above
student learning outcome is met. The acceptable score is 80 out of a possible 100. The Field Assessment
Project yielded an average score in the between the Fall 2015-2018 semesters of 91. Although 2 of the 11
students were not in the acceptable criteria range during the Fall 2016 semester, the average for the Fall
2016 Checkpoint 2 students was still 88%. Each of the groups housed one of the students that failed to
reach the acceptable criteria. The Instructional Evaluation Instrument assessment item yielded an
acceptable score of 4 out of 5 on each individual item. On items a3 (Lesson objectives are accurately
aligned with daily assessment) and a5 (Instructional objectives and assessment align with physical
education standards) of the Instructional Evaluation Instrument, there was no practical increase in scores
from the third year methods block to the student teaching semester. The mean average score was 4.5 of 5.
Assessment is being introduced in conjunction with objective writing in the second year of the program.
Students grasp the theoretical principles involved in assessment during the third year and become more
comfortable with the implementation of assessment during the student teaching experience.
Students grasp the necessity of making practical assessments in a teaching environment that has many
students of differing motor skill abilities and cognitive understanding of motor concepts. Students do
struggle with implementation of assessment in an environment that has many behavior and motivation
issues. They also continue to struggle with the development of rubrics for dramatically different levels of
skill in the various grade levels of their field experiences.
Based on the results and analysis, the following recommendations will be made to better achieve the
desired outcome: 1) Use student developed assess3ment tools in practical experiences such as the
homeschool program one day a week and during peer teaching activities 2) Incorporate methods of
technology to aid in assessment, such as iPad, PE Manager software and 3) Increase the opportunities for
students to develop formative and summative assessments that address different levels of psychomotor
and cognitive abilities that are easily implemented into teaching experiences.
Masters Program Assessment Results
Student Learning Outcome #1
The physical education masters student demonstrates pedagogical content knowledge to make
disciplinary knowledge/content understandable to learners.
When courses are not offered during the Academic Year due to course rotation, identified assessment
measures may not occur. Therefore, program faculty need to identify other assessment measures from
other courses in the program that will directly measure the student-learning outcome.
Student Learning Outcome #2: Teaching reflects differentiation of instruction based on personal and
cultural characteristics of learners.
The Curriculum Map is completed by students in PEP 510 and is used as the direct assessment to
determine if the above student-learning outcome is met. The acceptable score on this project is 48 out of
60. The Discussion Leader assessment is required in PEP 570 and is used as a direct assessment to
determine if the above student-learning outcome is met. The acceptable score on this project is 40 out of
50. The Curriculum Map project requires that students score a 48 or better to pass. The average score on
this project between the Fall 2008 and Fall 2011 semesters was 52, which is above the passing criteria.
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The Discussion Leader project requires that students score a 40 or better to pass. The average score on
this project between the Fall 2008 and Fall 2011 semesters was 43, which is above the passing criteria.
The Curriculum Map project is an opportunity for the student to display their understanding of how
content, skill progression, and skill alignment is orchestrated into a curricular model of teaching. The fact
our students scored above the minimum score of 48 would suggest they understand how the theories of
curricular design apply to the practical development of a curricular map. The fact that students scored a
52 out of a possible 60 points on the assessment would insinuate the project does not have any
weaknesses at this time.
The results would suggest the students are finding success completing this project. However, as with any
form of assessment, the project goals and rubric should be revisited to make sure it measures the students
understanding to design and implement high quality curricular concepts into an educational setting.
Student Learning Outcome #3: Conducts inquiry into professional knowledge and practice and
communicates results of inquiry to the profession and community.
The Poster Presentation assignment is completed by students in PEP 570. The acceptable score is 38 out
of a possible 48. The Literature Review assignment is completed by students in PEP 593. The acceptable
score is 40 out of a possible 50 points. Recommendations to improve this project would be to encourage
students who completed the poster presentation at the graduate colloquium to continue forward with
development of the research idea and explore professional organizations at which the research idea may
be presented on a local, regional or national level.
The intent of the literature review project is to expose masters students to the world of research and to
encourage the exploration of a research area of interest. Students who completed this project were
successful in the development of a literature review. Future recommendations would be to encourage the
student to begin designing a research project that might address the gap in the research the produced
literature revealed.
Doctoral Program Physical Education-Assessment Results
Student Learning Outcome #1 /The doctoral candidate conducts inquiry into professional knowledge
and practice and communicates results of inquiry to the profession and community.
The Poster Presentation assignment is completed by students in PEP 570. The acceptable score is 38 out
of a possible 48. The Literature Review assignment is completed by students in PEP 593. The acceptable
score is 40 out of a possible 50 points. Prior to the 2017-2019 moratorium of the doctoral program
students scored an average of 41 out of a possible 50 points on the literature review, which is above the
required passing score of 40 points. Results from the poster presentation show that students scored an

average of 41 out of a possible 48, which is above the required passing score of 38

points. To meet the poster requirements, students were required to develop a poster for the University of
New Mexico Graduate Colloquium. The graduate colloquium is a place where graduate students can
present completed research or research ideas to a panel of faculty members and peers. The average
student score for this project was 41 out of 50, which exceeds the minimum requirements. This score
would suggest our doctoral students can develop research ideas, disseminate appropriate literature for the
presentation, and communicate the intent of findings of research to an audience. Regarding the literature
review assignment, doctoral students displayed the ability to gather pertinent research, read and
disseminate the literature and then write a review of the literature with intent to diverge to a gap in the
literature that might be explored in future projects.
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The intent of the poster presentation at the graduate colloquium is to allow students the opportunity to
design a research study, develop a presentation of the research study and present the idea to an audience
composed of faculty and other graduate students. This project has traditionally been restrained to only the
university setting. Recommendations to improve this project would be to encourage students who
completed the poster presentation at the graduate colloquium to continue forward with development of the
research idea and explore professional organizations at which the research idea may be presented on a
local, regional or national level. The intent of the literature review project is to expose doctoral students
to the world of research and to encourage the exploration of a research area of interest. Students who
completed this project were successful in the development of a literature review. Future recommendations
would be to encourage the student to begin designing a research project that might address the gap in the
research the produced literature revealed.
3C: Primary Constituents
The faculty that work directly in the PETE program are Associate Professors, Karen Gaudreault and,
Glenn Hushman and Visiting Assistant Professor Ashley Phelps. Other primary stakeholders are
cooperating teachers at field placement settings and administrators in the Albuquerque Public School
system.
The student learning outcomes for the PETE program are communicated to students during initial
advisement, during the syllabus discussion of each core course, during regular advisement sessions and
are provided on the PETE website. The student learning outcomes for the Masters degree (due to its fully
online nature) is communicated to students upon entering the program, during the introduction of the
syllabus at the start of each class and is on the Masters website. The student learning outcomes for the
Doctoral program are communicated to students during initial advisement, during the introduction of each
core course and are provided on the website.
This information is provided to other stakeholder, such as cooperating teachers and principals in APS, via
e-mail and also in paper copy format if requested. We also direct all stakeholders to the website.

3A: Assessment Plans

Sports Administration

The assessment plan for the graduate programs in Sports Administration can be found in Appendix B.
These charts depict the assessment plans for each program and outline the Student Learning Outcomes
(SLO), assessment matrices and the results for the PhD and MS programs.

3B: Assessment Reports

In the PhD assessments, 17% (1/6) students passed the comprehensive exam on the first attempt. Four of
the 5 students who failed the first attempt passed the retake. However, in the advanced areas of the sport
administration courses students passed 100%. In the inquiry/research skills, students only passed at 50%
on the first try. This is problematic and further examination will take place as to the status of students in
their research courses, as well as, further emphasis for students working and completing research projects
required in courses across the curriculum.

Of all the PhD students in the program who defended their dissertations this year, all passed at 100%.
Two of these students are already working in tenure-track job positions and one is working as a lecturer
while searching for a tenure-track faculty position. For the MS program, all of the course assessment
measures indicated that students met the SLO’s at 100% except the sport leadership portfolio where
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students passed at a rate of 94.7%, which is still significantly above the goal of 80% passing. This is an
encouraging and the program desires to keep these marks and numbers moving forward.
Regarding comprehensive exams, 11 of the 13 M.S. students taking comprehensive exams in 2019-20
received a passing grade. This is a huge improvement from the previous year where 13 out of 17 students
failed one or more subject sections on their first attempt. This may be due to the revising of exam
questions and better student preparation for the exam.
3C: Primary Constituents
There are currently four faculty in the Sport Administration program. They include Dr. Ed Horne,
Assistant Professor, Dr. Luke Mao, Associate Professor; Dr. John Barnes, Professor and Dr. Todd Seidler,
Professor. The Student Learning Outcomes for the Sport Administration program are communicated to
the students upon admission to the program and reviewed in each of the core courses.

Criterion 4. Students (Undergraduate & Graduate)

The unit should have appropriate structures in place to recruit and retain undergraduate and graduate
students. (If applicable, differentiate for each degree and certificate program offered by the unit). Include
specific measures and activities aimed at increasing equity and inclusion.
4A: Recruitment Discuss the unit’s proactive recruitment activities for both undergraduate and
graduate programs, including specific efforts focused on recruiting students of color, underserved
students, and students from groups that have been traditionally under-represented in your academic field.
The HESS Department works closely with the Center for Student Success (CSS) to actively participate in
recruitment efforts throughout the academic year. The outreach strategies are described in the program
sections below. Faculty and students conduct orientation events, email campaigns, social media
announcements and recruit at conferences and state meetings. The CSS advisors host recruitment round
tables and travel to school career fairs. Prior to COVID-19 the CSS hosted with faculty, pizza with
professor night. This was a time to meet faculty and ask questions about the various programs.
4B: Admissions Discuss the unit’s admissions criteria and decision-making processes (including transfer
articulation(s)) for both undergraduate and graduate programs. Evaluate the impact of these processes
on enrollment.
Each program in HESS determines it’s own admissions criteria into their specific programs. Descriptions
are provided in each program section below.
4C: Data Provide available data and an analysis of the unit’s 1) enrollment, 2) retention, and 3)
graduation (i.e. time to degree, graduation rates, etc.) trends. Please provide data and analysis on
enrollment, retention, and graduation rates for students by race/ethnicity, gender, first generation, and
Pell grant status, where possible. Include an explanation of the action steps or initiatives the unit has
taken to address any significant challenges or issues highlighted in these trends. When possible, data
should be obtained from a UNM source such as MyReports or OIA. The APR office will assist with
identifying appropriate data sources.
HESS Department Data (See Appendix C)
Student Credit Hour Production
The College of Education and Human Sciences (COEHS) houses five academic departments, Individual
and Family Community Education (IFCE); Language, Literacy and Social Cultural Studies (LLSS),
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Special Education (SPCD), Teacher Education and Education Leadership (TEELP), and Health, Exercise
and Sports Sciences (HESS). For the last three years, 2018-2021, the HESS Department has generated the
highest number of overall student credit hours in the COEHS. The B.S. in Exercise Science is the most
popular undergraduate major in the department and produces high student credit hours along with the
Community Health Education program. This program provides number courses open to all students
across the UNM. They generate high student credit hours in courses such as Stress Management,
Emotional Health, and Conflict Resolution.
Table 1. Student Credit Hours in the College of Education and Human Sciences 2018-2021
Dept
HESS
IFCE
LLSS
SPCD
TEELP
COEHS

Course
Level
UG
GR
TOTAL
UG
GR
TOTAL
UG
GR
TOTAL
UG
GR
TOTAL
UG
GR
TOTAL
UG
GR
TOTAL

2018-2019
% of
SCH
COEHS
19,499
46.9%
1,865
13.3%
21,364
38.4%
12,133
29.2%
2,895
20.6%
15,028
27.0%
2,644
6.4%
2,732
19.4%
5,376
9.7%
1,700
4.1%
2,207
15.7%
3,907
7.0%
5,600
13.5%
4,359
31.0%
9,959
17.9%
41,576
-14,058
-55,634
--

2019-2020
% of
SCH
COEHS
18,321
48.5%
1,755
13.9%
20,076
39.8%
10,895
28.8%
2,910
23.0%
13,805
27.4%
2,361
6.2%
2,057
16.3%
4,418
8.8%
1,377
3.6%
2,233
17.7%
3,610
7.2%
4,847
12.8%
3,684
29.1%
8,531
16.9%
37,801
-12,639
-50,440
--

Data source: Center for Student Success (CSS), 2021.
Table 2. Student Credit Hours By HESS Programs
HED
Undergraduate
Graduate
PENP-(Physical Ed. Activity Program)
Undergraduate
PEP (ES, PETE, SA, AT)
Undergraduate
Graduate
Total
* Summer 21 SCH is as of 5/19/21

2017-2018
3,589
3,339
250
10,720
10,720
6,688
5,045
1,643
20,997

2020-2021
% of
SCH
COEHS
13,065
39.3%
1,666
13.5%
14,731
32.3%
11,437
34.4%
3,051
24.8%
14,488
31.8%
2,457
7.4%
1,910
15.5%
4,367
9.6%
1,387
4.2%
2,173
17.7%
3,560
7.8%
4,911
14.8%
3,506
28.5%
8,417
18.5%
33,257
-12,306
-45,563
--

2018-2019
4,264
3,992
272
8,629
8,629
6,626
5,087
1,539
19,519

2019-2020
4,193
3,985
208
6,838
6,838
6,908
5,376
1,532
17,939

2020-2021*
3,796
3,574
222
3,459
3,459
6,006
4,679
1,327
13,261

Undergraduate Enrollment
According to the UNM Office of Institutional Analytics in the last five years there has been a steady
decline each year in the number of undergraduate majors and pre-majors across the five academic
programs in HESS. Undergraduate enrollment reached its highest point in 2016 (Table 3). A breakout of
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enrollment by program and degree can be found in Table 4. These data in Table 4 were retrieved from the
Center for Student Success (CSS), a college-wide data management team housed in COEHS.
Table 3. Undergraduate Enrollment HESS

A significant drop in enrollment was seen in the Health Education program from 2017-2018 to
2020-2021 (Table 4). Although the student credit hours are high in health education courses the
enrollment for majors has dropped. The program began to move to a fully online major in 201819. Despite the market assessment conducted where students were in support of a online option,
faculty wonder if moving to an online program impacted enrollment. About this same time, the
new College of Population launched an undergraduate B.S. program, Population Health which
seems to be our main competitor. The programs are quite similar in nature but course delivery is
mainly in-person and not online. In response to this the program faculty are scheduling some of
the more complex courses in-person as well as online to provide more options for students.
COVID-19 may have impacted enrollment all across our programs as well.
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Table 4.HESS Enrollment by Major 2017-2018 to 2020-2021
Program
20172018201920202018
2019
2020
2021
Athletic Training
BS Athletic Training
39
57
56
42
BS Pre- Athletic Training
242
243
202
131
Exercise Science
BS Pre-Exercise Science
486
506
440
488
BS Exercise Science
128
112
126
143
MS Physical Education - Exercise Science
3
9
5
1
PHD Phys Ed, Sports & Ex Sci - Exercise Science
15
20
16
14
Community Health Education
BS Pre-Community Health Ed
123
109
95
44
BS Community Health Education
54
39
35
17
MS Health Education - Community Health Education
34
31
28
21
Physical Education
BSED Physical Education
10
8
14
12
BSED Pre- Physical Education
90
72
63
53
MS Physical Education - No Concentration Listed
38
9
41
59
MS Physical Education - General Physical Education
3
8
5
3
PHD Phys Ed, Sports & Ex Sci
13
9
13
28
Sport Administration
MS Physical Education - Sport Administration
52
63
44
20
PHD Phys Ed, Sports & Ex Sci - Sport Administration
32
31
29
22
Curriculum and Instruction
MS Physical Education - Curriculum & Instruction
13
18
14
16
PHD Phys Ed, Sports & Ex Sci - Curriculum & Instruction
4
4
7
3
Total 1,379
1,348
1,233
1,117
Data source: Center for Student Success
Data was retrieved from banner on May 2021
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Graduate Enrollment
Students pursuing a Masters in Exercise Science, Physical Education C&I and Sports
Administration are aggregated under the subject code Physical Education. Table 5 shows a
steady decline in the concentrations of Physical Education since 2016. The doctoral programs of
these programs have remain relatively steady with the highest enrollment occurring during 201719. The graduate program enrollments in Health Education show an increase in 2018-2019 but
then a decline in 2019-2020. This may be due to the COVID-19 pandemic.
The M.S. in Physical Education has had significant growth in the last two years since the
program transitioned to an online degree. The program attracts student athletes and coaches who
typically have little time for graduate courses in-person due to practice, and traveling schedules.
Table 5. Graduate Enrollment in HESS by Program, 2015-2020
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Retention Rates
Table 6 provides information on the percentage of retention of first-time, degree-seeking
freshmen (freshmen cohort) who remain in a subsequent semester. The retention rate for a given
freshmen cohort generally refers to the 1-year rate, or 3rd semester retention. The Health
Education program and the Physical Education program transitioned to an auto-admission of
students in the last two-years which resulted in a more efficient admission process and advising
services. The Center for Student Success (CSS) manages the auto-admission process and advises
all undergraduate students and pre-majors in HESS.
Table 6. Retention Rates for HESS Programs

Data Source: OIA, 2021
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Graduate Degrees Conferred
The HESS graduate student population is predominantly White and Hispanic. There appeared to be a
steady increase in American Indian students from 2015-2017 and then a pronounced spike in 2018. This
may be due to the recruiting strategies of the Health Education program which has the highest percentage
of native students.

Table 7. Graduate Degrees Conferred, 2015-2020, (Ethnicity)
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4D: Advisement Practices Discuss the unit’s advisement process for students, including an explanation
of how the unit has attempted to improve or address issues regarding its advising practices and to ensure
inclusiveness and equity in advising.
Advising practices vary across programs. Most of the undergraduate students are advised in the Center for
Student Success (CSS) aim to provide high quality services with the intention to positively impact the
success of undergraduate students and increase retention. Advisors seek the approval of faculty when
substitutions are required. Any substitution within a programs’ curricula must have a program faculty
vote. The advisors in CSS regularly track and communicate student progress with faculty.
Graduate student advising is currently distributed across the faculty and each program structures its own
process. Academic advising and career advising are provided by faculty advisors. A discussion of each
programs’ advising practices can be found in the program section narratives below.
4E: Student Support Services Discuss any student support services that are maintained by the unit and
evaluate the relevance and impact of these services on students’ academic success.
Faculty often serve as point of contact to refer students to University-wide support services. Faculty
inform students, as needed, of University resources such as https://mentalhealth.unm.edu/. This website
provides multiple resources on one webpage designed to help students through life situations that are
impacting academic performance as well as resources for specific academic support. The department
provides a small computer lab located in Johnson Center for graduate teaching assistants. All teaching
assistants and graduate assistants are provided an office shared by peers in their discipline.
4F: Graduate Success Discuss the success of graduates of the program by addressing the following
questions:
 How does the unit measure the success of graduates (i.e. employment, community engagement,
graduate studies, etc.)?
 What are the results of these measures?
 Discuss the equity of student support and success across demographic categories.

Graduate success in HESS is measured in multiple ways. Certainly employment in the field is a
proud indicator of success for the programs. Other indicators include graduation rates,
scholarships, awards, publications, presentations made and distinction received on exams and
dissertation/thesis work. Each program has identified and described the success of their
graduates in the program section narratives that follow.
Exercise Science
4A: Recruitment
Undergraduate Recruitment of Students
First and foremost, the Exercise Science faculty seek to present a state-of-the-art, theory-to-practice
Exercise Science program that provides students with a solid educational foundation to launch successful
careers in clinical rehabilitation (e.g., physical therapy, occupational therapy, cardiac rehabilitation),
medicine (e.g., physician assistant, medical practitioner), fitness (e.g., personal trainer, fitness facility
owner/manager), sports training (e.g., strength and conditioning coach, data performance analyst) and
graduate education (e.g., exercise science, health promotion). We realize that word-of-mouth about a
highly regarded program is exceedingly linked with student recruitment. We are also truly fortunate to
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have particularly skilled College of Education and Human Sciences (COEHS) advisors who know the
undergraduate Exercise Program quite well. These advisors present several orientation sessions
throughout the year where prospective students learn about the Exercise Science program. The advisors
are most sensitive to the diversity of students in New Mexico. They integrate a multicultural support
network to all prospective students.
Additionally, we provide the COEHS advisors with email announcements regarding special activities of
the Exercise Science Club. These emails are sent directly to first-year students and sophomores who have
expressed an interest in Exercise Science and have not applied to the program yet.
In our newly restructured undergraduate program, which was approved and begins spring 2022, we have
developed a new class entitled Introduction to Exercise Science. The plans are to offer this course
University-wide and may serve to be an incredible recruitment course for the undergraduate exercise
science program. Also, the program recently created social media accounts, which may help with
networking and recruitment of undergraduate Exercise Science students. The program has also designed
several webpages to inform prospective undergraduates about the program
(https://coehs.unm.edu/news/2020/09/exercise-science-bs.html)
Graduate (MS and PHD) Recruitment of Students
Program faculty realize graduate students look very closely at programs in making decisions for their
graduate education. One meaningful recruitment strategy is providing a responsive graduate web page
that answers essential questions of graduate students. The content is presented clearly and defines section
titles, a low-profile top navigation bar and a consistent page layout to help future students orient
themselves with Exercise Science content. The faculty anticipate great contacts and interactions with
prospective students. Student inquiries are directed to the Graduate Program Coordinator who responds
within 24 hours.
Additionally, through their attendance and presentations at regional and national conferences of the
American College of Sports Medicine (ACSM), program faculty and current graduate students can share
insights regarding our programs with prospective graduate students from all walks of life. These
conferences also provide opportunities for program faculty to make and renew contacts with faculty
members looking for strong graduate programs their undergraduates may be interested in attending.
Recruitment at these events is informal and often done through impromptu exchanges with students and
peer-to-peer conversations regarding prospective students. Such interactions with ES faculty have
yielded 18 doctoral student applications, including one international student. Of those 18, five chose to
attend a different university that could commit to a funded position, five have received their terminal
degree, one is progressing through his MS-to-PhD, four are in their 5th year in the PhD program, and three
are in their first year as a PhD student.
More recently we have created a social media presence of our program to help engage prospective new
graduate students. We use our recent media clips to promote our program:
http://news.unm.edu/news/a-rare-look-inside-unm-s-exercise-physiology-lab
https://www.youtube.com/watch?v=R6oOIZ-LgIQ
Another unique approach is inviting prospective students to an on-campus visit. Not only do they receive
facility tours, but scheduled appointments with each faculty members and a luncheon with current
students are planned.
The program faculty also reach out to our former student graduates now in faculty positions and other
personal contacts among faculty ranks domestic and abroad. Letters are emailed to our constituents to
pass on to successful students in their programs who may be interested in pursuing a M.S. or PhD at
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UNM. This was first done in Spring 2019 and again summer 2020. This resulted in three new doctoral
students entering the program in fall of 2021.
Commitment to Recruiting Students of Color, Underserved and Under-Represented Students
For undergraduate and graduate students, we proudly acknowledge our commitment to working with and
recruiting students of color, underserved students, and students from under-represented groups with this
statement in our Mission: “New Mexico's multicultural population presents our program with
innumerable opportunities to favorably impact the state's citizens through scientifically accurate and
culturally sensitive information pertaining to the benefits of a healthy, physically active lifestyle as
recommended by our learned societies and national health initiatives.”
4B: Admissions
Undergraduate Exercise Science Program
Objectively, all prospective undergraduate Exercise Science students need to complete the following
criterion for admission to the program.
1. Admission GPA into the Exercise Science Program is now 3.2 or higher; completion of ≥26 hours of
UNM course work and successful completion of BIOL 2210/2210L
2. Students must now attain a 'B-' or better in all PEP, PRPE and PHED classes; must attain a 'C' or
better in all other Exercise Science program classes
3. Current certification in First Aid, CPR and AED is also required for admission into the undergraduate
program.
4. Transfer students must COMPLETE a full semester (15 credit hours) at UNM with a 3.2 or higher
GPA before being admitted to the Exercise Science program. Subjectively, all prospective students
meet one-on-one (or by ZOOM) with the undergraduate program coordinator (Dr. Len Kravitz). This
student meeting serves to answer questions about the program and discuss student goals and career
options.
Overall, the admissions criteria and decision-making process we have in effect with the undergraduate
Exercise Science program has helped us to recruit students who are able to succeed in our challenging
curriculum.
Graduate Exercise Science Program
Admission criteria are nearly identical for the MS and PhD programs in Exercise Science. All applicants
submit transcripts, a letter of intent, letters of recommendation, GRE scores no more than 5 years old, and
TA/GA application if funding is sought. The exceptions are found in the numbers of recommendations
required. For high-performing, prospective students from our undergraduate or MS programs interested in
the next highest academic level, the GRE is waived as their academic abilities are already known. The
GRE is not used for including or excluding students but, rather, for guiding our decisions regarding a
specific student’s ability to handle a rigorous academic program along with the demands of an
assistantship in the first semester.
All prospective students submit their application packet through the online system. Once that packet is
complete and notification is sent via AppReview that an application is ready for viewing, each faculty
member reviews the packet in its entirety and casts his/her independent vote regarding acceptance into the
program. When all votes have been recorded, the Coordinator of the Graduate Programs in Exercise
Science notifies the faculty of the consensus vote and the recommendation to admit or not is discussed
among the faculty team, and the student notified accordingly.
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4C: Exercise Science Data
See Appendix C for more detail. Specific to Exercise Science, discussions among the faculty have
included consideration of a 5-yr B.S.-to-M.S. degree. To date, this has not received a majority vote from
program faculty hence, is still a point of conversation. However, an informal poll of our undergrads was
taken Spring 2020 to investigate if any would have registered for a 5-yr BS-to-MS had they known about
it. Approximately 8 students raised their hand; one has actually enrolled in our MS program now that she
has completed her B.S. requirements.
Our strong relationship with UNM’s track and field and Women’s Cross-Country coaches usually sees
between one and three international students enroll in the M.S. program every other year while they finish
their eligibility. Domestic and local applicants for our MS program traditionally have been low in
number. Now that we are promoting the ability to enter as a M.S .student and then switch into the PhD
program we anticipate an increase in MS applicants. Possible reasons why applications into our M.S
.program is low include lack of funding for M.S. students and fairly limited job market in New Mexico
(NM) for the degree. If NM had more large industries and employers, then the possibility for
employment as a Corporate Wellness Manager/Director and more positions in cardiac rehabilitation might
also entice more local students.
4D: Advisement Practices
Our undergraduate advisement model is based on three core components:
1. Personal support: Building of strong, respectful, and attentive relationships with students is essential.
2. Academic support: Providing easy-to-follow directions and information to navigate through the
educational process is foundational for all students.
3. Career support: Empowering students with strategies to set goals, monitor progress, and develop selfmanagement skills they will need to succeed during their UNM education.
For the undergraduate students we utilize a centralized, self-contained advisement model with Len
Kravitz as the Exercise Science advisor once students are accepted into the Exercise Science program.
This model is highly effective for us in successfully meeting the three core components.
Prior to acceptance to the program advisement for Pre-Exercise Science students receive advisement from
the COEHS advisors because the undergraduates are primarily taking their General Education courses
during this time. As noted earlier, the COEHS advisors know our Exercise Science program very well and
provide favorable advisement to students during their start at UNM.
At the graduate level, the graduate program coordinator offers to provide general academic advisement;
however, not all graduate students avail themselves of this and make their own decisions regarding course
selections. At the initial meeting with the graduate program coordinator, a template of the required
coursework is provided to each student and used during advisement sessions to monitor progress toward
degree completion. It should be noted that graduate students are made aware that some graduate classes
are offered only every other year. Therefore, course selection is sometimes based on what is being offered
at the time. PhD students in good standing are allowed to apply up to 15 credit hours from their MS
toward doctoral degree completion providing the grades were at the B level or higher and it is a
reasonable substitution. This decision is revisited during advisement appointments. Students receive email
reminders during the semester of important milestones and tasks (e.g., submitting requisite forms).
Dissertation and Thesis advisement is provided by the faculty member who agrees to be the chairperson
of that capstone project.
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4E: Student Support Services
The Exercise Science faculty feel strongly about reaching out to students who are struggling in our
classes. We feel working with students, one-on-one, is a credible educational advantage we are able to
offer our students needing extra educational attention.
4F: Graduate Success
Graduates of the program are quite successful in securing jobs in their field or pursuing advanced degrees.
Indicators of success include:
• Undergraduates – employment in field, acceptance in advanced degree programs
• MS – employment in field, acceptance in advanced degree programs (if sought)
• PhD – employment in field; 100% of our doctoral students in the past 5 years have either moved
on to a post-doctoral fellowship or employment in the field, usually as instructors/professors in
higher education
The faculty are supportive of all students regardless of ethnicity, gender, religion, political views, partner
preference, socioeconomic status, country of origin etc. The strength of letters of recommendation may
vary based on academic performance and effort put forth throughout the program. Also, we provide an
environment that all students can succeed with the right support. Evidence of success in the Exercise
Science graduate programs include:
• Journal publications. In the last seven years, one faculty member co-authored 68 journal
publications in peer-reviewed journals with UNM Exercise Science students. All the faculty
consistently involve students in all aspects of research from grant writing, IRB proposal,
participant recruitment, data collection & analyses, writing, presenting and submitting
manuscripts.
• Students’ research dissemination. Numerous abstracts, posters, and talks have been presented by
students at Southwest, Rocky Mountain, Central States, Southeast & National American College
of Sports Medicine meetings: Average of 10-15 presentations/year for all ACSM meetings. One
student was also involved in ACSM’s social media group.
• Book Chapters. Four graduate students contributed to writing several book chapters published
with faculty.
• Pass rates of comprehensive exams. The pass rate for our M.S. comprehensive exams is 100%
and a 99.5% pass rate on doctoral comprehensive exams.
• Distinction awards. We have a 64% achieved distinction rate for the Master’s comprehensive
exams (9 students out of 14), a 33% achieved rate for doctoral students (6 out of 18 students).
For distinction on a thesis and dissertation, 100% of the M.S. students received distinction this
past year (4 students) and a 48% achieved distinction for dissertations (12 students out of 25).
• Student/faculty research. Other student/faculty research collaborations which elicited
presentations include the American Association of Cardiovascular and Pulmonary Rehabilitation
meeting (1 presentation-2019), ACSM Conference of Integrative Physiology of Exercise (3
presentations, 2018), Obesity Society Annual Meeting (1 presentation 2018, 1 in 2017), National
Strength & Conditioning Conference (1 presentation 2017); International Society of Sports
Nutrition (2 presentations, 2017, 1 in 206); World Congress of Mountain & Wilderness Medicine
(1 presentation 2016); American Heart Association Epidemiology and Prevention / Lifestyle and
Cardiometabolic Health 2016 Scientific sessions (1 presentation); Society for Integrative and
Comparative Biology Conference (1 presentation- 2017); Experimental Biology (1 presentation –
2020); Albuquerque Strength and Conditioning Clinic (2 presentations 2019,); CCRCE
Community Engagement Showcase (1 presentation 2019); Plactica for Elba Saavedra’s Breast
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Cancer group (2018); Pure Action Yoga research conference in Austin, Tx (1-presentation –
2018); multiple presentations at UNM’s Shared Knowledge conferences.
Awards, Scholarships, Grants. 1 doctoral student received a Norman James Student Research
Award at SWACSM (2014,) another doctoral student was the regional student representative to
ACSM from SWACSM (2019); 2 doctoral students served as the graduate representative for the
Main Campus Institutional Review Board (one in 2016-2018 & one 2019-present); 2 doctoral
students received research awards at ACSM (2020); one doctoral student received a scholarship
from the Grand Challenge Program on work related to Substance Use Disorder; Most of our
students who apply receive UNM Office of Graduate Studies Doctoral Conference Presentation
Awards and Graduate and Professional Student Association travel and research grants.
Community Outreach. Exercise Science students and faculty participate together in the bi-annual
Tramway highway clean-up, volunteer for the Senior Olympics, conduct physiological and
performance assessment batteries for approximately 30 boys participating in the New Mexico
Soccer Academy, and volunteer to work in the annual Lobo Triathlon sponsored by the
Department of HESS.

Exercise Science students and faculty helping at the
bi-annual Tramway highway clean-up.

Health Education
4A: Recruitment
Undergraduate Recruitment
Within the past couple of years, the faculty and lecturers of the Community Health Education Program
have actively coordinated with the College of Education and Human Sciences’ (COEHS) Center for
Student Success (CSS) and have planned, organized, and hosted a series of informational sessions for
recruitment. CSS has access to student email addresses and has been able to send out email blasts to all
undeclared undergraduates in COEHS and to our branch campus across the state in assistance in active
recruitment. We are also developing informational materials, such as digital recruitment videos and
brochures and handouts that highlight the CHED undergraduate program that are given out at UNM
recruitment fairs, local high school fairs, and invited talks. The HED faculty have also worked with CSS
to streamline admissions processes to shorten the lag time from recruitment to the admission of students.
Graduate Recruitment
Similar to the undergraduate recruitment process shared above, the same attention has been given to
graduate recruitment and the development of digital videos that have been posted to our website in

Page | 52

additional to the development of brochures and handouts. We have also held virtual recruitment events
that have included guest speakers who are working in the community health field and recent graduates
from our program.
4B: Admissions
Undergraduate Program admission requirements
Admission requirements into the undergraduate HED program include twenty hours of UNM
coursework; completion of HLED 2150 Foundations of Health Promotion with a B or better and a 2.5 UNM
cumulative GPA.
The B.S. in Community Health Education is granted to students upon fulfillment of the following:
Completion of 120 credit hours of course work from the prescribed curriculum.
Completion of the UNM General Education requirements.
Completion of extra course requirements outside of the program that are part of the degree.
Completion of 40-credit hours of upper-division course work. Such courses are numbered 300 or above.
Compliance with the minimum residence requirements as stated in the UNM Undergraduate Catalog.
Maintenance of an overall minimum program GPA of 2.5.

1.
2.
3.
4.
5.
6.

Prospective students are admitted electronically through the Center for Student Success (CSS) located in
Travelstead Hall on main campus. Students receive academic advisement at CSS as well.
Graduate Program Admission Requirements
Prospective students of HED must complete and submit an application packet through the online system
on the UNM Graduate Studies (GS) website. Once submitted, faculty are prompted electronically
through the GS system named, “AppReview”. Faculty screen all required documents and independently
vote on each student’s acceptance/non-acceptance. Once a final decision is made, our education support
staff email the student of the results including the HED Program Coordinator. All applicants must submit
unofficial transcripts (if a UNM graduate), a letter of intent, and three letters of recommendation.
4C: Health Education Data – See Appendix C
A significant drop in enrollment was seen in the Health Education program from 2017-2018 to 20202021. Although the student credit hours are high in health education courses the enrollment for majors has
dropped. The program began to move to a fully online major in 2018-19. Despite the market assessment
conducted where students were in support of online options, faculty wonder if moving to an online
program impacted enrollment. About this same time, the new College of Population launched an
undergraduate B.S. program, Population Health which seems to be our main competitor. The programs
are quite similar in nature but course delivery is mainly in-person and not online. In response to this the
program faculty are scheduling some of the more complex courses in-person as well as online to provide
more options for students. COVID-19 may have impacted enrollment all across our programs as well.
The following tables detail enrollment, student credit hours (SCH), and faculty to student ratio trends for
the Health Education Program in the Department of Health, Exercise, and Sports Sciences for the 20172020 academic years inclusive. Although enrollment has declined in the major, the student credit hours
are high in several courses due to the general application of course content to many other degrees across
campus, such as Population Health, Nutrition, Psychology and Nursing. There is a heavy dependence on
adjunct instructors. The program has only three regular faculty members, two tenured and one on a
tenure-track line. Of the these three faculty members, one serves as Department Chair and one other
receives one course release per semester due to work on NIH grants.
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Data Notations:
• Data comes from Banner pulled on 12/3/2020. For the 2020-2021 academic year, only Fall 2020
is included.
• Course SCH data is as of the census date (third Friday of the semester).
• Students are counted once in the academic year if they were enrolled as of the census date for any
given semester during the year.
• Faculty ratios are based on the instructor assigned in Banner for each active course in a given
semester with at least one student enrolled.
• Subject Codes HED (300 and above courses) and HLED (100 & 200 level courses) are
consolidated together.
• Students who are counted for the Health Education minor are included regardless of their Major.
• Instructors are grouped into four categories:
o Regular faculty: Tenure or Tenure-Track faculty
o Visiting faculty: Faculty on visiting assignments
o Adjunct Faculty: Part-time Instructors
o Other: Instructors of HED/HLED courses who do not fit in another category.
• Faculty ratios are based on different groupings of instructors, depending on the exact data in
question.
o Ratios of majors are based on regular faculty and visiting faculty combined.
o Ratios based on courses (sections, headcount, and SCH) are calculated for each type of
instructor.
Table 6. HED Major Enrollment
Program

2017-2018

2018-2019

2019-2020

2020-2021*

177

148

130

62

Health Education

54

39

35

19

Pre Health Education

123

109

95

43

34

31

28

20

34

31

28

20

2

13

13

14

Liberal Arts

1

1

0

2

Nursing

0

1

1

0

Physical Education

0

1

1

0

Population Health

0

7

8

10

Exercise Science

0

0

1

1

Nutrition/Dietetics

0

1

0

0

Radiologic Sciences

0

1

1

1

Speech & Hearing Sciences

1

1

1

0

213

192

171

Undergraduate BS

Graduate MS
MS Health Education
HED Minor

Total
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96
*Fall 2020
only

Table 7. Number of HED Faculty
HED Faculty

2017-2018

2018-2019

2019-2020

2020-2021*

4

4

6

4

Tenured/Tenure Track

3

3

4

3

Visiting Lecturers

1

1

2

1

5

6

7

5

9

10

13

HED Faculty

HED Adjunct
Total

Table 8. HED Faculty to Student Ratio
HED Faculty

9
*Fall 2020
only

2017-2018

2018-2019

2019-2020

2020-2021*

4

4

6

5

Undergraduate BS Ratio

1:44

1:37

1:22

1:12

Graduate MS Ratio

1:9

1:8

1:5

1:4

HED Minor Ratio

1:1

1:3

1:2

1:3

Total

1:53

1:48

1:29

2017-2018

2018-2019

2019-2020

2020-2021*

Faculty

439

357

346

123

Visiting

877

943

1,125

506

HED Adjunct

1,088

2,251

2,720

1,097

Other
Total

2,023
4,427

1,696
5,247

894
5,085

200
1,926
*Fall 2020
only

2017-2018

2018-2019

2019-2020

2020-2021*

Faculty

1:50

1:42

1:31

1:14

Visiting

1:337

1:324

1:213

1:99

HED Adjunct

1:74

1:143

1:150

1:78

Other
Total

1:84
1:89

1:70
1:100

1:22
1:69

2017-2018

2018-2019

2019-2020

2020-2021*

1:146

1:119

1:87

1:41

Number of Faculty

Table 9. SCH by Instructor Role
SCH generated in HED Classes by Instructor Role

Table 10. Fac:S Ratio by Faculty Type
Faculty to Student Ratio

Table 11. Fac: Student Cr. Hour Ratio
Faculty to SCH Ratio
Faculty
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1:19
*Fall 2020
only

1:10
1:41
*Fall 2020
only

Visiting

1:877

1:943

1:563

1:253

HED Adjunct

1:218

1:375

1:389

1:219

Other
Total

1:202
1:233

1:170
1:262

1:60
1:182

1:29
1:113
*Fall 2020
only

4D: Advisement Practices
Undergraduate Advisement
All advising for undergraduate HED students is centralized through the Center for Student Success (CSS).
The HED Program has built a successful working environment and has a line of communication with the
Director of CSS and all academic advisors. In the past undergraduate advising was provided by the HED
faculty but due to demand and reduced resources, advising was moved to CSS. Despite this change, HED
faculty regularly provide personal and career support for any interested student. The HED faculty are
responsible for the delivery of the curriculum and all advising sheets are reflective of this principle. Any
changes or updates to the program of studies or advising sheet must be approved by the HED faculty, the
Registrar’s office and shared with CSS advisors to maintain transparency and consistency. The program
website is continually updated to ensure the most accurate information is available to students, this
requires coordinated communication with the university’s web designers.
Graduate Student Advisement
Once accepted into the M.S. HED program, students are emailed an acceptance letter by the departments
education support staff. Contents of this letter include their assigned academic advisor (based on the first
letter of their last name) and a directive to email their advisor to schedule an advising session. Students
are advised using the official program of studies located on the program website and UNM catalog.
Students are encouraged to meet with their advisor at least once per semester. The Community Health
Education Program website is continually updated to ensure the most accurate information is available to
students, this requires coordinated communication with the university’s web designers. Any course
substitutions must be first approved (majority vote) by the permanent HED faculty.
4F: Graduate Success

Success of our graduates is measured by employment with local, tribal and state health
offices/programs/clinical settings and acceptance into advanced degree programs. Many of our
graduates are employed with local and tribal and state health departments/programs. Several
move on to MPH programs or seek terminal degrees.
Physical Education
4A: Recruitment
The recruitment and retention activities for the PETE and C&I programs has been extensive due to the
higher level of scrutiny administration is putting on student credit hour production. For the past 6 years,
the PETE/C&I program has worked closely with the Center for Student Success (CSS) on varying
recruitment activities. These include, but are not limited to, hosting a “Pizza and Professors”
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recruitment/retention event for both current and possible future students; producing an updated website
with better graphics and accessibility; visiting local high school seniors about the potential to become a
physical education teacher in the state of New Mexico; providing informational materials at the SHAPE,
NAKHE and AERA conferences regarding the Masters and Doctorate of Physical Education program
with an emphasis in Curriculum and Instruction; and hosting high school physical education classes at
UNM to expose possible recruits to college programs.
Regarding recruitment specifically focused on recruiting students of color, underserved students, and
students from groups that have been traditionally under-represented in the academic field of PETE and
C&I, there have been a number of focused efforts. Working with the CSS, the faculty of the PETE/C&I
program worked with previous graduates of diverse backgrounds to assist with recruitment. For example,
many of our past graduates have been from one of the 27 pueblo’s in New Mexico so we reached out to
those graduates and asked if they would speak with current students or other professionals about joining
the PETE/C&I programs depending on experience. Moreover, we have reached out to counselors at local
high schools across the state of New Mexico and asked if they had students of diverse backgrounds that
may be interested in becoming a physical education teacher. Finally, regarding our graduate programs, we
have targeted individuals of diverse backgrounds at conferences, through social media and locally to
share with the information about the graduate programs and offered assistance in completing applications.
4B: Admissions
The admission criteria for the PETE program requires a student to have at least a 2.75 GPA prior to
admission. Throughout the program of study, the student must maintain a 3.0 GPA or above in general
education courses and core coursework. Prior to entering student teaching, the student must pass the basic
skills test in NES. Regarding transfer credits, core courses from other institutes can be transferred in
based on faculty review of the syllabus and coursework required from the previous institute. Regarding
the impact of these processes on program enrollment, it is positive. By accepting transfers from other
institutes, it allows the students to complete the coursework and get into a full time teaching position
more quickly without dismissing the high quality requirements of the program.
Admission to the College of Education occurs at Checkpoint 1:
1. Complete general education courses with an overall GPA of 2.5
2. Complete content area courses with a B- or better
3. Attempt the NES Test
4. Submit the COE application packet to the COE Advisement Center in Travelstead Hall
5. Attain Disposition rating of Basic or higher
Admission to Physical Education Student Teaching occurs at Checkpoint 2:
1. Complete general education courses with an overall GPA of 2.5
2. Complete content area courses with a B- or better
3. Attempt the NES Test
4. Receive an acceptable rating on Junior Block Instructional Evaluations
5. Complete a Graduation Check
6. Attain Disposition rating of Basic or higher
Physical Education Degree Completion Review occurs at Checkpoint 3:
1. Complete general education courses with an overall GPA of 2.5
2. Complete content area courses with a B- or better
3. Receive an acceptable rating on Student Teacher Instructional Evaluations
4. Pass the NES Test
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4C: Physical Education Data

The M.S. in Physical Education has had significant growth in the last two years since the
program transitioned to an online degree. The program attracts student athletes and coaches who
typically have little time for graduate courses in-person due to practice, and traveling schedules.
Table 12. B.S./Graduate Programs
Program
Physical Education
BSED Physical Education
MS Physical Education
MS Physical Education - General Physical Education
CSS Data-retrieved 2020

2017-2018 2018-2019
10
38
3

8
9
8

2019-2020
14
41
5

2020-2021
12
59
3

4D: Advisement Practices
Advisement for the PETE/C&I programs takes place in collaboration with the CSS. This model has been
employed for the past 6 years and has been paramount to the success of the PETE/C&I program over the
years. The CSS hosts a half day advisement session where the faculty of the PETE program can meet
individually with each student enrolled, or interested in enrolling, the program. This streamlines the
process of getting students advised in a timely fashion as well as assuring students are aware of current
enrollment protocols, have holds lifted and can access the resources necessary to make sure they are on
track to graduate. Regarding inclusiveness and equity, a large part of the reason PETE/C&I asks the CSS
for assistance with advisement is that many of the advisors on the team in the CSS speak Navajo, Spanish
and other relevant languages for ELL students. This helps the communication and observance of cultural
differences when advisement occurs.
4E: Student Support Services
Faculty work with students to assure all students have an understanding of University-wide support
services. Faculty inform students, as needed, of University resources especially designed to help students
through life situations that are impacting academic performance as well as resources for specific academic
support. The department provides a computer lab for graduate students located in Johnson Center. All
teaching assistants and graduate assistants are provided an office shared by peers in their discipline.
4F: Graduate Success
The Masters and Doctorate of Physical Education with an emphasis in Curriculum and Instruction
measures unit success by the number of successful graduates from the programs; the number of
publications or projects produced by the graduate students and the overall student feedback provided
regarding the graduate experience. These outcomes are measured annually by both the Masters and
Doctorate programs and are visited during program meetings regarding success and modifications that
can be addressed by the program from a data driven decision making perspective.
The results of these measures have been positive up to this point. Several of the capstone projects from
the Master’s program have resulted in multiple publications in peer reviewed journals. Survey results
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from students graduating from the Master’s program have been overwhelmingly positive regarding the
structure and content of the fully online Master’s program. The results of the doctorate program remain to
be seen as it was only brought out of moratorium a year ago and is now hosting 4 doctoral students with
intent to graduate in the next few years.
The equity of student support and success across demographic categories suggests all students, regardless
of color, ethnicity, or sexual orientation, are finding success in the Master’s program. At this point in the
report, we have graduated 15 students from the Master’s program, 9 of which identify as Hispanic/Latino
and 2 of which identify as LGBTQ. These 11 students all responded to survey questions positively
regarding their successful graduation from the Master’s program. We currently have 41 students enrolled
in the Master’s program of diverse backgrounds and have made it a point to provide information to
resources on and off campus that work specifically with students of color or from diverse backgrounds.

Sports Administration
4A: Recruitment
Historically, the masters and doctoral Sport Administration programs have not needed to do much in the
way of student recruitment. Until about 2018, both programs had many more applicants than could be
accommodated. In the last couple of years, the numbers in the master's program have dropped and the
faculty have started to actively promote the program and determine reasons why the drop in enrollment.
Since the Sport Administration program has been in existence for more than 40 years, there are hundreds
of graduates across the country and around the world. To identify and expand our alumni network, we are
trying to update contact information for as many of our graduates as possible. We have started reaching
out to many of these graduates and asked them to consider promoting the UNM Sport Administration
programs to their best students. This is paying off as we have recently received applications for both the
masters and doctoral programs from students at schools where our graduates work.
As for recruiting applicants of color, typically about half of our students at both the MS and PhD levels
are Hispanic, typifying our regional demographic makeup. We have ten African American doctoral
graduates that are teaching at institutions around the country. They have consistently sent some of their
best students of color to UNM for both the masters and doctoral programs. UNM also has a long history
of attracting students from South Korea into our doctoral program. We estimate that we currently have
about 25-30 doctoral graduates teaching in universities in Korea and the United States. They also tend to
send us their top students.
We will continue to work with the New Mexico Activities Association and the New Mexico High School
Coaches Association to draw students from the public-school systems across the state. This allows us to
draw upon a large group of potential students who work in New Mexico public education, allowing us to
serve our program mission.
4B: Admissions
Masters Concentration Admission Requirements
The Masters concentration is designed to prepare students to provide leadership in positions such as high
school athletic directors, college athletic administrators and directors of amateur and professional sport
organizations. The concentration is comprehensive in nature, but course work can be designed around the
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core requirements to meet unique objectives of each student. Course work and experiences are developed
with an advisor within the structure of each area. Details about each area can be obtained from the
program director. Individuals who do not have an undergraduate degree in sport management or physical
education will be considered for admission. A minimum undergraduate GPA of 3.0 is required. If an
applicant has a GPA between 2.5 – 2.9, consideration will be given for conditional acceptance. This is
usually used with applicants that have strong experience in sport and/or management but a lower GPA.
Conditional acceptance requires the student to take at least three core classes and complete them with at
least a 3.0 average. Upon successful completion of those classes, their status will change to regular
admission.
The student must submit a Curriculum Vitae (CV) as well as a letter of intent that will provide insight into
their background and experience related to sport. At least three letters of recommendation are required
that will give further insight into their background and abilities.
Doctoral Program Admission Requirements
This concentration is designed to prepare students to provide leadership in positions such as high school
athletic directors, college athletic administrators and directors of amateur and professional sport
organizations as well as positions in higher education. The program provides students with a choice of
four areas of emphasis: 1) Sport Marketing; 2) Sport Leadership; 3) Youth Sports; and 4) Risk
Management in Sport. Students applying for acceptance into the program with previous degrees other
than Sport Administration will be considered.
Multiple data points are considered upon admission, including a minimum graduate GPA of 3.0; GRE or
GMAT scores, with no minimum cutoff score; quality of CV and letter of intent which provides insight
into their background, experiences related to sport and research interests, and at least three letters of
recommendation. The applicant must identify the professor(s) that he/she sees the greatest connection in
research interests with and must contact the professor to establish a relationship. The professor(s) will
then arrange to meet with the applicant in person or at a Zoom meeting to get acquainted and each
professor then chooses who he/she would agree to become that student’s advisor. Once an advisor agrees
to take a new student, the entire Sport Administration faculty examines the entire application and votes on
whether to admit the student or not. Typically, once an advisor accepts an applicant, the program faculty
will support the admission.
4C: Sports Administration Data
The Sport Administration M.S. and Ph.D. programs have seen a drop in enrollment in the last two years.
It is speculated that many of the student athletes have moved to the M.S. in Physical Education due to its
online offerings. The program faculty have begun to focus on recruiting strategies and conducting a
follow-up survey with recent graduates.
4D: Advisement Practices
Upon acceptance to the Sport Administration program, students are sent a document entitled Sport
Administration Program Survival Guide and each is assigned an advisor. Every year, each advisor will
email every advisee and remind them to make an appointment to meet to go over the student’s Program of
Study. At this time, students are warned of any upcoming deadlines and forms that must be submitted.
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4E: Student Support Services
The Sport Administration faculty care deeply about student success. In addition to regular office hours,
the faculty has been flexible in accommodating students’ requests for meetings. Students usually receive
timely support from the faculty. Students are also encouraged to take advantage of services provided by
the university. In the Master Students’ Survival Guide and the Ph.D. Students’ Survival Guide developed
by the program faculty, contact information of various student support services available at the
University, College, and Department levels is included.
4F: Graduate Success
The purpose of this section is to outline the successes of our Sports Administration program alumni. To
do this, we first provide a profile of our student populations. Below are profiles and outcomes for both the
MS and PhD programs.
M.S. Student Profile
Background – The typical master’s student can be characterized in two ways: 1) Recent graduates of an
undergraduate program, often not sport-management-related. These students include recent graduates
from various programs including communications and journalism, PE, Business, psychology, and
education. This also includes many recent graduates who have been hired as graduate assistant coaches
and athletic trainers in UNM athletics. 2) Working professionals in athletics-related positions seeking to
enhance their knowledge as well as gain an advanced degree in order to enter administrative positions.
Outcomes – Graduates of the M.S. program enter, or re-enter various fields related to the sport industry.
These include positions in high school, college, and professional sport, as well as with companies that
serve the sport industry.
Those students who come into our program from positions in the field typically return to their original
setting having gained the opportunity to climb within the hierarchy of their organization. This includes
those working in the public school system. Graduate assistant coaches and athletic trainers who work with
the UNM athletic department typically enter their chosen field.
It should be noted that as the Sports Administration program at the flagship university of the State, our
program has a history of cooperation and collaboration with all facets of the sport industry in New
Mexico. And while our program emphasis is amateur sport administration, we have had success working
with the various professional sport entities in New Mexico. To these ends, there are few sport
organizations in our State that do not include our MS program graduates in their leadership. And many
of our grads lead sport organizations around the country. Here are just a few examples:
• Three of the fourteen members of the Executive Staff of the New Mexico Activities Association
are MS program graduates.
• There are many MS program grads serving as athletic directors or are coaching high school teams
throughout the Albuquerque metro area and beyond. This includes Ron Murphy of Rio Rancho
HS, the state’s all-time winningest baseball coach, and Jim Murphy of Hope Christian Academy,
who holds the most state boys’ basketball state titles with 16, including six straight from 20132018.
• In high school sports nationally, Mark Koski served as director of sports, events and development
at the National Federation of State High School Associations (NFHS) for 10 years and was
recently selected Chief Executive Officer of the NFHS Network. Additionally, Dana Pappas was
appointed as the Director of Officiating at the NFHS. Both are MS program alums.
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In 2019, 25 current or former Sports Administration program students were working in the UNM
Athletic Department, including the Director of the Lobo Club, the Director of Operations, Alumni
Letter winner program coordinator. In 2020, one of our MS graduates, Danny Gonzales was hired
as the Head Football Coach for UNM.
Master’s program grad Lee Reed arrived at Georgetown University in April of 2010 as the 17th
director of intercollegiate athletics. Reed also spent seven years as AD at Eastern Michigan
University. More recently, MS alum Jon Haarlow was named Senior Associate Director of
Athletics/CFO at Washington State University. Additionally, Mario Moccia serves as the athletics
director of in-state rival New Mexico State. These are just three of the many program alums in
college athletic administration.
Master’s program alum Mary Ellen Leicht is one of the most highly respected leaders in the
history of community college athletics. In 2017, the NJCAA renamed the NJCAA Service Award
as the Mary Ellen Leicht Service Award in recognition of the 28 years of dedicated service by its
third Executive Director. Her promotion in 2009 to Executive Director made history as she
became the first female chief executive of not only the NJCAA but of any national collegiate
athletic organization in the United States.
Our Master’s program is well-represented in the front office of the Triple-A Albuquerque
Isotopes baseball club. MS program graduates include the Isotopes’ Director of Community
Relations, Assistant General Manager for Sales & Marketing, and the Executive Account
Manager.

Comprehensive Exam Success – MS program student outcomes on the culminating, comprehensive
exam has shown distinct improvement over the last five years. The following is a breakdown of the pass
rates on the initial attempt of the exam:
2016-17: only 7 out of 25 passed on their first attempt.
2017-18: only 6 our of 25 passed on their first attempt
2018-19: 3 out of 7 passed on their first attempt
2019-20; 10 out of 12 passed on their first attempt
2020-21AA; 10 out of 10 passed on their first attempt
In our last assessment report, for the MS course-based assessments, all of the course assessments were
passed by students at 100% except the sport leadership portfolio where students passed at a rate of 94.7%,
which is still significantly above the goal of 80% passing. This is an encouraging sign and the program
desires to keep these marks and numbers moving forward.
Program faculty look at the success of our MS students in these assessments as a strong indicator of our
graduates to be successful in the sport industry. Our programs stress the need for our students to have a
solid body of content knowledge. More so than at other institutions. This provides the foundation for
successful internships and subsequently successful careers. To that end, many of our students get hired at
their internship sites, particularly those in college athletics.
PhD Student Profile
Background – The sports administration program admits students from across the United States and from
around the world. Our PhD students typically look to enter faculty positions, but many go on to leadership
positions in other areas of sport. Our program emphasis on superior content knowledge makes our alums
highly sought after for administrative positions.
Outcomes – Our doctoral graduates typically enter two careers: Academic instruction and athletic
administration. Throughout the nation, sports management program faculty include our doctoral

Page | 62

graduates. Additionally, our graduates hold significant administrative positions in high school, college,
and professional athletics. Here are some notable examples:
Our PhD graduates are some of the top educators in the disciplines of sports management and
administration in the U.S. We have graduates on the sport management faculties of Baylor University, the
University of Southern Mississippi, Central Michigan University, California University of Pennsylvania,
University of Cincinnati, Indiana University of Pennsylvania, Texas Southern University, University of
New Haven, Ball State University, University of San Francisco, University of New Mexico, Cal State
Northridge, Arkansas State University, Grambling State University, Eastern Kentucky University, Grand
Canyon University, Metro State University, University of Louisiana-Monroe, SUNY-Cortland, Belmont
University, William Penn University, and Drexel University.
Our doctoral graduates hold many leadership positions in higher education. Four of our PhD program
alums now serve as chairs of their respective schools, including Dr. Colleen McGlone (Coastal Carolina
University), Dr. Seok Ho Song (St. Thomas University), and Dr. George Schaefer (Auburn UniversityMontgomery). Additionally, Dr. Doug Manning is the dean of Kinesiology and Athletics at Santa Ana
College, Dr. Peggy Keiper is the director of the sport management program at the University of AlaskaFairbanks, Dr. Mark Clifford is the director of the Sports Business program at Grand Canyon University,
Dr. Robyn Lubisco is the sport management program director at Fairleigh Dickinson University, and Dr.
Will Abrams serves as legal counsel at Michigan State University.
Our graduates also work in various areas of college athletics administration beyond the campus. For
example, Dr. Sonja N. Robinson is the director in the NCAA office of inclusion. In this role, she is the
primary contact for issues related to race/ethnicity and disability for the Association’s membership and is
the program manager for the Employee Resource Groups at the national office.
There are over 40 graduates of the UNM Sports Administration PhD program living in South Korea
alone. Our South Korean alums conduct their own annual academic conference and symposium.
Two of our Alumni are Executive Directors for their respective state athletic associations: Dr. Robert
Lombardi, Executive Director of the Pennsylvania Interscholastic Athletic Association, and Robert Zayas,
Executive Director of the New York State Public High School Athletic Association.
Comprehensive Exam Success – Absolute pass/fail rates for the last five years of doctoral are as follows:
• 2016-17: 4 out of 5 passed
• 2017-18: 6 out of 7 passed
• 2018-19: No exam were issued
• 2019-20: 6 out of 7 passed
• 2020-21AA; 4 out of 4 passed
As with our MS program, our doctoral program stresses a strong understanding of content knowledge in
various areas of athletic organization management. These comprehensive exam scores indicate such
content knowledge. To that end, our doctoral graduates often find themselves working at teachingfocused institutions because of their ability to effectively teach multiple subjects.
Of our PhD students who defended their dissertations in 2020-21, all were successful with two of the
three students are already working in tenure-track job positions and the third working as a lecturer while
finding a tenure-track faculty spot.
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Conference Presentations & Activities of Doctoral Students in Sports Administration
Our doctoral students have a strong record of presentations and other activities at national and
international conferences within our field. Each year our doctoral students present their research
individually and/or in collaboration with their advisors. These experiences allow students to share their
information and research outcomes with educators and fellow students in the areas related to sport
management. The conferences include the following:
1. North American Society for Sport Management
2. Sport and Recreation Law Association
3. Sport Marketing Association
4. College Sport Research Institute
5. Applied Sport Management Association
6. North American Society for Sport Sociology
7. Western Society for Kinesiology and Wellness
8. European Sport Management Association
9. Sport Management Association of Australia & New Zealand
10. Asian Sport Management Association
11. Korean Sport Management Association

Criterion 5. Faculty

The faculty (i.e., continuing, temporary, and affiliated) should have appropriate qualifications and
credentials and be suitable to cover the curricular requirements of each degree/certificate program.
5A: Composition After completing the Faculty Credentials Template (Appendix D), discuss the
composition of the faculty and their credentials (i.e. proportion of senior versus junior faculty, proportion
of women and underrepresented faculty, etc.). Provide a link to the faculty vitae.
A description of the faculty composition in HESS can be found in the chart below. The department
continues to be aware of the importance of achieving more gender diversity throughout the programs. The
Health Education program employs one male and the Sports Administration program employs all male
faculty members (4), although one female recently retired and one recently resigned. Another challenge is
recruiting certified Athletic Training Hispanic faculty, especially because the majority of their
undergraduate students are Hispanic. Faculty vitae can be found in Appendix D.
Program

# of
Permanent
Faculty
3

# of
Adjuncts/
Visiting
0

Gender of
permanent
faculty
1 Female
2 Males

Exercise
Science

5

2

2 Females
3 Males

3 Professors
2 Associate Professors
1 Assistant Professor

Health
Education

3

6/1

2 Females
1 Male

2 Associate Professors
1 Assistant Professor

Physical
Education
Sports
Admin.

2

0/1

2 Associate Professors

4

0

1 Female
1 Male
4 Males

Athletic
Training
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Rank

Faculty Names

2 Associate Professors
1 Lecturer III

Dr. Sara Nottingham
Dr. Dice Shibata
Dr. Keven Schroeder
Dr. Len Kravitz
Dr. Ann Gibson
Dr. Christine Mermier
Dr. Fabiano Amorim
Dr. Mike Deyhle
Dr. Lorenda Belone
Dr. Christina Perry
Dr. Shixi Zhao
Dr. Karen Gaudreault
Dr. Glenn Hushman
Dr. Todd Seidler
Dr. John Barnes
Dr. Luke Mao
Dr. Ed Horne

2 Professors
1 Associate Professor
1 Assistant Professor

5B: Course-Load Explain the process that determines and assigns faculty course-load (i.e., how many
courses do faculty teach per semester, how does the unit determine faculty assignment to lower division
vs. upper division courses, etc.). Describe the faculty-to-student and faculty-to-course ratio, and any
impacts this has on unit success.
In the HESS Department all new hires on a tenure-track are assigned a reduced teaching load so they can
establish their research agenda. They maintain a 2/1 teaching course load which is equivalent to nine
credit-hours per year for two years. After this time, assistant professors are assigned a 2/2 teaching
workload. All tenured faculty in HESS maintain a minimum 2/2 teaching workload which is equivalent to
4 three-credit hour classes or its equivalent for a total of 12 credit hours per year. Lecturers teach 8 classes
for a total of 24-credit hours or its equivalent per year.
Exceptions to this standard workload include the following:
1. Program Coordinators receive one 3-credit hour course release per year for their leadership and
service.
2. Current COEHS policy specifies that once a faculty member has chaired six completed
dissertations, he or she will be credited with having taught a 3-credit hour course. Once this credit
is achieved, it will be awarded as part of the faculty member’s teaching load for that one year.
3. A faculty member on a 2/2 workload can receive up to two course releases per year due to grant
buyout. In rare occasions, depending on the workload of the grant, a faculty member may receive
up to three course releases per year with advanced approval of the Office of the Provost/Vice
Provost of Academic Affairs.
4. Upon approval of the Dean, a faculty member may be assigned a reduced teaching load to
complete other duties such as Lab Director and/or administrative duties (Department Chair,
Associate Chair)
5C: Professional Development Describe the professional development activities for faculty within the
unit, including how these activities are used to sustain research-related agendas, quality teaching, and
students’ academic/professional development at the undergraduate and graduate level. Describe what
measures the department takes to ensure appropriate support, mentoring, workload and outcomes for
faculty of color and members of groups that are traditionally under-represented in your field.
Regular faculty are provided travel funds of $1000 to attend conferences or other professional
development opportunities throughout the year. If the funds have not been expended after two years, the
funds are moved to a department discretionary fund. These funds are then distributed as needed to other
faculty in need of travel funds. Lecturers can apply for travel funds in the Deans office. There are no
travel funds available for adjunct faculty.

Athletic Training
5A: Composition - See Appendix D Faculty Credentials and CV’s.
5B: Course Load
Dr. Sara Nottingham, Associate Professor, is typically on a 1/1 teaching workload due to her
responsibilities as Program Coordinator and Program Director and Compliance Officer for the AT
accrediting organization, Commission on Accreditation of Athletic Training Education (CAATE). Dr.

Page | 65

Dice Shibata, Associate Professor, is on a 2/2 teaching workload and Dr. Kevin Schroeder, Lecturer III, is
on a 3/3 teaching workload due to his role as Clinical Education Coordinator. The program has been
approved to conduct a faculty search for an Assistant Professor in fall 2021 with the expectation of July
2022 start date. The M.S. AT program is an all year around program with cohorts starting in July.
5C: Professional Development
The following outlines the credentials, rank, and three key professional development activities completed
in the past 2 years by AT faculty. Professional development is critical for athletic training faculty.
Maintenance of the athletic training credential through continuing education is required by the Board of
Certification and Commission on Accreditation of Athletic Training Education. Additionally, athletic
training faculty participate in professional development opportunities related to teaching effectiveness,
accreditation, research, and new clinical standards, which directly relates to student education and
outcomes.
Sara Nottingham, EdD, LAT, ATC, Associate Professor, Program Coordinator
• Attended the National Athletic Trainers’ Association Annual Meeting & Clinical Symposium in
2019 and 2020
• Attended the UNM Mentoring Conference in 2019
• Completed UNM Course Design Institute for development of remote teaching in 2020
Kevin Schroeder, DAT, LAT, ATC, Lecturer III, Coordinator of Clinical Education
• Attended the CAATE Accreditation Conference (2018 & 2019)
• Invited Speaker, New Mexico Athletic Trainers’ Association Annual Meeting & Clinical
Symposia (2019)
• Attended the National Athletic Trainers’ Association Annual Meeting & Clinical Symposia
(2019)
Daisuke Shibata, PhD, LAT, ATC, Assistant Professor
• Attended the following conferences for presenting my research, networking, and attending
lectures:
o Society for Neuroscience Annual Meeting
o World Federation of Athletic Training & Therapy World Congress
o Commission on Accreditation of Athletic Training Education Accreditation Conference

Exercise Science
5A: Composition - See Appendix D for Faculty Credentials and CV’s.
5B: Course Load
Dr. Ann Gibson, Professor, and Program Coordinator of the Graduate Program is on a 2/2 teaching
workload. She does not take a course release as a coordinator due to insufficient resources for course
coverage. Dr. Kravitz, Professor and Program Coordinator of the Undergraduate Program teaches an
overload (unpaid) each year and does not take a course release as coordinator due to insufficient resources
for course coverage. Dr. Fabiano Amorim, Associate Professor, is on a 2/2 teaching workload and Dr.
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Michael Deyhle, Assistant Professor, is a new hire on a 2/1 load. Dr. Christine Mermier is on a 1/1
teaching load due to her duties as Director of the Exercise Physiology Teaching and Research
Laboratories and Chairperson of the main campus Institutional Review Board (IRB).
5C: Professional Development
Most recently, Exercise Science hired a tenure-track faculty member from Brazil. The following is a
detailed account of the support and mentoring provided to this new member of our team. This summary is
reflective of the professional development for new Exercise Science faculty members of groups who are
traditionally under-represented in our field.
At his arrival, the new faculty participated in a welcome program where he learned more about UNM’s
mission and resources related to academic and professional development. In the first weeks at UNM, he
met with the department chair, college Dean and Associate Deans to discuss academic and research
opportunities. Then, the College of Education and Human Sciences (COEHS) assigned him a faculty
mentor and monthly meetings were scheduled with members in the mentor program during his first
academic year. These COEHS mentor meetings provided essential tools, resources, and guidance on how
to succeed in research-related activities while also balancing teaching and service responsibilities. In his
third year, the COEHS provided him an opportunity to visit the National Institute of Health (NIH)
research officers in Washington DC to learn more about federal grant requirements, priorities, and
submission.
In regard to teaching, this new Exercise Science faculty was encouraged to take courses of choice from
the Center for Teaching Excellence to help transition to the UNM teaching environment. The courses he
selected gave him the opportunity to improve his abilities to teach online and face-to-face classes and
enhanced his opportunities with instructional technologies. Additionally, at the program level, fellow
Exercise Science faculty did several teaching observations of this junior faculty member that included
follow-up discussions on teaching methodologies and strategies. In regards to specific courses taught in
Exercise Science, the faculty meet weekly and work together to determine designated courses to teach.
Faculty load for new professors has always been designated at the college level.
In Exercise Science we discuss faculty and student issues weekly and regularly problem solve various
challenges, such as the emotional stress COVID-19 has been placing on our students. It should be noted
that HESS Chair, Dr. Perry, regularly informs all faculty of grant writing, fund raising and educational
opportunities to help us all with development in these areas.

Health Education
5A: Composition - See Appendix D Faculty Credentials and CV’s.
The Health Education (HED) program is comprised of three permanent tenure-track faculty members, two
of which are female at the Associate Professor level and one male Assistant Professor hired in 2019. The
program also employs one Visiting Lecturer II, Angelica Boyle, who manages the undergraduate online
HED program. There are also five adjunct instructors who teaching in the undergraduate online program.
Due to recent and anticipated retirements, the HED faculty will need at least two new faculty lines, one at
the Associate level and one at the Assistant level to continue the current trajectory in increased student
credit hours.
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5B: Course Load
Dr. Lorenda Belone is currently on a 1/1 teaching load per academic year due to approved research grants
from the National Institutes of Health and is required to buy-out of teaching to adequately focus on
funded research activities. Dr. Shixi Zhao, Assistant Professor, is on a 2/2 teaching load per academic
year. Dr. Christina Perry is currently the Department Chair and is on a reduced teaching load. Chairs
typically are released from teaching but due to two recent retirements (Dr. Duryea and Dr. Avila) Dr.
Perry has stepped in to cover both undergraduate and graduate courses in HED.
5C: Professional Development
All faculty have been engaged in workshops and training hosted by the UNM Center for Teaching and
Learning training (CTL). Training has focused on digital pedagogy and online course development to
improve learning outcomes. During the last 18 months due to the COVID-19 pandemic, faculty travel was
restricted. Typically, each faculty member attends on average three national/international conferences per
year.
Examples of professional development among Health Education faculty include the following.
Lorenda Belone, PhD, Associate Professor, Graduate Program Coordinator:
• Attended and presented at the 23rd International Union in Health Promotion and Education World
Conference in Health Promotion in Rotorua, Aotearoa, New Zealand, in 2019
• Attended and presented at the National Indian Education Association Conference in 2019
• Attended and presented at the UNM Indigenous Education Research Conference in 2019
• Attended and presented at the National Indian Child Welfare Association Annual Conference in
2019
Angelica Boyle, Visiting Lecturer II serves as the online program coordinator of the department, assisting
program faculty with program activities, managing the undergraduate online program and assisting with
curriculum changes as well as recruitment. She served as the University of New Mexico Main Campus
Center for Teaching & Learning Remote Teaching Fellow; January 2021-May 2021. She facilitated a
community of practice around departmental teaching interests/challenges as well as supported
departmental colleagues in implementing evidence-based teaching strategies in remote learning
environments. Angelica also received the Professional Certificate in Instructional Technology from the
Organization, Information and Learning Sciences (OILS) program at the University of New Mexico 2020.

Physical Education
5A: Composition – See Appendix D Faculty Credentials and CV’s.
5B: Course-Load
Dr. Karen Gaudreault, Associate Professor and Program Coordinator is on a 2/1 teaching workload. Dr.
Hushman, Associate Professor and Dr. Phelps, Visiting Assistant Professor are currently on a 2/2 teaching
load. The program has experienced one resignation and one retirement in the last five years. A faculty
search has been approved for fall 2021 with the expectation to hire fall 2022.
5C: Professional Development
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Faculty of the PETE/C&I programs pursue professional development opportunities at multiple local,
regional and national conferences. Attendance at the National Association for Kinesiology in Higher
Education (NAKHE), the Society for Health and Physical Education (SHAPE), the New Mexico Society
for Health and Physical Education (NMSHAPE) and the American Educational Research Association
(AERA).

Sports Administration
5A: Composition- See Appendix D Faculty Credentials and CV’s.
5B: Course-Load
Dr. John Barnes, Professor, and Dr. Luke Mao, Associate Professor, are assigned to a 2/2 teaching
workload. Dr. Ed Horne, Assistant Professor, is a new hire and on a 1/2 teaching workload. Dr. Todd
Seidler is the Program Coordinator and is on a 1/2 teaching workload. The program has experienced one
retirement June 30, 2021 and one resignation in May 2021.
In the HESS Department all new hires on a tenured-track are assigned a reduced teaching load so they can
establish their research agenda. They maintain a 1/1 teaching course load which is equivalent to six
credit-hours per year for two years. After this time, assistant professors are assigned a 2/2 teaching
workload. All tenured faculty in HESS maintain a minimum 2/2 teaching workload which is equivalent to
4 three-credit hour classes or its equivalent for a total of 12 credit hours per year. Lecturers teach 8 classes
for a total of 24-credit hours or its equivalent per year.
Exceptions to this standard workload include the following:
1. Program Coordinators receive one 3-credit hour course release per year for their leadership and
service.
2. Current COEHS policy specifies that once a faculty member has chaired six completed
dissertations, he or she will be credited with having taught a 3-credit hour course. Once this credit
is achieved, it will be awarded as part of the faculty member’s teaching load for that one year.
3. A faculty member on a 2/2 workload can receive up to two course releases per year due to grant
buyout. In rare occasions, depending on the workload of the grant, a faculty member may receive
up to three course releases per year with advanced approval of the Office of the Provost/Vice
Provost of Academic Affairs.
4. Upon approval of the Dean, a faculty member may be assigned a reduced teaching load to
complete other duties such as Lab Director and/or administrative duties (Department Chair,
Associate Chair)
5C: Professional Development
In the past year, Sport Administration Faculty have attended the following conferences and been involved
in the following professional development:
Todd Seidler, PhD, CSCS – Professor, Program Coordinator
• Miller, J. & Seidler, T. Perceptions of New Mexico High School Athletic Administrators: An Analysis of
Sports Risk and Security Management Practices. Sport and Recreation Law Association National
Conference - 3/21. (Virtual).
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• Kim, H., Choi, J. & Seidler, T. Investigating International Sport Event Contracts and Liabilities in Sport
Event Promotion: A Legal Case Study On An Athlete’s No-Show Scandal At An International Sport Event.
Sport and Recreation Law Association National Conference, Virtual, - 3/21. (Virtual).
• Lasota, M. & Seidler. Exploring the Role of Mentorship in Achieving NBA Success: Narratives Told by
Nine Naismith Memorial Basketball Hall of Fame Inductees. North American Society for Sport
Management International Conference, San Diego, CA – 5/20. (Virtual).
• Kim, M., Mao, L., Barnes, B., & Seidler, T. Mediated Sports Consumption: Scale Development and
Initial Validation. North American Society for Sport Management International Conference, San Diego,
CA – 5/20. (Virtual).
• Seidler, T. Legal Duties of Strength and Conditioning Professionals. Albuquerque Strength and
Conditioning Clinic. 10/20. (Virtual)
• Renewed NSCA Certified Strength and Conditioning Specialist (every 3 years)
• Completed UNM Evidence-Based Practices for Teaching Online workshop
John Barnes, PhD – Professor
• Kim, M., Mao, L., Seidler, T., Barnes, J., & Kim, H. (2020). Mediated Sports Consumption: Scale
Development and Initial Validation. North American Society for Sport Management Conference.
(virtual).
• Swanson, R. & Barnes, J. (2020). Budgets be Damned: Historical Perspectives of College Athletic
Department Debt. College Sport Research Institute Annual Conference & Symposium. (virtual).
• Completed UNM Evidence-Based Practices for Teaching Online workshop
Dr. Luke Mao – Associate Professor
• Mao, L. (2021). Survival of sporting goods stores: Yelp reviews vis-a-vis market environment. North
American Society for Sport Management (Virtual).
• Mao, L., Kim, MJ., Kim, HY, Zhang, J.J. & Connaughton, D. P. Understanding Customer Experience in
Fitness Centers and Gyms from Online Reviews: A Structural Topic Modeling Approach. Sport
Management Association of Australia & New Zealand (Virtual).
• Xing, X., Mao, L. & Yan, M. Segmentation and determinants of active event sport tourists’ expenditures
in China: A finite mixture model approach. European Association for Sport Management Conference
(Virtual).
• Wang, Y. & Mao, L. Explore the impact of team identification and consumer ethnocentrism on foreign
sponsors: a cross-cultural study. North American Society for the Sociology of Sport. (Virtual).
• Kim, M., Mao, L., Barnes, B., & Seidler, T. Mediated Sports Consumption: Scale Development and
Initial Validation. North American Society for the Sociology of Sport. (Virtual).
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• Completed UNM Evidence-Based Practices for Teaching Online workshop

Dr. Ed Horne – Assistant Professor
• Horne, E., & Wright, R. (Accepted). Youth Sport Parents and Coaches: How Do We Establish
Collaborative Partnerships?. Virtual presentation at the Annual Conference of the North American
Society for Sport Management.
• Horne, E., Farr, J. R., Kaczorowski, J. N., & Green, B. C. (2021, February). Involvement profiles of
youth sport parents: A cluster analysis. Virtual Presentation at the Applied Sport Management
Association Virtual Conference.
• Horne. E., & Smith, A. (2020, September). Which parent are you?: Nonfiction creative accounts of
youth sport parents. Virtual presentation at the Annual Conference of the European Association for
Sport Management, London, England.
• Completed UNM Evidence-Based Practices for Teaching Online workshop

Criterion 6. Research, Scholarship, & Service

The unit should have structures in place to promote active engagement in research, scholarly, and creative
works among the faculty and students (if applicable, differentiate for each undergraduate and graduate
degree and certificate program).
6A: Scholarly & Creative Works Describe the scholarly/creative works and accomplishments of the
faculty. Explain how these support the quality of the unit; what are particular areas of strength?
6B: Research Expenditures If applicable, include a summary of the unit’s research related
expenditures, including international, national, local, and private grants/funding. How is facultygenerated revenue utilized to support the goals of the unit?
6C: Research Involvement Give an overview of the unit’s involvement with any research labs,
organizations, institutes, or other such centers for scholarly/creative endeavors (i.e. formal partnerships
with Sandia Labs, CHTM, community organizations, local media, etc.).
6D: Student Opportunities Describe the opportunities for undergraduate and graduate students to be
involved in research/creative works through curricular and extracurricular activities.
6E: Community Service Describe faculty members’ service to the UNM community and beyond (local,
national, global). Examples include community engagement practices, volunteering on committees,
professional organization membership/leadership, etc.
Department Research Structures and Expenditures
The College and the HESS Department has several structures in place to promote active engagement in
research, scholarly and creative works among the faculty and students. Research related funding is
primarily generated through new faculty start-up funds, internal grant opportunities such as OFAC grants
(College level) and RAC grants (University level), fee-for-service contracts, external funding sources, and
private monetary donations. Faculty have applied for larger funding from organizations, one faculty
member in HED has been successful in securing NIH funding. Doctoral students in Exercise Science,
Physical Education and Sports Administration have received grant monies through the Graduate and
Professional Student Association, UNM’s Graduate Studies and the New Mexico Research grant services
for students. With a new administration in the College we are uncertain of the COEHS support moving
forward, especially post COVID-19. Grant procurement in HESS from July 1, 2019 - June 30, 2021, for
total external funding estimates at $919,445. See Appendix E for research expenditures.
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6A: Scholarly & Creative Works

Athletic Training

Athletic training faculty engage in both foundational and clinically applied scholarly activities that both
contribute to new knowledge and facilitate athletic trainers’ application of clinical skills and educational
practices. As a clinical healthcare profession, it is important for faculty scholarship to address these
different aspects of the profession. Sara Nottingham conducts research on both clinical practice patterns
and educational practices to not only add new knowledge to the field, but to enhance the education of
both students and practicing professionals. Daisuke Shibata examines foundational topics such as strength
and posture. Although not a tenure-line faculty member, Kevin Schroeder engages in scholarly
presentations that educate practicing professionals and educators.
• Sara Nottingham, Associate Professor, has published over 40 peer-reviewed manuscripts,
delivered 32 national and regional presentations, and obtained $47,000 external and $15,000
internal funding over the past 10 years.
• Daisuke Shibata, Associate Professor, had 7 publications, 8 internal grants, and 18 presentations
in the past 7 years.
• Kevin Schroeder, Lecturer III, has been an invited speaker on manual therapy and patient oriented
outcome measures for state, district, and national athletic training and chiropractic association
meetings and clinical symposiums.
6C: Research Involvement
•
•

Sara Nottingham and Kevin Schroeder are active participants in the Interprofessional Education
Office activities at UNM’s Health Sciences Center. This is largely a service-related endeavor, but
helps strengthen the program’s curriculum and outcomes.
Kevin Schroeder is a founding member of the Athletic Training Academy of the National
Academies of Practice. This professional organization works to promote collaboration between
various healthcare professions to promote improved patient and healthcare outcomes.

6D: Student Opportunities
•
•

Undergraduate students are offered the opportunity to work with Dr. Nottingham as a research
assistant via an independent study.
Dr. Shibata allows students to become involved in his research activities as an extracurricular
activity including data collection, data processing, data analysis, and subject recruitment.

6E: Community Service
Athletic Training faculty are heavily involved in UNM and professional service endeavors. 3 key service
activities for each faculty are listed below:
• Sara Nottingham
o Chair, National Athletic Trainers’ Association Education Advancement Committee
o Member, National Athletic Trainers’ Association Executive Council for Education
o UNM NCAA Faculty Athletics Representative
• Daisuke Shibata
o Member: Diversity Committee in the College of Education and Human Sciences
o Member: Society for the Neuroscience
o Member: National Athletic Trainers’ Association
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•

Kevin Schroeder
o Peer Reviewer, Commission on Accreditation of Athletic Training Education
o Chair, Educator Awards Subcommittee (Honors & Awards Committee), Rocky Mountain
Athletic Trainers’ Association
o HESS Representative, COEHS College Assessment Review Committee

6A: Scholarly & Creative Works

Exercise Science

The scholarly work of faculty and students of all levels is encouraged, supported, and successful in
drawing attention to the wealth of opportunities available to collaborate in adding to the body of literature
in the eclectic field of exercise science. While each faculty member has one or two primary research
interest areas, we are also sufficiently versatile in our skill sets thereby allowing us to contribute to the
work of our colleagues and guide the scholarly work of our students regardless of their academic level.
Undergraduates are encouraged to become involved in the various steps of human subjects research
projects in accordance with their level of training and interest; furthermore, many have been successful in
co-authoring literature reviews and seeing the manuscripts through to publication in top-tier practitioneroriented journals. Master’s Degree (MS) students interested in honing research skills are likewise
encouraged to become involved in research with human subjects; some choose to fill a research assistant
role, while others take the lead in preparing the IRB paperwork, recruiting participants, leading data
collection and data analyses under the tutelage of faculty. One of their choices for degree completion is to
do a Master’s thesis. In this learning situation, the student and faculty work closely on manuscript
preparation and abstract submission for presentation at regional and national conferences. The doctoral
students’ academic experience culminates with a dissertation project that they have designed by
themselves with guidance from faculty. The program offers the traditional 5-chapter model of dissertation
(Introduction, Review of Literature, Methodology, Results, Summary and Conclusion), but over the past
decade, most of the doctoral students have opted for the 4-chapter hybrid model (Introduction, Literature
Review Manuscript, Research Article Manuscript, Summary and Conclusion). This hybrid model allows
doctoral student to submit two manuscripts for publication right after the Ph.D. defense. These
dissertation projects highlight: the interest area(s) developed and human subjects research skills mastered
by the PhD student over the course of his/her comprehensive program of study, the collaborative
teamwork of contributing research assistants (undergraduate, MS, PhD, faculty), and the ability of our
doctoral graduates to successfully lead a research project in accordance with guidelines governing the
ethical treatment of human subjects. Students may also work with faculty and their colleagues or even do
a study independently. Most of our doctoral students complete their degree with multiple publications in
peer-reviewed journals because of these opportunities.
Collectively, the umbrella of physiological responses to exercise encompasses the research and academic
interest areas of our faculty. We are interested in the spectrum of adaptation ranging from the whole body
to the cellular level, as well as the breadth of adult human subjects we study (young adult to senior
citizen, healthy to those with clinical conditions). Individually, primary faculty interest areas for research
include body composition, environmental physiology (e.g. heat, altitude), insulin resistance, skeletal
muscle damage, and fitness programming (e.g. modalities, intensities, etc.). Between May 2019 and
August 2020, our program was successful in generating over 20 manuscripts published/accepted for
publication in peer-reviewed journals and over 20 abstract and invited presentations delivered to local,
regional, national, and international audiences. The topical areas of these endeavors include: 1)
cardiovascular/neurocognitive benefits of exercise for select groups of clinical clients from the
Albuquerque-Santa Fe metro corridor (e.g. cardiac rehabilitation, substance abuse treatment, breast &
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prostate cancer treatment, pregnant women); 2) Northern New Mexico firefighter performance
characteristics; 3) Cellular, molecular, and other physiological adaptations to popular styles of exercise
training (e.g. high-intensity interval training, moderate-intensity continuous training, resistance training,
circuit training); and 4) skeletal muscle adaptation to heat acclimation.
The ability of faculty to share research skills and activities through classes we teach, projects we
undertake, and the collegial example we set position our students to succeed in their post-graduation
academic lives. Our program’s strengths stem from the quality of student graduating from our programs,
the positive collegial working relationships formed, a team approach to all programmatic decisions, and a
passion for what we do as faculty.
6B: Research Expenditures
Research related funding is primarily generated through new faculty start-up funds, internal grants, feefor-service contracts, small external grants, and private monetary donations. Faculty have applied for
larger funding from organizations such as the NIH, but as of yet, we have not been successful in receiving
an award. Additionally, doctoral students receive grant monies through the Graduate and Professional
Student Association, UNM’s Graduate Studies and the New Mexico Research grant for students. They
use these awards for supplies for their research studies. Our program also has received support from the
Department and College in terms of assistance with purchases of new equipment and replacement of unrepairable or outdated items. It should be noted that with a new administration at the college we are
uncertain what our COEHS support will be going forward post COVID-19.
6C: Research Involvement
Our program has participated in research endeavors with the Mind Research Network; UNM Cancer
Center; the Veteran’s Administration Hospital, several research labs/facilities on North Campus including
the Department of Internal Medicine; City of Santa Fe (FEMA grant); UNM’s Center on Alcoholism,
Substance Abuse, & Addictions; UNM Hospital’s and other local cardiac rehabilitation programs. There
many research collaborations with other institution in the United States such as University of California
and Coastal Carolina University and internationally (University of British Columbia – Canada and
Brazil).
6D: Student Opportunities-See 6A
6E: Community Service
Program faculty are active in a variety of departmental, College, and University standing and ad hoc
committees including Faculty Governance and Faculty Senate. Both faculty and students are members of
the Office of the Institutional Review Board. We regularly present at the local workshops of the National
Strength and Conditioning Association, UNM’s Comadre-a- Comadre program, and civic organizations.
Additionally, all faculty are members of the internationally renowned American College of Sports
Medicine (ACSM) and have served ACSM at the national and regional level by assuming committee
obligations; undertaking tasks in accordance with Fellow status; authoring, editing, and updating various
ACSM publications. In past years, several of our students have volunteered at the national ACSM
conference. Faculty have also provided leadership and support services at regional ACSM meetings;
examples include symposia presentations, invited speakers, Board of Trustee membership, abstract
reviewers, and student research competition judges.
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Some faculty encourage students to participate in relevant volunteer service within the community as that
service relates to a specific course, and volunteer to coach youth sports teams. Many of our graduate
students and faculty volunteered at the National Senior Games, an event that brought in over 13,000
athletes to the City of Albuquerque last summer. The program faculty and students from our three
programs (undergrad, Master’s, and doctoral) gather biannually for cleanup along the one-mile portion of
Tramway Blvd sponsored by the Exercise Physiology Laboratories. Additionally, our students give 5-10
tours and several demonstrations/year for local and state-wide high schools, community colleges, and
sports clubs.

Health Education
6A: Scholarly & Creative Works
Dr. Belone is a National Institutes of Health (NIH) researcher who utilizes a community-based
participatory research (CBPR) approach with an Indigenous paradigm. She has been engaged in health
disparities research with several sovereign Tribal Nations of the southwest. She was principal investigator
(PI) of a R01 National Institute on Drug Abuse study that examined an intergenerational family
intervention program with three Tribal Nations (2014-2021). She has also served as Co-investigator on a
national examination of research partnering processes to strengthen the science of CBPR funded by a R01
National Institute of Nursing Research study (2015-2021). In 2020, Dr. Belone received funding from the
National Institute on Minority Health and Health Disparities (R01, 2020-2025) and is the PI of a
dissemination and implementation study to examine the implementation of an Indigenous family
prevention program with six Tribal communities. In 2021, Dr. Belone was recruited to serve as CoInvestigator on a one-year NIH study that will address the knowledge gaps by using a wide community
engagement approach to assessing the underlying mechanisms and socio-ecology of COVID-19 vaccine
hesitancy. Lastly, Dr. Belone is the Director of the Community Engagement and Dissemination Core of a
Center funded by the National Institute of Minority Health and Health Disparities (U54, 2017-2022) and
has established seven Communities of Practice across the state with multiple communities of color.
Before serving in Administration, Dr. Perry’s research and grants from the USDA focused on food safety
practices among primary food handlers in Native and Hispanic families. This work provided funding for
three full-time graduate students and three undergraduate students. Their work has been recognized in the
published literature. She worked closely with the NM Office of School and Adolescent Health on projects
related to increasing student access to School-based based Health Centers in rural New Mexico. Her
published work has focused on the design and impact of school-based interventions and the measurement
of self-efficacy and outcome expectancies applied to physical activity and eating behaviors, food safety,
smokeless tobacco and binge drinking.
Dr. Zhao is a certified health education specialist (CHES) and has been actively involved in health
research with a focus in public health genomics, more specifically, linking genomics to other fields of
research (e.g., health education/behavior, autism spectrum disorders [ASD], health disparities,
community-based participatory research and cancer prevention and control). He was the principal
investigator on an internal grant that focused on understanding parents’ acceptance of physicians’
recommendation regarding autism spectrum disorder genetic testing (2019-2022). He will also serve as
co-principal investigator on a study that will examine empowering Asian immigrant families through a
literacy and health project during the COVID-19 pandemic funded by the U54 Transdisciplinary
Research, Equity and Engagement Center for Advancing Behavioral Health (2017-2022). Lastly Dr. Zhao
is a Co-investigator on the Community Engagement and Dissemination Core of a Center funded by the
National Institute of Minority Health and Health Disparities (U54, 2017-2022). In 2021, Dr. Zhao has
submitted two pilot research studies to the TREE center for one-year project focused on the health of
urban Asian Americans.
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In sum, the faculty has exceptional and eclectic record of scholarship, service, and teaching productivity.
In particular, the faculty has made substantial impacts at the local, state, tribal, and national level by
presenting their work. Despite the last couple of years of austere budgetary constraints, the faculty
remains dedicated to serving both their students and the people of New Mexico.
The following is a listing of the scholarly work of the Health Education faculty over the last year.
Publications
1. Allen, S., Held, S., Milne-Price, S., McCormick, A. K. H. G., Feng, F., Inouye, J., Belone, L.,
Wallerstein, N. (Accepted). Community sharing: Contextualizing western research notions of
contamination within an Indigenous research paradigm. American Journal of Community Psychology.
2. Werito, V., & Belone, L. (2021). Research from a Diné-centered perspective and the development of a
community-based partnership. Health Education & Behavior, 48(3), 361-370. doi:
10.1177/10901981211011926
3. Sanchez-Youngman, S., Boursaw, B., Oetzel, J., Kastellic, S., Devia, C., Scarpette, M., Belone, L., &
Wallerstein, N. (2021). Structural community governance: Importance for community-academic
research partnerships. American Journal of Community Psychology, 1-12. doi: 10.1002/ajcp.12505
4. Belone, L., Rae, R., Hirchak, K. A., Cohoe-Belone, B., Orosco, A., Shendo, K., & Wallerstein, N.
(2020). Dissemination of an American Indian culturally centered community-based participatory
research family listening program: Implications for global Indigenous well-being. Genealogy, 4(99).
doi: 10.3390/genealogy4040099
5. Gittelsohn, J., Belcourt, A., Magarati, M., Booth-LaForce, C. Duran, B., Mishra, S.I., Belone, L., &
Jernigan, V.B.B. (2020). Building capacity for productive Indigenous community-university
partnerships. Prevention Science. 21(1), 22-32. https//doi.org/10.1007/s11121-018-0949-7
6. Dickerson, D., Baldwin, J. A., Belcourt, A., Belone, L., Gittelsohn, J., Kaholokula, J. K. Lowe, J.,
Pattern, C.A., & Wallerstein, N. (2020). Encompassing cultural contexts within scientific research
methodologies in the development of health promotion interventions. Prevention Science 21(1), 33-42.
http://doi.org/10.1007/s11121-018-0926-1
7. Li, M., Zhao, S., Young, C., Foster, M., Wang J.H., Tseng, T.S., Kwok, O.M. & Chen, L.S. (in
press). Family health history-based interventions: A systematic review of the literature. American
Journal of Preventive Medicine. IF: 5.043
8. Zhao, S., Chen, W.J., Kwok, O.M., Dhar, S.U., Eble, T.N., Tseng, T.T., Chen, L.S. (2021).
Psychometric properties of the POAGTS: A tool for understanding parents’ perceptions regarding
autism spectrum disorders genetic testing. International Journal of Environmental Research and
Public Health.18:6, 3323 IF: 3.390.
9. Chen. L.S., Zhao, S., Yeh, Y.L., Kwok, O.M. (2021). Texas health educators’ practice in basic
genomics education and services. Personalized Medicine. 18:1, 55-66. IF: 2.512.
10. Chen, W.J., Zhao, S., Stelzig, D., Dhar, S., Eble, T., Yeh, Y.Y., Chen, L.S. (2021). Family health
history-based cancer prevention training for community health workers. American Journal of
Preventive Medicine. 60:3, e159-e167. IF: 5.043
11. Zhao, S., Chen, W.J., Dhar, S.U., Eble, T.N., Kwok, O.M., Chen, L.S. (2021). Pursuing genetic
testing for children with autism spectrum disorders: What do parents think? Journal of Genetic
Counseling. 30: 370– 382. IF: 2.537
12. Talwar, D., Zhao, S., Goodson, P., Chen, L.S. (2020). Evaluating a genomics short course for
undergraduate health education students. Personalized Medicine. 17:4, 295 -306. IF: 2.512.
13. Chen, W.J., Zhao, S., Huang, T.S., Kwok, O.M., Chen, L.S. (2020). Autism spectrum disorders:
Prenatal genetic testing and abortion decision-making among Taiwanese mothers of affected children.
International Journal of Environmental Research and Public Health. 17:2, 476. IF: 3.390.
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Book Chapters
1. Belone, L., & Werito, V. (In press). K’é Bee ‘Ahi[na’anish: Mentorship while utilizing a DinéCentered Community-Based Participatory Research Approach. In P. Vallejo & V. Werito (Eds.),
Dine' Education.
2. Wallerstein, N., Belone, L., Burgess, E., Dickson, E., Gibbs, L., Parajon, L. C., . . . Silver, G. (In
press). Community based participatory research: Embracing praxis for transformation Action
Research: SAGE.
3. Minthorn, R., Martinez, G., Belone, L., Werito, V., Flowerday, T., Gutierrez-Gomez, C., Sims,
C., Secatero, S., Tsinnajinnie, L., Lee., L, Cajete, G., Bird, C. (in press). Community inspired
approaches to Indigenous education in New Mexico. In J.W. Tippeconnic III & M.J. Tippeconnic
Fox (Eds), On Indian Ground: The Southwest. Charlotte, NC: Information Age Publishing.
6C: Research Involvement
The Health Education Program faculty has worked diligently in recent years to shape the academic merit
of the program and its overall mission to meet the growing needs of the State of New Mexico and its
multiethnic communities. There are various venues by which this is being achieved including research
and scholarly service activities, community partnerships and the educational preparation of the next
generation of health education professionals.
• Dr. Belone is currently the Principal Investigator on a five-year (2020-25) 2.9 million research
study from the National Institutes of Health (NIH), National Institute on Minority Health and
Health Disparities (NIMHD). The overall goal is to examine the implementation of the evidencebased Family Listening Program while utilizing a community-based participatory research
culture-centered science implementation strategy with three new southwest tribal communities in
partnership with three long-standing Tribal Research Teams.
• Dr. Belone and Dr. Zhao are actively involved in the New Mexico Transdisciplinary Research,
Equity and Engagement Center for Behavioral Health (TREE Center) a five-year (2017-22) NIH
funded center to create a vigorous, self-sustaining, transdisciplinary health disparities research
center. This is a NIMHD Center grant and the Community Engagement and Dissemination Core
(CEDC) is one of three components of the Center, Dr. Belone serves as the Director and Dr. Zhao
as a Co-Investigator.
• Dr. Belone is actively involved in the Community Engagement Alliance (CEAL) Against
COVID-19 Disparities/Wide Engagement for Assessing COVID-19 Vaccination Equity
(WEAVE NM) study is funded by NIH (3RKX4/3KX40). The WEAVE New Mexico study will
address the knowledge gaps by using a wide community engagement approach to assessing the
underlying mechanisms and socio-ecology of COVID-19 vaccine hesitancy and uptake across
New Mexican racial/ethnic communities disproportionately affected by the pandemic, Dr. Belone
is a Co-Investigator.
• Dr. Shixi Zhao is currently the Principal Investigator on internal research study funded by the
UNM Research Allocation Committee (RAC). The overall goal is to understand parents’
acceptance of physicians’ recommendation regarding autism spectrum disorder genetic testing.
He also serves as co- Principal Investigator for two research grants focusing on the mental
behavioral health wellbeing among Asian American communities from the Transdisciplinary
Research, Equity and Engagement (TREE) Center at UNM funded by National Institute of
Minority Health and Health Disparities.
• Dr. Perry is an investigator on a funded research project from the UNM Center for Regional
Studies titled: Barriers and Facilitators to New Mexico Children’s Physical Activity during
COVID-19 (2021-2022 AY. The multi-disciplinary research team is made up of faculty from the
HESS department with Dr. Karen Gaudreault (Physical Education) and Dr. Mike Deyhle
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(Exercise Science) serving as Co-PI’s and Dr. Amorim and Dr. Gibson (Exercise Science)
serving as additional investigators.
6D: Student Opportunities
Within the last year the HED program has offered a fully on-line undergraduate degree program which
offered the students opportunities to continue their coursework even when the COVID-19 pandemic
restricted face-to-face courses, many of our students were able to graduate and stay on course in
completing their undergraduate degree.
Our HED minor has provided students from other degree programs (i.e., Liberal Arts, Biology, Nutrition,
etc.) the opportunity to take our courses and to gain new knowledge and skills in community health
practices which have led to degree changes or to our graduate program.
Both graduate and undergraduates must complete field experience course work, 150 hours and 300 hours,
respectively. The students are placed at professional community health work sites which may include the
State of New Mexico Department of Health or at any one of these many locations: UNM Health Sciences
Center; UNM-Hospital; Lovelace Medical Care System; Presbyterian Health Care System; City of
Albuquerque Municipal Sites (i.e., Community Centers); Community Based Organizations (i.e., Lung
Association, Heart Association, People Living with Cancer, Breast Cancer Resource Center, Pathways
Project, ARCA, YMCA); School-based Health Centers; Bernalillo County Office of Environmental
Health; Kirkland Air Force Base-Health Education/Medical Clinic and faculty research field sites. These
placements can lead to permanent job opportunities after graduation. Each year, the faculty continues to
work on expanding the field experience pipeline for both graduate and undergraduate students.
6E: Community Service
At the University level, faculty are contributing members of COEHS standing committees and department
committees. In addition to serving as program co-chairs Dr. Belone is the coordinator of graduate
education and Dr. Zhao is the coordinator of the undergraduate program. Angelica Boyle is the online
coordinator, scheduler and liaison for online programing and the UNM Online office. In addition to active
participation in the college the faculty also serve on university-wide committees:
• For the past two years Dr. Belone has served on the UNM all Faculty Senate Research Policy
Committee.
• Dr. Belone also sits on the UNM Native American Faculty Council and is the current Co-Chair
and a member of the COEHS Institute on American Indian Education.
• Dr. Belone has also been an active member on committees and centers located within the UNM
Health Sciences Center: Transdisciplinary Research, Equity and Engagement Center (2017Present); Native American Alliance for Community Health and Wellness (2012-Present); and
Center for Participatory Research (founding member, 2009 to Present).
• For the past two years Dr. Zhao has served on the UNM College of Education & Human Science
Undergraduate Committee.
• Dr. Perry has chaired Graduate Curriculum Committee, and served as a member on UNM Faculty
Senate, UNM Faculty Operations Committee, COEHS Faculty Governance, Undergraduate
Curriculum Committee, Diversity Committee, Scholarship Committee and special ad hoc
committees appointed by former Dean Ochoa. She served as acting Associate Dean of Research,
Associate Chair of HESS and is currently the Department Chair of HESS since 2017.
Faculty also have membership, are actively involved and provide leadership to international, national and
local professional organizations including the following:
• International Union on Health Promotion and Education (IUHPE)
• American Public Health Association (APHA)
• New Mexico Public Health Association (NMPHA)
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•
•
•
•
•

Society for Public Health Education (SOPHE)

American Education Research Association (AERA)
National Indian Child Welfare Association (NICWA)
Native Children’s Research Exchange (NCRE)
National Indian Education Association (NIEA)

Substantial NIH grant work is currently being conducted that involves community-engagement with
across the state specifically under the Community Engagement and Dissemination Core (CEDC) of the
TREE Center which is funded by the National Institute of Minority Health and Health Disparities (U54,
2017-2022), includes the following:
• Dr. Belone with Dr. Zhao and the CEDC team have established active communities of practice
across the state and in the following communities: Asian urban in Albuquerque, Gallup,
Espanola, Farmington, Hobbs, Las Cruces, Pecos, and Shiprock.
• Dr. Belone is also active outside of the UNM and participates in the working group of the Navajo
Centered Research and Evaluation Team and the Tri-Chapter Health Impact Assessment Team
involving three Navajo communities located in New Mexico.

Physical Education
6A: Scholarly & Creative Works
The faculty of the PETE/C&I program continually strive to add to the base of literature in education and
physical education. Dr. Karen Gaudreault has published 18 times between now and her coming to work at
UNM. Her primary area of research is in teacher socialization and social-emotional learning. While she
has significant expertise in these areas, she also has a strong collaboration among many other scholars in
the field of physical education at a number of institutes both nationally and globally. Dr. Ashley Phelps
has published 7 times since her arrival at UNM. Her primary area of research is technology in physical
education but she also collaborates with many other scholars in the field of physical education. Dr. Glenn
Hushman is one of only a few scholars in the field of physical education with a background in assessment
and data literacy. His scholarly works are often focused on how assessment and data literacy can be used
in public school settings to inform decision making. Dr. Gaudreault, Dr. Hushman and Dr. Phelps present
at local, regional and national conferences every year and are identified in the academy as experts in their
field of study.
6B: Research Expenditures
The PETE program at UNM has been successful in securing both internal and external funding to support
research. Prior to 2018, little external funding had been secured and the majority of research funding
came from internal sources at UNM (both within the COEHS and from the OVPR). The establishment of
the Pedagogy Research Laboratory by Dr. Gaudreault has resulted in several internal and external grants
and contracts to support research work by the program.
The Pedagogy Research Laboratory has secured two grants/contract from New Mexico Public Education
(NMPED) (CDC original funding) for the purposes of providing professional development to teachers
across New Mexico (NM). A 2020-2021 contract for $50K supported graduate students and two faculty
members in delivering professional development to Physical Education (PE) teachers in NM to provide
support during online PE throughout the COVID-19 pandemic. A 2021-2022 contract for $30K supports
graduate students and two faculty members in providing in-person professional development to teachers
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in all subjects around social emotional learning during transition back to classrooms following COVID19.
Dr. Gaudreault has established positive relationships with two community partners who now provide
external support for PhD students. Both Albuquerque Sign Language Academy and Cross of Hope
Elementary School now provide support for three PhD students at .25 each to deliver high quality
physical education to children and to serve as field experience sites for undergraduate students. In this
role, PhD students will also serve as field supervisors and engage in pre-service teacher supervision.
Dr. Gaudreault was the PI on a collaborative research team who secured an external grant from the
National Council for Research Administrators (NCURA) to fund the project titled: Marginality and
Perceived Mattering of Research Administrators. This project involved two members of the COEHS
research team (Denise Wallen and Christine Marquez) along with Dr. Ruby Lynch-Arroyo (CCRCE
fellow) to conduct this study. This project has been completed and the manuscript is in preparation for
submission to the NCURA journal.
Dr. Gaudreault has secured several internal grants to fund graduate students and support her research and
teaching including:
•
•
•

TAG grant to purchase video conferencing equipment to be used by the PETE program to
conduct virtual field supervision and research team meetings with off-site collaborators.
A COEHS grant (formerly CCRCE mini grant) to explore the occupational socialization of preservice teachers of color in NM.
Co-PI with Dr. Mike Deyhle (Co-investigators HESS faculty Perry, Amorim, Gibson) on a
funded Center for Regional Studies grant for the project titled: Barriers and Facilitators to New
Mexico Children’s Physical Activity during COVID-19 (2021-2022 AY).

6C: Research Involvement
Faculty of the PETE/C&I program continually work with local, regional and national organizations to
promote high quality research that adds to the base of literature in physical education teacher education
and education in general. We work with, and present at, organizations such as NAKHE, SHAPE,
NMSHAPE, and AERA where collaborations to conduct research are explored and maintained. Dr.
Gaudreault, Dr. Hushman and Dr. Phelps work in several professional capacities at these organizations in
order to further the strong research record of the PETE/C&I program.
6D: Student Opportunities
Currently there are several PhD students who are working within the research lab (Pedagogy Lab). These
students are being trained in both quantitative and qualitative methods and given opportunities to work on
scholarly manuscripts and present at national conferences from this group. Faculty also meet with
interested doctoral students to discuss research and publishing opportunities. All faculty provide
opportunities for students to attend conferences with the faculty member, often presenting with each other
and with the faculty member. Dr. Hushman, Dr. Gaudreault and Dr. Phelps invite students to present at
SHAPE, NAKHE, NMSHAPE and AERA.
6E: Community Service
At the University level, faculty are contributing members of COEHS standing committees and department
committees. Dr. Hushman recently stepped down from chairing the Faculty Governance committee and is
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currently the chair of the Governing Council for East Mountain High school. Dr. Gaudreault currently
serves on the Undergraduate Committee and is currently the program coordinator for the undergraduate
and graduate programs in the PETE/C&I program. Dr. Phelps is currently a member of the Diversity
Committee. At the regional and national level, Dr. Hushman, Dr. Gaudreault and Dr. Phelps serve on a
number of committees and boards in order to help the field of physical education continue to grow and
thrive. The PETE program is currently working closely with the Albuquerque Sign Language Academy
where Teaching Assistants are currently receiving funding to obtain a graduate degree. The significant
growth in the Doctoral program has resulted in a number of opportunities for our graduates to serve their
local community.

Sports Administration
6A: Scholarly & Creative Works
Professor Todd Seidler has focused primarily on Risk Management in Sport and has been actively
involved nationally for many years. He has been a member of the Sport and Recreation Law Association
(SRLA) for almost 30 years, is a former President of SRLA and later served as their Executive Director
for ten years. He was also a longtime member of the Safety and Risk Management Committee within the
American Alliance for Health, Physical Education, Recreation and Dance, was Chair for one year and on
the Executive Committee for many more. He has also served as an expert witness on sport-related
lawsuits for many years. These experiences have greatly informed his research and scholarly work as
well as his teaching. He regularly conducts research, publishes and presents at professional conferences
with a variety of doctoral students. Areas of strength: Risk Management, Legal Aspects of Sport, Sport
Facilities Planning and Management.
Dr. Barnes has developed two distinct lines of research, both of which are based upon personal interest
and teaching responsibilities. The first area of study is in college athletic administration, which includes
gaining an understanding of the processes of athletic governance as well as the impact of regulations and
policies of the National Collegiate Athletic Association (NCAA) and its member schools. To this end, he
has published six peer-reviewed journal articles and one book on the subject. The book has been adopted
as a text at several institutions and received the highest rating possible by Choice, a publication of the
Association of College and Research Libraries.
The second area of study is related to organizational behaviors, including the environmental factors
related to sport organization success and, more extensively, the process of newcomer adjustment in the
workplace, particularly that in sports administration settings. The ultimate benefit in this research is to
become as informed as possible about why school-to-work transition can be challenging for graduates,
thereby understanding what is important in an internship for the student’s professional and personal
development. Dr. Barnes published two pieces on this work and uses the understandings gained to
enhance the internship process and outcomes of program graduates.
Luke L. Mao is an Associate Professor of Sport Administration. He holds a Ph.D. in Health and Human
Performance (Sport Management Concentration) from the University of Florida. His primary research
interests are sports marketing and sports consumer behavior. Specifically, drawing upon theories from
social sciences, he primarily utilizes advanced quantitative analysis (e.g., structural equation modeling,
multilevel modeling, topic modeling) to examine the impacts of consumer resources and marketing mix
variables on sport-related consumption and sport firms’ performance in such domains as sponsorship,
spectatorship, gambling, sports participation, and services. He has published over twenty peer-reviewed
articles in leading sport management journals and authored four book chapters. He is an editorial board
member on two reputable sport management journals and has served as an expert reviewer for several
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grant agencies. His professional memberships include the North American Society for Sport Management
(NASSM), Sport Marketing Association (SMA), European Association of Sport Economics (EASE), and
International Association of Sport Economists (IASE). He teaches Sport Marketing and Promotions
(PEP547), Research Design in HPER (PEP/HED507, Introduction to Sport Administration (PEP539),
Seminar in Sport Research (PEP618), and Sport Consumer Behavior (PEP614). The alignment between
his research expertise and teaching areas enhances the quality of instruction.
Area of strength: Research Design and Methods, Quantitative Analysis, Sport Marketing, Consumer
Behavior
Dr. Horne’s scholarly work focuses on the field of sport development, specifically, the study of the
experiences of key actors within high-performance youth sport, and the systems within which they
operate. His research has been presented at international conferences such as the North American Society
of Sport Management and the European Association of Sport Management. Further, his work has been
published in reputable, peer reviewed Sport Management Journals such as Managing Sport and Leisure,
and the Applied Sport Management Journal. His scholarly work provides an important contribution to the
field of sport management, and to the department's coaching minor degree program, along with his
practical experience as a former All-American collegiate athlete and employee of both sport federations
and national governing bodies of sport.
The following is a listing of the scholarly works of the Sport Administration faculty over the last year.
Publications
1. Smith, A. B., Gioseffi, Y., & Graham, J. (2021). Breaching a contract versus searching for a job while
employed: Ethical dilemmas faced by coaches and administrators when deciding about a mid-season
change in leadership. Case Studies in Sport Management, 10(1), 1-6.
2. Briggs, T., Smith, A. B., & Cooper, J. (2021). “They’re just here for ball”: Proposing a multi-level
analysis on the impact of collegiate athletics at historically White institutions of Black male collegiate
athlete holistic identity. Journal of Athlete Development and Experience, 3(1), 21-42.
3. Smith, A. B., & Whiteside, E. (2021). From taped up to mic’d up: Experiences of former athletes and
the meaning of athletic identity in sports media spaces. Communication & Sport, 9(2), 220-242.
4. Smith, A. B., & Hardin, R. (2020). The transitioning experiences of division I and III collegiate
athletes. Journal of Athlete Development and Experience, 2(3), 142-161.
5. Swanson, R. & Smith, A. B. (2020). COVID-19 and the cutting of college athletic teams. Sport in
Society, 23(11), 1724-1735.
6. Graham, J., & Smith, A. B. (2021). Work and life in the sport industry: A review of work-life
interface experiences among athletic employees. Journal of Athletic Training.
7. Greenhalgh, G., Martin, T., & Smith, A. B. (2021). Niche sport sponsorship: Providing the target
market sponsors want? Sport Marketing Quarterly, 30(2).
8. Smith, A. B., Wells, J. E., Taylor, E. A., Walker, N. A., Sartore-Baldwin, M., Siegele, Alwell, K.
(2020). The designation, stigmatization, and marginalization of senior woman administrators: Is it
time to (re)imagine? Athleticdirectoru.com.
9. Kim, M.J, Mao, L., Seidler, T. & Barnes, J. (in submission) The Shift in Sports Viewing: Scale
Development and Initial Validation for Mediated Sports Consumption. Journal of Sport
Management.
10. Miller, J. & Seidler, T. (2020). Using a Mock Trial: An Experiential Learning Opportunity. Sport
Management Education Journal. Advance online publication. 10.1123/smej.2019-0020.
11. Miller, J. & Seidler, T. (2021). Sports Risk and Security Management Practices in New Mexico High
School Athletics. Sport Litigation Alert. 18(8), 19-21.
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12. Horne, E., Lower-Hoppe, L. M., & Green, B. C. (Under Review). Co-creation in youth sport
development: Examining (mis)alignment between coaches and parents. Submitted to Sport
Management Review.
13. Horne, E., & Green, B. C. (in Press). Sport development: A sheep in wolf’s clothing? In R. Baker,
C. Esherick, & P. Baker (Eds.), Sport for Development and Peace. Lanham, MD: Rowman &
Littlefield.
14. Horne, E. (in Press). The junior coach tournament attendance dilemma: How willing are parents to
pay coaches to attend matches? International Tennis Federation Coaching Sport Science Review,
84(29), 8-10.
15. Horne, E., Woolf, J., & Green, B. C. (2020). Relationship dynamics between parents and coaches: Are
they failing young athletes? Managing Sport and Leisure, DOI: 10.1080/23750472.2020.1779114
16. Gannon, W., & Barnes, J. (In review). Guidance and best practices on recognizing predatory
publishing and vanity conferences. Journal of Research Administration.
17. Barnes, J. & Gannon, W. (In review). Sport management education in an era of global neoliberalism
and corporate influence on higher education. Policy Futures in Education, Special Edition: After
Neoliberalism.
18. Crum, D., Williams, F., Nelson, A., and Barnes, J. (In press). Addressing sexual violence and
misconduct in college athletics: An alternate model of investigation and resolution. Journal for the
Study of Sports and Athletes in Education.
19. Keiper, M.C. and Barnes, J. (2020), Small business success: factors influencing the NBA's Dleague. Journal of Small Business and Enterprise Development, 28(1), 85-101. (JSBED impact factor:
2.010)
20. Mao, L. (in press). Retail. In Pedersen, P. M. (Eds.) Encyclopedia of Sport Management.
21. Chen, G., Mao, L., Pifer, N. D. & Zhang, J. (ahead-of-print) Innovation-Driven Development Strategy
and Research Development Investment: A Case Study of Chinese Sport Firms. Asia Pacific Journal of
Marketing and Logistics
22. Mao, L. (2021). Understanding retail quality of sporting goods stores: A text mining
approach. International Journal of Sports Marketing and Sponsorship, 22(2), 330–
352. https://doi.org/10.1108/IJSMS-03-2020-0029 Sport Management International Journal, 16(1),
51-75.
Books
Barnes, J. (2020). Same players, different game: An examination of the commercial college athletics
industry. Albuquerque, NM: University of New Mexico Press.
Book Chapters
Seidler, T. (2020). Developing a risk management plan. in D.J. Cotton, & J. Wolohan. (Eds.), Law
for recreation & sport managers. (8th ed.). Dubuque, IA: Kendall-Hunt.
Professional Presentations
1.

Matz, R., & Smith, A. B. (2021; November, Accepted). ‘So, it's kind of like, a kind of a nail in the
coffin’: The effects of COVID-19 on the career and life of developmental tour golfers. North American
Society for Sport Management (Virtual).
2. Taylor, E. A., Smith, A. B., Graham, J., & Hardin, R. (March 2021). Adaptive lifestyles in
intercollegiate athletics. College Sport Research Institute. Columbia, SC. (Virtual).
3. Hardin, R., Taylor, E. A., Siegele, J., & Smith, A. B. (March 2021). Female senior-level
administrators experience of gender bias in collegiate athletics. College Sport Research
Institute. Columbia, SC. (Virtual).
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4.

Graham, J., & Smith, A. B. (2021, February). The benefits of working in sport: Examining
work-life enrichment among high school coaches. Applied Sport Management Association
(Virtual).
5. Choi, J., & Smith, A. B. (Advisor). (2021, February). Collegiate athletes’ motivation towards dual
role: A comparison study among the NCAA divisions. Graduate student research
competition. Applied Sport Management Association (Virtual).
6. Smith, A. B., Matz, R., & Choi, J. (2021, February). The perfect storm: Developmental
professional golf, athletic identity, and COVID-19. Applied Sport Management Association
(Virtual).
7. Weight, E., Smith, A. B., & Rubin, L. (2020, December). The athlete advantage: A multilevel model
of human capital resource emergence with individual-level outcomes. Sport Management Association
of Australia & New Zealand (Virtual).
8. Choi, J., Kim, H., & Smith, A. B. (2020, October). What is your motivation? NCAA division I
collegiate athletes’ motivational perspectives on dual role. IOHSK Annual International Conference
(Virtual).
9. Horne, E., & Smith, A. B. (2020, September). Which parent are you?: Nonfiction creative accounts of
youth sport parents. European Association for Sport Management Conference (Virtual).
10. Katz, R., & Smith, A. B. (2020, September). Engaging an online audience: Content analysis of female
social media influencers in golf. European Association for Sport Management Conference (Virtual).
11. Miller, J. & Seidler, T. (2021, Feb.). Perceptions of New Mexico High School Athletic
Administrators: An Analysis of Sports Risk and Security Management Practices. Sport and
Recreation Law Association National Conference, Virtual.
12. Kim, H., Choi, J. & Seidler, T. (2021, Feb.). Investigating International Sport Event Contracts and
Liabilities in Sport Event Promotion: A Legal Case Study On An Athlete’s No-Show Scandal At An
International Sport Event. Sport and Recreation Law Association National Conference, Virtual.
13. Lasota, M. & Seidler, T. (2020, March). Exploring the Role of Mentorship in Achieving NBA
Success: Narratives Told by Nine Naismith Memorial Basketball Hall of Fame Inductees. North
American Society for Sport Management International Conference, Virtual.
14. Kim, M.J, Mao, L., Seidler, T. & Barnes, J. (2020, May). Mediated Sports Consumption: Scale
Development and Initial Validation. North American Society for Sport Management International
Conference, Virtual.
15. Lasota, M. & Seidler, T. (2020, March). Sudden Cardiac Arrest in Basketball Players: Is the NBA
doing enough? Sport and Recreation Law Association National Conference, Louisville.
16. Kim, H. & Seidler, T. (2020, March). A Comparative Study of Soccer Related Injury Legal Cases
Between the United States and South Korea. Sport and Recreation Law Association National
Conference, Louisville, KY.
17. Seidler, T. & Lasota, M. (2020, March). Identifying Facility Hazards: The Process. Sport and
Recreation Law Association National Conference, Louisville, KY.
18. Miller, J. & Seidler, T. (2020, March). Feeling the Heat? Heat-Related Illness Concerns for the 2020
Tokyo Olympic Games. Sport and Recreation Law Association National Conference, Louisville, KY.
19. Horne, E., & Wright, R. (Accepted, June). Youth Sport Parents and Coaches: How Do We Establish
Collaborative Partnerships?. Virtual presentation at the Annual Conference of the North American
Society for Sport Management.
20. Horne, E., Farr, J. R., Kaczorowski, J. N., & Green, B. C. (2021, February). Involvement profiles of
youth sport parents: A cluster analysis. Virtual Presentation at the Applied Sport Management
Association Virtual Conference.
21. Horne, E., & Smith, A. (2020, September). Which parent are you?: Nonfiction creative accounts of
youth sport parents. Virtual presentation at the Annual Conference of the European Association for
Sport Management, London, England.
22. Barnes, J., & Swanson, R. (2020). Just Look at the Buildings: Analyzing the College Sports Arms Race since
Board of Regents v. NCAA. 2020 North American Society for Sport History Conference: Virtual.
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23. Swanson, R. & Barnes, J. Budgets be Damned: Historical Perspectives of College Athletic Department
Debt 2020 College Sport Research Institute Annual Conference & Symposium: Columbia, SC.
24. Mao, L. Survival of sporting goods stores: Retail quality vis-a-vis market environment. Oral
Presentation at North American Society for Sport Management 2021 Conference. (Virtual)
25. Mao, L., Kim, MJ., Kim, HY, Zhang, J.J. & Connaughton, D. P. Understanding Customer Experience
in Fitness Centers and Gyms from Online Reviews: A Structural Topic Modeling Approach. Oral
Presentation at Sport Management Association of Australia and New Zealand 2020
Conference. (Virtual)
26. Xing, X., Mao, L. & Yan, M. Segmentation and determinants of active event sport tourists’
expenditures in China: A finite mixture model approach. Oral Presentation at European Sport
Management Association 2020 Conference. (Virtual)
27. Chen, G., Mao, L. L., Pifer, N. D., Watanabei, Y., & Zhang, J. J. Innovation-driven development
strategy and research & development investment among Chinese sport firms. Poster presentation at
The Olympic Scientific Congress, Yokohama, Japan.
28. Wang, Y. & Mao, L. Explore the impact of team identification and consumer ethnocentrism on
foreign sponsors: a cross-cultural study. Oral Presentation at North American Society for Sport
Management 2020 Conference. (Virtual)
29. Kim, M., Mao, L., Barnes, B., & Seidler, T. Mediated Sports Consumption: Scale Development and
Initial. Oral Presentation at North American Society for Sport Management 2020
Conference. (Virtual) Validation. Oral Presentation at North American Society for Sport Management
2020 Conference.
6C: Research Involvement
As a program housed within the College of Education & Human Sciences, it is vital for our faculty to
investigate the areas of school-based sport. Dr. Barnes’ publications support and enhance his ability to
teach the subject of college athletics and NCAA policy development. Related publications have practical
implications for lectures and discussions in most of the classes I teach and have enabled me to establish
my credibility within our athletic department. I believe that this is beneficial for me and for our program
as we continue to develop a stronger relationship with UNM athletics because it allows me to
communicate with athletics personnel at a high level of understanding. It also allows our program to be on
the forefront of college athletics research nationally.
6D: Student Opportunities
Our master’s students have access to most sport organizations in New Mexico, for use as internship sites
that often turn into full-time jobs. This includes the NMAA, UNM athletics, the Albuquerque Isotopes,
New Mexico Gladiators, and the public school system. PhD students have this same access but have
rarely conducted internships in their programs of study. PhD students are able to teach in the PENP
activity program and they often have the opportunity to teach undergraduate courses in sport management
related subjects. PhD students regularly collaborate with program faculty on research projects,
publications, and academic presentations. It is common for several such presentation collaborations each
year. Program faculty highly encourage PhD students to attend academic conferences each year. Finally,
the sports administration program has two endowed scholarships that are used to fund PhD student
research and teaching opportunities. These are the Hickman Scholarship and the Armond Seidler
Scholarship.
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6E: Community Service

Our master’s students volunteer their time at many athletic events in the region, including the
Lobo Triathlon, the Duke City Marathon, NCAA championships such as the D-I and D-II Indoor
National Championships, the New Mexico Bowl, and many UNM athletics events. Several of
our doctoral students conduct ad hoc reviews for academic journals in our field and also serve in
student leadership positions in related academic organizations, such as the Sport and Recreation
Law Association and the Sport Marketing Association.

Criterion 7. Peer Comparisons

The degree/certificate program(s) within the unit should be of sufficient quality compared to relevant
peers. (If applicable, differentiate for each undergraduate and graduate degree and certificate program
offered by the unit.)
7A: Analysis Choose 3 peer departments from the Peer Comparison Template (Appendix E) to contrast
with the unit. After completing the Template for these departments, provide an analysis of the
comparison. Please describe aspects of your program that are unique compared to these peers.
 The unit may choose to select an alternative peer institution designated by a relevant regional,
national, and/or professional agency.

Exercise Science
7A: Peer Analysis – See Appendix F for Peer Comparison table
This Program Comparison is part of a faculty-driven, shared-governance self-evaluation process for the
facilitation of improvement of the instructional effectiveness of the University of New Mexico Exercise
Science Program. The program comparison process solicits evidence-based documentation from
instructional programs to assess effectiveness and identify areas of instructional and policy improvement
and provide justification for planning the allocation of financial resources.
We chose to compare our program with those at three other institutions: University of Arkansas (UA),
University of Nevada, Las Vegas (UNLV), Arizona State University-Tempe (ASU). Each of these
schools offers undergraduate, masters and doctoral degrees in exercise science/kinesiology. The programs
at UA are in the College of Education and Health Professions, UNLV in the School of Integrated Health
Sciences, and ASU in the College of Health Solutions.
The following chart is a description of “the number of faculty members in Exercise Science/Kinesiology
and total number of students enrolled by each institution, including UNM and three comparison
programs”
University
Faculty: Asst., Assoc., & Full
Lecturer/Adjunct
Clinical Professor
Institutional Enrollment

UNM
5
2
0
23,577

1.University of Arkansas (UA) Exercise Science
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UA
27
13
2
26,062

UNLV
15
4
0
31,142

ASU
9
19
3
44,461

UA offers an undergraduate (BS) requiring 120 hrs., Master of Science (27 hours of graduate work and a
6 credit thesis or 33 hours without a thesis), and PhD (minimum of 60 graduate semester hours, including
18 hours of dissertation) in Exercise Science.
The Undergraduate program in exercise science is designed to prepare candidates for a variety of career
options, including teaching physical education, coaching, analyzing and prescribing fitness programs,
athletic training, or preparation for professional programs in allied health. Graduates of this program
should be well prepared to enter graduate programs of study in such areas as exercise physiology, medical
school, physical therapy school, and other allied health professional schools. The Master of Science in
Kinesiology offers areas of specialization within the Exercise Science Concentration in biomechanics,
exercise management, and exercise physiology. The specialization in Exercise Physiology prepares
students with the advanced knowledge and skills needed to become American College of Sports Medicine
certified fitness directors. The Ph.D. program in the Department of Health, Human Performance and
Recreation is a research-focused degree that is designed to prepare scholars in advanced study to
contribute to the field through teaching, research, and service.
UA has 622 undergraduate students, 14 Master's students, and 14 doctoral students.
The programs exist within the UA Department of Health, Human Performance, and Recreation (HHPR)
which is the largest department on campus with 14 degree programs, 31 faculty members, and over 1500
students. Other than Exercise Science, also housed within this department are programs in Athletic
Training, Public Health, and Recreation & Sport Management. The Exercise Science website lists a total
of 40 faculty members (27 tenured or tenure-track professors, and 13 non- tenure-track instructors). The
HHPR department is housed in the College of Education and Health Professions which also includes
Nursing, Curriculum & Instruction, Occupational Therapy, and Rehabilitation, Human Resources, &
Communication Disorders.
Conclusions: A big difference between the UA and UNM programs is the academic focus of the
undergraduate and Master’s programs. The UA programs have a strong focus on the Science preparation
of candidates for career options including physical education teaching, coaching, athletic training or
preparation for programs in allied health. The M.S. prepares students for careers as ACSM certified
fitness directors, clinical directors of a hospital or clinical based program which performs rehabilitative
services in the realm of movement for people with disabilities. The UNM program has less involvement
preparing teachers and coaches at the undergraduate level as most of our students gravitate to allied health
fields. The Master’s program at UNM is small, but students tend to continue their education by entering
into doctoral programs after completion of the Master’s.
The standard faculty workload at UA is 40% teaching, 50% research, and 10% service. The graduate
faculty are also responsible for working with graduate students who are doing research proposals and
dissertations.
2.UNLV
UNLV offers three degrees in Exercise Science/Kinesiology: a Bachelor of Science in Kinesiology (120
credit hours), a Master of Science (36 credit hours), and a PhD in Interdisciplinary Health Sciences (60
credit hours). The Doctor of Philosophy-Kinesiology degree program is now closed to new students and
was removed during summer term 2020.
The undergraduate program focuses on the study of human performance. Students choose between two
areas of specialization: “Allied Health” or “Comprehensive”. The Allied Health specialization provides
training for those seeking to study medicine, physical or occupational therapy, or other allied health
fields. The Comprehensive choice provides students education in basic and applied study of

Page | 87

physiological, biomechanical, and social-psychological aspects of human performance and movement.
Students are required to take 36-40 credits of General Education courses, 27 credits of Kinesiology core
courses, and a minimum of 27 hours of additional upper division KIN or NUTR prefix courses.
The M.S. in Kinesiology offers emphasis in either Biomechanics, Athletic Training, or Motor Control.
Students are involved in research projects and learn how to use laboratory instrumentation. Graduates are
prepared for doctoral-level work, Allied-health fields, to work in fitness and health and wellness programs
or to teach or coach at the community college level. The program requires one class each in
biomechanics, exercise physiology, and motor learning/motor control, and two classes in
research/statistics. The remainder of the courses are in the students’ specialization and electives, along
with a thesis or professional paper.
The PhD in Interdisciplinary Health Sciences is designed for students seeking tenure-track teaching or
research positions and offers concentrations in Biomechanics, Exercise Physiology, and Motor
Control/Motor Learning. The goal is to promote team science to keep pace with issues in global
healthcare. The program requires 30 credits in the interdisciplinary health sciences core, 12 of which are
dissertation credits -- and 30 elective credits coming from Physical Therapy, Kinesiology & Nutritional
Sciences, and Health Physics a& Diagnostic Sciences.
The UNLV Kinesiology program is housed within the Department of Kinesiology and Nutritional
Sciences in the School of Integrated Health Sciences. There are approximately 36 Masters students and 30
Doctoral students in the program. Other programs within the department are Athletic Training, Nutrition
Sciences, Physical Education Program (activity-based academic courses) and an online Post-Professional
Occupational Therapy program. There are 28 tenure-track faculty and 19 other faculty in Kinesiology.
Four different labs are housed in the Department: the Biomechanics Laboratory (3000 sq ft), the Exercise
Physiology Laboratory (total square footage = 4500 sq. ft.: main lab, 2300 sq. ft, learning lab 2050 sq. ft.,
biochemistry lab 150 sq. ft.), the Motor Performance and Learning Laboratory, and the Physical Activity
& Policy Laboratory. Research in Physical Activity & Policy lab focuses on examining physical activity
in relation to policy and the environment in a variety of active living domains, including schools,
workplaces, community recreation venues, and transportation. management of the intercollegiate athletics
community through scholarly and progressive inquiry.
Conclusions: The curricula of the UNLV undergraduate programs parallel those at UNM (except for the
addition of biomechanics at UNLV). The obvious difference between the programs at UNLV and UNM is
in the graduate programs. The Master’s program at UNLV has three emphasis areas, while the UNM
program requires a broad knowledge base emphasizing exercise physiology, research design, and
statistics. The UNLV Kinesiology doctoral program has been discontinued and replaced by the doctorate
in Interdisciplinary Health Sciences. Additionally, UNLV has four different lab spaces available for
faculty and student research as well as separate spaces for hands-on teaching, while UNM’s lab spaces are
shared by the teaching, research, and community testing programs.
Another difference is the faculty size. According to the UNLV program website, their program supports
15 tenure line faculty and 4 non tenure-track faculty, compared to the five full-time faculty and two parttime faculty at UNM. When comparing graduate student enrollments in the Exercise Science programs,
UNLV has 36 Masters students (we have one) and they have 30 PhD students to our 18. There are 1800
undergraduate students at UNLV in the entire department (which includes their activity class students).
The four research labs within the UNLV program would add to the workload of the faculty there, but
would give more opportunity to the students for hands-on labs and engagement in research.
3.Arizona State University
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ASU offers a Bachelor of Science degree (120 credit hours) in the Kinesiology, Sports and Exercise
Science program in the College of Health Solutions. There are several offerings for a Master’s degree:
M.S. in Exercise & Wellness (1 year of classes + 600 hrs. internship), M.S. in Clinical Exercise
Physiology (35 credits, a thesis, a written comprehensive exam, and an oral comprehensive exam), and an
Accelerated Masters 4+1 in Exercise & Wellness or Kinesiology (allowing students to earn a B.S. and
M.S. in as little as 5 yrs.). The College of Health Solutions at ASU also offers a PhD in Exercise and
Nutritional Sciences.
According to their website “The ASU Kinesiology, Sports & Exercise Science programs are based on the
improvement of health outcomes through movement, sports and exercise. Exercise science focuses on the
effects of physical activity on the human body, while sports science investigates how the healthy human
body functions during activity. Kinesiology includes biomechanics, exercise physiology and motor
control. The three disciplines study the mechanics, movement and abilities of the human body.”
Undergraduate students have 3 choices: BS in Kinesiology (focus on concepts, theories, research and
careers related to the four major subdisciplines of kinesiology: motor behavior, exercise and health
psychology, biomechanics and exercise physiology), Exercise & Wellness (focus on health, exercise and
fitness testing through hands-on experience in labs with state-of-the-art exercise, metabolic and
cardiopulmonary equipment), or Sports Science & Performance Programing (focus on participants whose
objective is maximizing their performance potential in sports).
The ASU programs exists in the College of Health Solutions. The College of Health Solutions was
founded in 2012 offering six academic program areas (1. Biomedical Informatics & Biomedical
Diagnostics, 2. Kinesiology, Sports & Exercise Science, 3. Nutrition, 4. Population Health, 5. Health Care
Delivery, 6. Speech & Hearing Science). The Tempe campus itself offers 14 programs and the College at
large includes online offerings of 19 programs, and four 4+1 accelerate BS to MS programs. Offerings
include bachelor's, master's, and doctoral degrees, as well as specialist's certifications.
The ASU Kinesiology, Sports & Exercise Science program prepares its students for careers and research
to promote health through physical activity and to enhance human performance, while helping to prevent
or manage disease and support rehabilitation. The mission of the college is to translate health research and
discovery into practice and prepares tomorrow’s leaders to address the challenges facing people and
communities to stay healthy, improve their health and manage chronic disease
The ASU MS program in exercise and wellness offers advanced training after the BS with options to
focus on exercise science, fitness and conditioning, or physical activity and health promotion alongside
faculty who are working on the latest research. The program prepares students to translate and apply
evidence-based exercise science, fitness and lifestyle behavior change approaches to improve health and
well-being and prevent chronic disease across the lifespan. It also prepares students to design fitness and
conditioning programs for athletes.
The degree program is appropriate for those who wish to pursue careers in commercial fitness and
wellness, strength and conditioning, worksite or corporate fitness, community physical activity health
promotion, personal training for health and performance, or life coaching. It is for professionals in
education, counseling, nutrition or other health related fields who wish to expand their knowledge and
skill for working with fitness, exercise and physical activity behavior, and it is for those who wish to
pursue further graduate study in fields such as exercise physiology, public health or physical therapy.
The Clinical Exercise Physiology MS degree program prepares students to work as clinical exercise
physiologists, medical professionals, and to guide exercise and rehabilitation programs for at-risk clients
and clients with chronic diseases. The degree prepares students by providing the knowledge, clinical
experience and skills needed by individuals preparing for successful completion of the registration
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examination for the registered clinical exercise physiologist certification (assume through ACSM, though
it is not clear from the website).
The PhD degree offered is a 67 credit hour degree in Exercise & Nutritional Sciences. The program is
four years of full-time study after earning a master's degree.
The PhD degree program combines exercise and nutritional sciences disciplines and is designed to “train
scholars to conduct high impact, transdisciplinary health promotion research that explores issues that
contribute to health through chronic disease risk reduction, quality of life promotion and enhancement of
well-being”. The mission of the program is to train research scholars to conduct high impact,
interdisciplinary research in exercise and nutrition sciences. In contrast to programs that divide nutrition
science and exercise science into separate specializations, the exercise and nutritional sciences program
integrates exercise and nutrition research with health promotion research using a problem-centered
approach rather than a pure disciplinary approach. Students are actively engaged in research at every
stage of the program through participation in research practicums, translational research teams, research
seminars and colloquia, and dissertation research. Students work collaboratively with an approved mentor
from the beginning to the end of the doctoral program, and select to focus their research on one primary
area of interest: metabolism and physiology, behavioral and population health sciences, or biomechanics
and motor control. Program graduates are prepared for research careers in research-intensive universities,
governmental agencies, and health-related research positions in private industry.
Conclusions: The curriculum offerings at the undergraduate level are different from our program as
students can choose to focus on major classes in one of three areas, although there appears to be a lot of
overlap in the three areas. Also, the Master’s level programs seem to have similar course offerings to that
at UNM, though the plans of studies are not available except via a flyer with general information
included. The doctoral program is different than UNM in that it is inter-disciplinary and requires a
graduate-level research methods and a graduate-level research statistics course prior to admission.
Students are expected to take a pretest in research methods and research statistics the summer prior to
enrolling. Similar to UNM, depending on the student's academic training and background, a student may
be asked to take undergraduate courses to address deficiencies prior to, or concurrently with, graduate
course enrollment.
There are 9 tenure-track and 19 non tenure-track faculty members within the ASU program to serve a
combined undergraduate/graduate population of 1363 compared to UNM’s five full-time faculty and two
lecturers (who teach one class each) to serve 140 students admitted into the Exercise Science
Undergraduate program and 19 in the Graduate Program (1 MS and 18 Doctoral students).

Health Education
7A: Peer Analysis – See Appendix F for Peer Comparison table
The following three institutions are considered comparative programs at both the undergraduate and
graduate level for the UNM Health Education program degree: University of Utah, Texas A&M
University, and Southeastern Louisiana University. These institutions were chosen based on their
applications of the core competencies of the Certified Health Education Specialist (CHES), established by
the National Commission for Health Education Credentialing (NCHEC). The UNM HED curricula are
structured around NCHEC competencies. It is noteworthy to mention that traditional Health Education
programs across the country have moved out of Colleges of Education and into Schools of Public Health
or Colleges of Population Health. It is challenging to find comparison programs that remain in Colleges
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of Education and follow NCHEC credentialing guidelines. Consequently, we chose schools based on their
curricular emphasis and less on their location within the University setting.
1.Univeristy of Utah
The University of Utah offers a B.S. degree in Health and Kinesiology with an “emphasis” in Community
Health Education and a Health minor. The program is housed in the Department of Health and
Kinesiology, College of Health.
Undergraduate Programming
Community Health Emphasis. The Community Health curriculum is based upon the core competencies of
the Certified Health Education Specialist (CHES) national certification. The CHES national certification
certifies skills in planning, implementing, administering, and evaluating programs to promote healthy
living. Graduates from the program are prepared to work as a community health educator. Students who
successfully complete the necessary coursework are eligible to sit for the Certified Health Education
Specialist (CHES) exam.
Admission: The program accepts a total of 35 students per academic year (includes Worksite
Wellness track students).
Pre-requisite courses required for admission include: Statistics course (MATH 1040 or MATH 1070
or PSY 3000 or FCS 3210 or SOC 3112): H EDU 4650 (Anatomy & Physiology for Health) or BIOL
2420 (Human Physiology); H EDU 1010 (Healthy Lifestyles); H EDU 3050 (Community Health
Issues) and Writing 2010 (Intermediate Writing).
Required coursework in the Community Health Education track include: First Aid, Prevention
Practices in Health Promotion, Applied Health and Fitness Assessment, Health Education Practicum I
and II and Community Health Internship. Total of 21 hours.
Core Classes include: Foundations of Health Education & Promotion, Introduction to Research and
Assessment, Health Program Planning I & II, Health Communication and Teaching, Health Behavior,
Epidemiology for Health Education and Diversity and Health. Total of 24 hours.
Electives: Students must complete four courses from a list of 20 electives across multiple disciplines
and topics. Example of elective courses include: Motor Learning, Global Health, Health Service
Administration, Medical Terminology, Eating Disorders and Body Image, Grant Writing, Stress
Management and Health Promotion and Marketing.
Health Minor. The 18-credit hours Health minor offers undergraduate student's courses in the areas of
public health, positive behavior change, and healthy lifestyles. It is designed for students entering careers
other than health promotion and education, who wish to have formally recognized educational training in
health.
Faculty size. There are an estimated 30 faculty members in the department and four faculty with degrees
in Community Health/Public Health. Of these four, one is an Associate Professor, and one is an Assistant
Professor, both hold a terminal degree (Ph.D.) in Health Promotion or Public Health. There are two
lecturers in the program, one holds an M.S. degree and the other a M.Ed. degree.
Conclusions. The emphasis of this program parallels the B.S. program at UNM in many ways. Similar to
UNM’s program, the Utah program prepares students for health education roles in public, non-profit, and
private health organizations, including government agencies, corporate wellness facilities and clinical
education programs. Their curriculum for the Community Health Education program is based upon the
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core competencies of the Certified Health Education Specialist (CHES) national certification. Similar
courses are offered at the UNM B.S.HED program. Differences between the programs include the eclectic
list of electives offered which may be appealing to students from broader disciplines. The program faculty
are greater in number, however the UNM program consists of three permanent faculty and five PTI’s with
advanced degrees in Health Education or a public health related discipline.

2.Texas A&M University

Texas A&M University offers three degrees in Health Education; a B.S. degree in Community Health 120 credit hours, a M.S. degree in Health Education – 32 semester credit hours for thesis option & 36
credit hours for non-Thesis option, Ph.D. in Health Education – 64 credit hours after completing a
master's degree.
Undergraduate Program
The Bachelor of Science in Community Health prepares students to serve as community health educators
in various government and community health agencies. Students are exposed to specialized internship
opportunities that provide them with job site skills and employment opportunities. This program is unique
in offering a variety of electives to meet the needs and interests of the students.
Pre-requisite courses required for admission include: BIOL 107 or BIOL 111 Zoology 1 or
Introductory Biology I (4 credits), ENGL 103 or ENGL 104 Introduction to Rhetoric and
Composition 1 or Composition and Rhetoric (3 credits), HLTH 210 Introduction to the Discipline (3
credits), student choice from Social & Behavioral Sciences (3 credits)
Required coursework in Community Health Education include: HLTH 222 Concepts in Peer
Health Education (3 credits), HLTH 231 Healthy Lifestyles (3 credits), HLTH 236
Introduction to Health Disparities and Diversity (3 credits), HLTH 240/KINE 240 Computer
Technology in Health and Kinesiology (3 credits), HLTH 342 Human Sexuality (3 credits), HLTH
331 Community Health (3 credits), HLTH 335 Human Diseases (3 credits), HLTH 353 Drugs
and Society (3 credits), HLTH 415 Health Education Methodology (3 credits), HLTH 415 Health
Education Methodology (3 credits), HLTH 425 Health Program Evaluation (3 credits),
HLTH 440 Contemporary Issues for Community Health Interns (3 credits), HLTH 482 Grant
Writing in Health (3 credits), HLTH 484 Community Health Internship (3 credits), KINE 199
Required Physical Activity (3 credits), POLS 206 American National Government (3 credits),
KINE 120 The Science of Basic Health and Fitness (3 credits), POLS 207 State and Local
Government (3 credits)
Electives: HLTH 216 First Aid (2 credits), HLTH 221 Safety (3 credits), HLTH 291 Research (0-4
credits), HLTH 333 Spirituality and Health (3 credits), HLTH 334 Women's Health (3 credits),
HLTH 354 Medical Terminology for the Health Professions (3 credits), HLTH 403 Consumer Health
(3 credits), HLTH 405 Rural Health (3 credits), HLTH 407 Global Health (3 credits), HLTH 410
Worksite Health Promotion (3 credits), HLTH 429 Environmental Health (3 credits), NUTR 222
Nutrition for Health and Health Care ( 3 credits)
Graduate Program
The Master of Science (MS) in Health Education is a theory-based degree that provides advanced
training with emphases in health education. There are non-thesis and thesis options. This program
supports both face-to-face courses and via asynchronous distance education technology. This advanced
degree trains the next generation of health education specialists who provide and manage programs
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through education combined with real-world opportunities. As a result, future health education specialists
are prepared to work with individuals, families, and communities to maximize healthy lifestyles.
The Doctor of Philosophy (Ph.D.) in Health Education prepares students for research in health
education. Graduates may seek research-oriented positions in public or higher education
or government health agencies. The degree prepares students for research in health education. Graduates
may seek research-oriented positions in public or higher education or governmental health agencies. In
addition, graduates of this program are prepared for careers in teaching and research.
Faculty size. There are over 25 faculty members in the Health Education Division. Research areas include
health behaviors throughout the lifespan such as sex-related behaviors and substance abuse;
comprehensive school health; health equity; genomics; global health; health program evaluation;
community capacity; and network analysis.
Conclusions. Similar to UNM’s B.S. in Community Health Education, the Texas A&M’s B.S. program
prepares students to serve as community health educators in various government and community health
organizations and gain experience within their internships. We also offer similar courses and also offer a
Master of Science degree in Health Education. Differences between the programs include Texas A&M’s
M.S. graduate program, which supports face-to-face instruction and asynchronous distance education.
They also offer a Doctorate program in Health Education to prepare students for research-orientated
careers.

3.Southeastern Louisiana University

Southeastern Louisiana University offers a B.S. in Health Education and Promotion updated now to a
B.S. in Health Sciences - 120 credit hours and an M.S. in Health and Kinesiology with concentration in
Health Promotion & Exercise Science - 36 credit hours.
Undergraduate Program
The B.S. degree in Health Sciences offers a flexible curriculum with nationally recognized faculty to
prepare students to pursue various career opportunities in public health, health care, and other health
science-related industries. The degree also provides students with the skills and competencies of the
Certified Health Education Specialist and research opportunities.
Pre-requisite courses required for admission include:
English 101 Freshman Composition (3 credits), General Biology 151/152 (3 credits), Biology Lab
152 (4 credits), Chemistry 101 or 121 (3 credits), Chemistry Lab 103 or 123 (1 credits),
Mathematics 105 or 151/161 Algebra (3 credits), Southeastern 1011 Freshman Success (2
credits)
Required coursework in Health Sciences include:
Health Studies 133 Healthy Lifestyles (3 credits), Health Studies 252 Health & Stress (3 credits),
Health Studies 300 Foundations of Health Educ (3 credits), Health Studies 162 Drugs & Society
(3 credits), Health Studies 331 Health Info & Media (3 credits), Health Studies 251 Human
Sexuality (3 credits), Health Studies 312 Community Health (3 credits), Health Studies 315 Study
of Human Disease (3 credits), Health Studies 420 Health Program Planning (3 credits), Health
Studies 360 Epidemiology (3 credits), Health Studies 440 Research Methods (3 credits), Family
and Consumer Sciences 342 Nutrition (3 credits), Health Studies 453 Health Assessment &
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Promo (3 credits), Health Studies 131 First Aid & CPR (2 credits), Health Studies 362 Worksite
Health Promo (3 credits), Health Studies 401 Health Instruction (3 credits), Health Studies 454
Health Behavior Change (3 credits), Health Studies 410 Internship (6 credits)
Graduate Program
The M.S. degree prepares students to work in health promotion, exercise science, and sports
administration. Graduates will gain the necessary research, assessment, and planning skills to excel
professionally and scholarly in health and kinesiology.
Conclusions. Similar to UNM’s B.S. in Community Health Education, the Southeastern Louisiana B.S.
program prepares students for multiple career opportunities in public health, health care, and other healthrelated organizations. We also offer similar courses and provide students with the skills and competencies
to become certified health education specialists. Differences between the programs include the variety of
courses offered by Southeastern Louisiana University ensure that students gain additional skills in
Exercise Science, Health Studies, and Kinesiology to prepare for graduate school.

Physical Education
7A: Peer Analysis – See Appendix F for Peer Comparison table
We chose to compare our programs with those at four other institutions: Brigham Young University,
University of Nevada Las Vegas, University of Utah and the University of Wyoming. A narrative of our
finds follows.
Undergraduate PETE comparison
1.Brigham Young University
There are four faculty members in the physical education program at BYU compared to two and half at
UNM. This program offers a BS in Physical Education Teaching with a Coaching Minor (K-12). The
core program requirements total 59 hours of coursework. When added to the requirements of general
education, this program requires graduates to earn 120 credit hours.
Required core courses: BIO 220 Human Anatomy, SFL 210 Human Development, EXSC 230 K-12
Physical Activities 1, EXSC 231 K-12 Physical Activities 2, EXSC 239 Weight Training Skills and
Techniques, EXSC 300 Advocacy for Physical Education, EXSC 301 K-12 Healthy and Active Lifestyle,
EXSC 302 Philosophical and Ethical Issues in Exercise Science, EXSC 320 Basic Athletic Training,
EXSC 321 Basic Athletic Training Lab, EXSC 364 Scientific Bases of Sport in Motor Learning, EXSC
365 Scientific Bases of Sport in Kinesiology, EXSC 366 Scientific Bases of Sport in Exercise Physiology,
EXSC 399 Academic Internship, EXSC 430 Principles of Coaching, RMYL 123 Intro to Outdoor
Recreation.
The emphasis of program revolves around motor learning, kinesiology and exercise physiology while
offering a small number of classes specific to the acquisition of sport and activity knowledge in physical
education. This program also requires a course in advocacy of physical education. When the majority of
coursework is completed, pre-service physical education teachers have practical experiences teaching and
coaching students in public school.
Conclusions: This physical education curriculum is similar to that at UNM except that the UNM PETE
program offers courses in classroom management and assessment. Moreover, the PETE program at
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UNM delivers physical education pedagogy courses through invasion, net/wall, target, health related and
lifelong themes instead of traditional sport themes.
2.University of Nevada Las Vegas
There are two faculty that work in the physical education program at UNLV compared to three at UNM.
This program offers a BS in Kinesiology with an emphasis in Physical Education (K-12). The core
program requirements total 59 hours of coursework. When added to the requirements of general
education, this program requires graduates to earn 120 credit hours.
Required core coursework: KINE 198 Health and Fitness, KINE 199 Resistance and Flexibility, KINE
199 Social Dance, KNFB 315 Elementary School Physical Activities, KNFB 322 Teaching and School in
Modern Society, HLTH 421 Elementary School Health, KNFB 323 Intro to Secondary School Teaching,
KNFB 416 Middle and Secondary School Physical Activities, KINE 199M Individual Sports, KINE
199M Individual and Team Sports, KINE 199M Major Team Sports, KINE 121 Physical and Motor
Fitness Assessment, KINE 213 Foundations of Kinesiology, KINE 215 Fundamentals of Coaching, KINE
240 Computer Technology in Health and Kinesiology, KINE 307 Lifespan Motor Development, KINE
308 Integration of Adventure Education, KINE 311 Fundamentals of Rhythm and Dance, KINE 318
Athletic Injuries, KINE 429 Adapted Physical Activity.
Conclusions: This program looks to be getting sunsetted. The emphasis of this program is similar to that
of the PETE program at UNM. There is a required 25 hours of physical education pedagogy courses that
encourage knowledge acquisition in team sports, adventure education, adapted physical education and
general movement activities. There is also a field experience component similar to that offered by the
UNM PETE program. This physical education curriculum is similar to that at UNM except that the UNM
PETE program offers courses in classroom management and assessment. The UNLV program has a
much greater emphasis on aspects of kinesiology and exercise physiology.
3.University of Utah
There are three faculty that work in the Physical Education Teacher Education program as compared to
two and half and UNM. This program offers a BS in Exercise and Sports Science with an emphasis in K12 Physical Education. The core program requirements total 59 hours of coursework. When added to the
requirements of general education, this program requires graduates to earn 120 credit hours.
Required core coursework: BIOL 2325 Anatomy, ECS 3150 Multicultural Education, EDPSY 3110
Learning and Literacy, HEDU 1950 Advanced First Aid, NUTR 1020 Scientific Foundations of Nutrition
and Health, TL 5126 Content Literacy Strategies for Diverse Learners, ESS 2500 Exploration of
Movement Science, ESS 2510 Intro to Teaching Physical Education, ESS 2600 Sport and American
Society, ESS 2700 Prevention and Care of Athletic Injuries, ESS 3091 Physiology of Fitness, ESS 3092
Kinesiology, ESS 3200 Intro to Coaching, ESS 3551 Application of Motor Development, ESS 3670
Exercise Health Cultural Perspective, ESS 3710 Elementary Methods, ESS 4610 Techniques to Improve
Behavior Skills in Physical Education, ESS 4650 Intro to Teaching Special Physical Education, ESS 4690
Training and Planning, ESS 4700 Middle School Methods, ESS 4710 High School Methods.
Conclusions: Although there are fundamental differences in offered coursework, this program is similar
to the program at UNM. Early coursework in the UNM program includes a series of courses that teach
pre-service teachers about general sports and fitness concepts. The program at the University of Utah
does not address activities courses but instead offers courses that teach concepts and skills of physical
education by grade level. Similar to the UNM program, the University of Utah has students apply skills
in field experiences. The overall program at the University of Utah is similar to UNM with the exception
of activities courses, and assessment course and a classroom management course.
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4.University of Wyoming

There are four faculty members in the Division of Kinesiology and Health that work specifically
in Physical Education Teacher Education as compared to two and a half faculty at UNM. This
program offers a BS in K-12 Physical Education. The core program requirements total 60 hours
of coursework with the option of pursuing a licensure in Adapted Physical Education or Health
Promotion. The total hours for a K-12 Physical Education degree are 120 with the option of
taking more credits for additional licensure.
Required core classes: KIN 1000 Swimming and Gymnastics, KIN 1004 Foundations of Physical and
Health Education, KIN 1025 Striking and Volleying, KIN 2000 Kicking Dribbling Throwing Catching,
KIN Fitness and Physical Activity, KIN 3011 Teaching Methods in Physical Education, KIN 3012
Teaching Lab 1, KIN 3015 Teaching Lab 2, KIN 3021 Physiology of Exercise, KIN 3025 Movement
Core Fundamentals, KIN 3034 Lifespan Motor Development, KIN 3037 Sport Psychology, KIN 3042
Biomechanics, KIN 3050 Prevention and Care of Athletic Injuries, KIN 3060 Understanding Skill
Acquisition for Teaching, KIN 4012 Curriculum Development in Physical Education, KIN 4013 School
Administration for the Health Sciences, KIN 4017 Teaching Lab 3, KIN 4055 Adapted Physical
Education, KIN 4080 Assessment in Physical Education, THEA 3025 Creative Movement in Education.
Conclusions: The PETE program at the University of Wyoming is nearly identical in nature to the PETE
program at UNM. The early freshman and sophomore level coursework revolves around learning sport
specific skills and techniques and how to teach these concepts to students in K-12 settings. These activity
classes are grouped by theme similar to the program at UNM. There is also a significant portion of the
coursework that includes field experiences. The PETE program at the University of Wyoming has a
much greater emphasis on historical perspectives of sport and physical education and sport psychology.
Undergraduate comparison summary
UNM compares favorably to other flagship PETE programs in the country. While all of these PETE
programs have similarities, there are also some minor differences. BYU requires specific coursework in
teacher advocacy. The University of Utah requires minimal experience in sport and activity classes and
instead focuses more on more theoretical pedagogical content knowledge. The University of Wyoming
has a greater emphasis on history and sport psychology. However, the PETE program at UNM has two
major differences PETE program amongst these various programs, which is the inclusion of a classroom
management course and assessment course specific to physical education.
Graduate Curriculum and Instruction Comparison
1.University of Utah
There are three faculty members that work in the Sport Pedagogy graduate program. The doctoral degree
requires 72 hours of course work. The doctoral degree in Sport Pedagogy offered by the University of
Utah is similar in nature to the Curriculum and Instruction doctoral degree offered by UNM.
Required core coursework: ESS 7102 Introduction to Research Methods, ESS 6140 Analysis of
Teaching Physical Activity, UGS 6000 Teaching in Higher Education, ESS 6160 Curriculum and
Supervision in Physical Education, ESS 7103 Experimental Design and Analysis, ESS 7130 Research in
Teaching Physical Education, ESS 7953 College Teaching, ESS 7110 Physical Activity Measurement,
ESS 7954 Practicum in Effective Teaching, ESS 7120 Physical Activity Interventions, ESS 7850
Graduate Seminar, ESS 7970 Dissertation
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Conclusions: The coursework is similar in nature, requiring the Ph.D candidate to explore a variety of
issues and theories as applicable to physical education and teacher education. This coursework follows a
nearly identical semester pattern as the program at UNM. The primary differences between the two
programs are minor. The University of Utah graduate degree program has a greater emphasis on
preparing graduate students to effectively teach at the university level. The UNM program has a greater
emphasis on developing a depth and breadth of theoretical and practical issues in physical education.
2.UNLV
There are two faculty members that work in the Sport Pedagogy graduate program. The doctoral degree
requires 70 hours of course work.
Required core coursework: KINE 640 Motor Skill Learning and Performance, KINE 641 Motor
Development, KINE 622 Supervision of Health and Kinesiology, KINE 624 Pedagogical Research on
Teaching/Physical Education, EDAD 690 Theory of Educational Administration Research Field Methods,
EPSY 636 Techniques of Research, EPSY 638 Meta-Analysis, EPSY 639 Applied Multivariate Methods,
EPSY 641 Experimental Design in Education, KINE 690 Theory of Kinesiology Research, EDCI 638
Trends in Curriculum and Instruction, EDCI 644 Curriculum Development, EDCI 647 Curriculum
Theory, EDCI 673 Analysis of Teaching Behavior, EDSY 602 Educational Psychology, EPSY 624
Learning Theories
Conclusions: The doctoral degree in Sport Pedagogy offered by UNLV is similar in nature to the
Curriculum and Instruction doctoral degree offered by UNM. A major difference of this program of
study as compared to that at UNM is the heavy focus on a series of courses in kinesthetic concepts.
Although the kinesiology emphasis is different than that of UNM’s program, the rest of the degree is
similar in that it requires the graduate student to take a series of courses that focus on acquisition of
theoretical concepts in physical education. The only minor difference between the UNM program is that
UNLV requires a class in computer graphics, which teaches the student how to use educational computer
applications.
3.Brigham Young University
There are three faculty members that work in the Exercise Physiology graduate program. The doctoral
degree requires 72 hours of course work. The doctoral degree in Exercise Physiology offers an emphasis
track in physical education.
Required core coursework: EXSC 630 Research Methods in Exercise Science, EXSC 631 Research
Design in Exercise Sciences, EXSC 640 Physical Activity and Health, EXSC 656 Psychological
Implications of Sport, EXSC 661 Advanced Worksite Wellness, EXSC 662 Mechanical Analysis of
Activities, EXSC 688 Health Promotion Practicum, supporting area of 18 credit hours.
Conclusions: This graduate physical education program offered by the BYU has similarities and
differences as compared to the program offered by UNM. The coursework is similar in nature, requiring
the Ph.D. candidate to explore a variety of issues and theories as applicable to physical education and
teacher education. This coursework follows a nearly identical semester pattern as the program at UNM.
The primary differences between the UNM and BYU program is that BYU has a greater emphasis on
kinesiology-based coursework. BYU requires graduate students to take 3-4 courses in advanced motor
learning and measurement courses.
4.University of Wyoming
There are three faculty members that work in the Curriculum and Instruction graduate program. The
doctoral degree requires 72 hours of course work.
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Required core coursework: EDRE 5530 Introduction to Research, EDCI 5600 Diversity in Education,
EDCI 5730 Learning Theories, EDAD 5720 Educational Leader as Change Agent, EDAD 5650
Educational Leader as Communicator, EDRE 5660 Proposal Writing, EDRE 5600 Multivariate, EDRE
5550 Action Research, EDRE 5640 Intro to Qualitative Research, EDCI 5800 Curriculum Development,
EDCI 5790 Advanced Instructional Design
Conclusions: The doctoral degree in Curriculum and Instruction is more a general degree in pedagogy,
requiring the graduate student to take classes in a variety of areas that span across general concepts. For
example, this program requires the graduate to take courses in multicultural education, early childhood,
and writing for publication. This general focus is different from UNM in that the UNM program has a
much greater emphasis on theoretical and practical components as specifically related to physical
education.
Graduate comparison summary
UNM compares favorably to other flagship Curriculum and Instruction graduate programs in the country.
While all of these programs have similarities UNM, there are also some minor differences. BYU offers
more choice to graduate students, only requiring 32 credits of specific courses and allowing graduates a
list of choices for the remaining credits of the degree program. The University of Utah requires much
more advanced research course work than UNM. The University of Wyoming offers a very general yet
holistic view of the theoretical underpinning of education. The curriculum and instruction program at
UNM has two a greater focus on coursework specific to physical education.

Sports Administration
7A: Peer Analysis
We chose to compare our program with those at three other institutions: University of Northern Colorado (UNC),
Texas A & M University (TAMU), and Florida State University (FSU). Each of these schools offers both masters

and doctoral degrees in sports administration/management. The programs at FSU and TAMU are housed
within their University’s College of Education. The program at UNC is within the College of Natural and
Health Sciences but it compares well to the UNM program on a regional basis.
The following chart is a description of the faculty characteristics of the program at UNM and the three
comparison programs:
University
UNM
UNC
TAMU
FSU
Faculty: Asst., Assoc., & Full
4
3
9
9
Lecturer/Adjunct Full-Time
0
0
7
7
Lecturer/Adjunct Part-Time
0
0
0
0
Faculty Associate (Part-time)
0
0
0
0
Allied Faculty within Program
0
0
5
0
Total Faculty
4
3
21
16
Institutional Enrollment
22,175
12,925
65,684
42,587
University of Northern Colorado (UNC) Sports Administration
UNC offers a Master of Science and PhD in Sports Administration. The Sport Administration emphasis
curriculum follows the guidelines set for the preparation of students in sport management by the National
Association for Sport and Physical Education (NASPE) and the North American Society for Sport
Management (NASSM). Students are prepared to assume positions in the management of sport in
collegiate athletic programs and professional, Olympic and commercial sport business. UNC has 50
Master's students (25 on campus and another cohort of 25 off-campus) and they admit 3-5 new doc
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students each year; 3 cohorts of 3-5 each result in about 12-15 doc students per year. They have recently
added an undergraduate program, which looks as it uses doctoral students extensively to teach courses,
based on the fact that there are only three full-time faculty in the program.
All programs exist within the UNC School of Sport and Exercise Science. Also housed within this school
are programs in Exercise Science, Physical Education – K-12 Teaching Emphasis, Physical Education –
Liberal Studies Emphasis, Athletic Training, Sports Coaching, and Sport Pedagogy. Minor degrees
offered include Coaching, Outdoor Education, Physical Education, K-12 Teaching, and Youth
Development. The school website lists a total of 19 faculty members. Of those 19, four are listed as
having master's Degrees, one with a Juris Doctorate, and the remaining with doctoral degrees.
The UNC Master's program has a 30-credit requirement, 21 of those credits are required courses and three
to nine are electives. There is also a thesis option that is six credits. The core courses include Issues and
Ethics in Sport Management, Program Management, Sport Promotion and Marketing, Introduction to
Research in Sport and Exercise Science, Management of Sports Facilities and Equipment, Sport Public
Relations and Information Systems, and Legal Aspects of Sport. Electives include Financial Management
for Sport Organizations, Sport and Higher Education, Event Development and Management, and
Internship in Sport and Exercise Science.
The UNC PhD program is designed principally to prepare students for academic positions in higher
education. Some students may choose to apply their doctoral course work in careers in the management of
various settings, including high school, college, and professional sport. The program has 26 credits of
required courses including, Sport Promotion and Marketing, Financial Management for Sport
Organizations, Sport Personnel Management, Advanced Sociological Kinesiology, Management of Sports
Facilities and Equipment, Sport Public Relations and Information Systems, Event Development and
Management, Legal Aspects of Sport, and Seminar in Sport Administration. The elective requirement is
ten credits, including Leadership Development Through Inquiry, School Finance and Budgeting,
Introduction to Applications of Educational Technology, Instructional Materials Design, Law and Higher
Education, Sport and Higher Education, Graduate Internship in Sport and Exercise Science, College
Teaching, Supervised Practicum in College Teaching, Statistical Methods III, Advanced Statistical Data
Analysis, Survey Research Methods, and Introduction to Qualitative Research.
Conclusions. The UNC sports administration program has many characteristics that are similar those here
at UNM: They exist in the Rocky Mountain Region, they offer master's and Doctoral degrees, they have a
small faculty, and they are housed within an academic unit that features programs in Exercise Science,
Physical Education Teacher Education, and Athletic Training. Also, the curriculum of both programs is
similar.
A big difference between the UNC and UNM programs is the academic focus. The UNC program has a
strong focus on sport marketing, promotions, and marketing research, as evidenced by the Sport
Marketing Research Institute. It also appears that the missions of each program are similar in that both
seek to prepare master's students for careers in administration of high school and college sport (UNC also
states it prepares students for work in professional and Olympic sport fields), and Doctoral students for
careers in higher education instruction. The UNM program has less involvement with professional and
Olympic sport organizations. However, the pedagogical, internship, and research opportunities in high
school and college athletics that have been developed by the UNM program make UNC’s marketing and
Olympic foci less feasible here.
The standard faculty workload at UNC is 60-20-20 for a Full Time Employee (FTE=1), which translates
to three course of 3-credit hour? a semester (60%). The graduate faculty are also responsible for working
with graduate students who are doing research proposals and dissertations. At UNC, faculty do not
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receive any workload credit for supervision of doctoral student research. TAs are limited to a .5 FTE, but
most of the TAs in Sport and Exercise Science have a .4 or .2 appointment. They consider .4 to be a fulltime TA. TAs with a .4 appointment carry 6 hours of teaching; .2 carry 3 hours of teaching.
Texas A&M University
TAMU offers three degrees in sport management, a Bachelor of Science, a Master of Science, and a PhD.
This comparison will focus only on the two graduate degrees.
The TAMU Sport Management program is housed within the Department of Health and Kinesiology.
There are approximately 45 Masters students and 15 Doctoral students in the program. Other programs
within the department are Health Education, Kinesiology, and the Physical Education Activity programs.
There are 15 full time faculty members in health education conducting research in safety education,
HIV/AIDS education, substance abuse prevention, nutrition education, comprehensive school health,
human sexuality, women's health, minority health, cancer education, international health, program
evaluation and professional development in health education. The kinesiology program serves to prepare
students for careers as health and physical education teachers in schools, as well as for a variety of
clinical, community, institutional and other educational settings. Additionally, they prepare advanced
level professionals with research, teaching, and service competencies for careers in allied health,
community health, school health, health education, exercise physiology, motor behavior, sports
management, sports pedagogy, coaching, and dance. There are three faculty in dance, 15 faculty in
exercise science, five faculty in P.E. pedagogy, and four faculty in motor neuroscience.
The M.S. in Sport Management is designed to prepare students for careers as administrators and managers
in athletics and sports clubs, as well as advanced level management positions in collegiate and
professional athletic organizations. The curriculum consists of a total of 36 semester hours. Three to six of
the semester hours are typically taken in an outside supporting area from the Department of Management,
Department of Marketing, and/or Department of Educational Administration. There are thesis and nonthesis options within this program. The Thesis Option is a degree program offered to individuals seeking
preparation for a doctoral program in sport management or employment in sport management settings.
Core courses in the M.S. include Reading Research Publications in Sport Management, Theory of
Research in the Sport Management Discipline, Revenue Generation in Sport, Personnel Management in
Sport, Diversity in Sport Organizations, Sport Marketing, Recreation and Sports Law, and Field
Experience in Sport Management. Elective options include Administration of Sport and Fitness,
Administration of Health and Kinesiology, Seminar in Sport Management, Practicum in Sport
Management, and Independent Study.
The TAMU PhD program prepares students for teaching and research careers in sport management.
Graduates are trained for post-doctoral appointments and positions in universities, industry, and research
institutions. The program trains students to conduct research in applied and basic areas of sport
management. Emphases in the applied areas are in organizational and group diversity; the underrepresentation of women and ethnic minorities in sport organizations; organizational effectiveness;
organizational structure and strategy; organizational change; sport marketing; and consumer behavior.
Emphases in the basic areas focus on relational demography; intergroup processes; and sport consumer
behavior. Specific areas of research are based upon those of the sport management faculty. The PhD
requires a minimum of 67 hours beyond a masters or 96 hours beyond an undergraduate degree.
Core course requirements include Administration of sport and Fitness Organizations, Personnel
Management in Sport, Revenue Generation in Sport, Sport Marketing, Statistics in Research, Reading
Research Publications in Kinesiology, Research Seminar, Doctoral Seminar in Sport Management,

Page | 100

Doctoral Seminar in Sport Marketing, Doctoral Seminar in Social Issues in Sport, Sport Management
Research Colloquium, Directed Studies, Teaching Internship, and Theory of Kinesiology Research.
As with UNC, the TAMU Sport Management program supports a research center. The Center for Sport
Management Research and Education was developed as a stand-alone organization intended to benefit
faculty and students studying in this area and to further develop the program into a national and
international leader in Sport Management research and education. The leadership of the Center consists of
members of the Sport Management faculty.
Three different labs are supported by the TAMU Center for Sport Management Research and Education.
The Laboratory for Diversity in Sport serves to produce and disseminate research related to all forms of
diversity within the sport context. The purpose of this lab is to examine and seek to understand diversity
impacts team and organizational performance, as well as people's affect and behaviors. Therefore,
research from the laboratory is aimed at investigating under-represented persons and groups, diverse
dyads, heterogeneous groups, and individual's outcomes when surrounded by dissimilar others. Such
research allows for a greater understanding of how diversity impacts individuals and teams, as well as the
benefits of diversity. The Laboratory for the Study of Intercollegiate Athletics is designed to develop the
management of the intercollegiate athletics community through scholarly and progressive inquiry. The
Sport Marketing Laboratory provides students with opportunities for the development of research in
marketing, sponsorship, and consumer behavior.
Conclusions. An obvious difference between the programs at TAMU and UNM is the faculty size.
According to the TAMU program website, their program supports 9 tenure line faculty and 9
clinical/instructional faculty, compared to the three full-time faculty and two part-time faculty at UNM.
When comparing graduate student enrollments, UNM carries about the same number of masters students
and more doctoral students. However, there are 400 undergraduate students at TAMU. The three research
labs within the TAMU program would add to the workload of the faculty there, also. However, the
TAMU Sport Management Institute has a staff of three as well as four research managers. Faculty course
loads are as follows: Tenured faculty - 12 hours in 9 months; Tenure track faculty - 9 hours in 9 months
(3 hours release); Instructional faculty - 24 hours in 9 months. They do not have set schedules for TAs as
they have very few classes taught by doctoral students and none by adjuncts.
The curricula of the TAMU graduate programs parallel those at UNM. This makes sense as TAMU’s
programs carried the now-defunct NASSM accreditation. More than likely this helped shape their
curricula as it did at UNM. Courses in marketing, finance, personnel, and law are offered. One difference
is the lack of a risk management course. Another is that a course in diversity is within their core curricula.
This may reflect the research focus areas at each school. Four of the faculty in the TAMU program list
either ‘Diversity in Sport’ or ‘Social Change in Sport’ as their subject area.
Another similarity shown by TAMU is its home department. The TAMU Department of Health and
Kinesiology contains virtually the same programs as those in the UNM Department of Health, Exercise
and Sport Sciences. Each school offers programs in athletic training, physical education teacher prep,
exercise science, sports management, and health education. They both also conduct their school’s
physical education activity programs. The most glaring difference between these departments is faculty
size: UNM HESS has 20 faculty members, TAMU Health and Kinesiology has 53 faculty members.
Florida State University
As with TAMU, FSU offers three degrees in sport management, a Bachelor of Science, a Master of
Science, and a PhD. Again, this comparison will focus only on the two graduate degrees.
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The FSU Sport Management program exists within its own department housed in their College of
Education. The FSU College of Education offers more than 40 academic programs including bachelor's,
master's, and doctoral degrees, as well as specialist's certifications, with many programs online. There are
four departments in the college: Educational Leadership and Policy Studies, Educational Psychology and
Learning Systems, School of Teacher Education, and Sport Management.
The FSU Department of Sport Management prepares its students for successful careers within the sport
industry and educational environments. Their mission is to be an international leader in the education and
development of students, and the creation and dissemination of knowledge in the broadly sport industry.
In addition to the Bachelor of Science, Master of Science, and PhD degree programs, the department
offers an Online Graduate Certificate in Coaching that prepares coaches at all levels from amateur to
professional to hone their coaching competencies and skills. The courses in the program allow coaches to
develop their abilities in the areas set by NASPE. These areas include coaching philosophy and ethics,
safety and injury prevention, growth and development, teaching and communication, sport skills and
tactics, organization and administration, and evaluation of their program. Each term, there are
approximately 85 Master’s students and 15 Doctoral students supported by the program.
The FSU Master's program gives students advanced understanding of sport management and various
components within the field. Course content focuses on applied aspects of managing sport organizations.
Students are also required to become knowledgeable of current literature, both applied- and researchbased, and complete a practicum experience to enhance their preparation for a position in the sport
industry. Graduates of the master’s program are prepared for employment at entry- or mid-level positions
within the sport industry.
The program curriculum is designed to meet industry standards established by the Council on Sport
Management Accreditation (COSMA). Students completing the thesis track also have the option to
continue on and seek admission into a doctoral program. In order to be admitted into the master’s
program, students must have a bachelor’s degree from an accredited institution and present a GRE score.
They may be admitted with a 3.0 upper-division grade point average (GPA) or with a 1000 on the GRE
(with neither verbal nor quantitative below 400). GRE scores must be submitted in order for an
application to be considered complete.
The master’s curriculum contains 36 units, including 18 units of core courses (compared to 27 units at
UNM). These include Research Methods in Sport Management, Marketing Sport, Sport and the Media,
Fiscal Management in Sport, Issues in Sport Law, Practicum, and a Comprehensive Examination.
Elective courses offered include Facility Management in Sport, Athletic Administration, Diversity in
Sport Spring, Sport Governance, Management of Sport Organizations, Sport Sponsorship and Sales,
Fundraising for Sport Global Issues in Sport Management, and Global Sport Venues.
The PhD program concentrates on understanding and analysis of sport management literature. Students
are required to conduct both theoretical and applied research. Scholarly research is a major component of
the program, and students are expected to direct their own theoretical studies as well as supervise
graduate-level research. The research emphasis in this program is directed toward testing theoretical
questions and models applied to one of the four pillars that form the foundation of the program: Sport
Marketing, Sport Finance/Economics, Sport Law, and Sport Media and Culture. Students have the
opportunity to take courses in several content areas, and students who are involved in the program’s
shadow mentoring have a chance to gain teaching experience. The doctorate in sport management
prepares students for employment in higher education, research, as well as administrative leadership
positions in sport organizations.
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Doctoral students must have a master’s degree from an accredited institution and present a GRE score.
They may be admitted with 1000 on the GRE (with neither verbal nor quantitative below 450). Applicants
with a minimum of 450 on each part but less than 1000 may be admitted if supported by additional
evidence of scholarly ability.
Similar to the UNM doctoral program, the course requirements for the FSU program include 24 units of
coursework within the major at the institution. They also have a minor requirement as well as inquiry
skills courses.
Conclusions. As with TAMU and UNC, there is not much difference in the curriculum offerings from our
programs. Again, this is probably steered by compliance with the former accreditation overseen by
NASSM. Also, the graduate student population in the FSU program is similar to that at UNM. However,
there are eight full-time faculty members within the FSU program, perhaps due in part, to the existence of
their undergraduate program. Yet, despite the fact that there is an undergraduate program, faculty teach
two classes a term. To augment instruction, TAs are assigned to teach either one theory class, three
activities classes, or serve as a research or teaching assistant for 20 hours a week.

Criterion 8. Resources & Planning
The unit should demonstrate effective use of resources and institutional support to carry out its mission
and achieve its goals.
8A: Budget Provide an analysis of the unit’s budget, including support received from the institution and
external funding sources.  Include a discussion of how alternative avenues (i.e., summer bridge programs, course fees,
differential tuition, etc.) have been explored to generate additional revenue to maintain the
quality of the unit’s degree/certificate program(s) and courses.
8B: Staff Discuss the unit staff and their responsibilities (including titles and FTE). Include an overall
analysis of the adequacy and effectiveness of the staff composition in supporting the mission and vision of
the unit.
8C: Advisory Board If the unit has an advisory board, describe the membership, their charge, and
discuss how the board’s recommendations are incorporated into decision-making.
8A: HESS Department Budget Analysis
The allocation and accounting of all revenues and expenses of the HESS Department formally
occurs at the department level. Official fiscal oversight of the department and accounting of grants
is conducted through shared fiscal services in the Provost’s office and in consultation with the
Department Chair and Department Administrator. The HESS budget for FY2021 is $3,881,967.
Program coordinators and the Department Chair regularly meet to discuss current and future
resource needs and the allocation of resources. The Department Chair will discuss and prioritize
with the Dean all the resource needs if extra funding is required.

State Allocation. The State allocated Instructional and General (I&G) budget accounts for most of
the revenue expended in the HESS Department. The Department uses this money to fund
permanent faculty and staff salaries, Adjunct Faculty, Graduate Assistant salaries (teaching
assistants, graduate assistants and research assistants). This revenue also funds faculty travel
(when available), teaching and office supplies, and office equipment replacement (such as
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staff/faculty computer refreshes, equipment repairs in Exercise Science). This fund also partially
supports student recruitment and program development.

Course Fees. Students taking high resource courses offered by the HESS Department are assessed a
course fee upon registration. Faculty determine fee amounts based on curriculum needs and then
seek approval to the Provost’s office. These fees help to replace lab supplies, support field service
fees and support services directly related to instruction.

The newly approved MSAT program will be applying for tuition differential to help defer the cost of
the 60-credit hour program. The AT tuition differential will charge an extra $65/credit. Examples of
program costs include textbooks, background checks, liability insurance clinical site travel, NATA
membership and BOC exam fees. UNM base tuition and mandatory fees for this new program are
estimated at $395.30/credit. In-state students would expect to pay a base tuition of $23,718.00 and
out-of-state students $68,263.20.

Non-Endowed Spending Account. The Department has several accounts which hold donations, 1)
Physical Education 2) Sports Administration 3) Exercise Science, and 4) Summer Youth Sports and
STEM Camp
Extramural Support. See Criterion 6B and Appendix F for Research Expenditures.

Overhead Accounts. The department has two accounts that hold indirect cost revenue from
sponsored research. Faculty travel expenses are held in individual faculty indices and after 2 years
if unspent, goes into a discretionary F&A department account. This money is used to supplement
recruitment, for research supplies and faculty travel expenses when other funding sources are
insufficient.

Online course reimbursements. In the past, COEHS Dean’s would reimburse a department for
every online course and section taught per semester. Online generated funds were a major revenue
source for our department. These funds allowed major growth both financially instructionally. The
distribution of these reimbursed funds helped to support costly equipment and software needs for
teaching and research, salaries for additional instruction of high demand courses, and program
requests. This reimbursement practice ended Spring 2021.

Public Service accounts exist in the Exercise Program as they make a modest revenue through their
service program in which they provide for a fee physical/exercise testing. Clients include
community members, Santa Fe Fire Department, UNM Employees and local and
national/international athletes.
8B: HESS Department Staff
The HESS department employs two FTE 1.0 Education Support Staff in the main office and one
Program Coordinator at FTE 1.0 housed in the Exercise Science program. The job description for
the Education Support Staff can be found using this link:
https://jobdescriptions.unm.edu/detail.php?v&id=G5034

The department lost its Department Administrator (DA) in July 2021 due to a resignation. The
Dean’s office has determined a new hire will not be fiscally possible any time soon. In the meantime,
the Education Support Coordinators have been asked by the Deans Office to take on much of the
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DA's tasks such Teaching Assistants (TA)contracts, Adjunct contracts and Course Scheduling
(DESRS).

Knowledge, Skills and Abilities Required
• Knowledge of supplies, equipment, and/or services ordering and inventory control.
• Strong interpersonal and communication skills and the ability to work effectively with a wide
range of constituencies in a diverse community.
• Ability to gather and analyze statistical data and generate reports.
• Ability to gather data, compile information, and prepare reports.
• Records maintenance skills.
• Skill in the use of personal computers and related software applications.
• Knowledge of communication principles, media, and marketing techniques.
• Skill in organizing resources and establishing priorities.
• Ability to coordinate and organize educational programs, meetings and/or special events.
• Clerical, word processing, and/or office skills.
• Knowledge of curriculum development and preparation procedures.
8C: Advisory Board
None of the programs in HESS have established official advisory boards.

8A Budget

Exercise Science

The department/college funds one part-time instructor (spring only) and eight teaching assistants that
provide instruction to the general population at UNM and Exercise Science, Physical Education, and
Athletic Training majors. The department/college also provides one full-time (0.50 FTE) student position
to aid with hands-on laboratory classes and student practice hours in which students hone their skills and
complete assignment data collection outside of class time. The student(s) in this position also help(s)
grade lab reports. Lastly, the college funds one GA (0.75 FTE year-round) to assist with Exercise
Physiology Lab coordination and community/university employee and student testing.
The Exercise Physiology Lab does not have its own budget, but does have many needs for up-to-date
laboratory and physiological assessment equipment as well as disposable supplies used for all the
Exercise Science programs and initiatives (teaching, research, community testing). The
community/university employee and student testing, performed for a modest fee, most importantly trains
undergraduate and graduate students while also raising funds that are expended on supplies, equipment,
equipment repair, as well as recurring costs (e.g. deionized water, copier, mail services) not covered by
course fees, departmental/college funding, or research grants. Outside contracts for testing come and go
and cannot be relied upon for a steady funding stream. Course fees from certain classes are added to
tuition and cover disposable supplies needed for hands-on laboratory experiences. The HESS department
or COEHS often will cover all or part of the outlay needed to replace outdated or unrepairable large
equipment.
Funding from both internal and external grants covers research participant compensation, research
supplies, and sometimes GA/RA salaries for assistance with subject recruitment and data collection.
Five tenure-track faculty and one full-time staff member are funded in the ES program.
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How alternative avenues (i.e., summer bridge programs, course fees, differential tuition, etc.) have
been explored to generate additional revenue to maintain the quality of the unit’s degree/certificate
program(s) and courses.
According to UNM’s website “Course fees are intended to help defray costs specifically associated with
certain courses and are not intended to replace general operating costs, which are paid from tuition. All
students who pay course fees must benefit from the fees collected.” Therefore, it would be against UNM
policy to use these fees to “generate additional revenue to maintain the quality of the unit’s
degree/certificate program(s) and courses” as suggested above.
Course fees from certain classes are added to tuition and cover disposable supplies needed for hands-on
laboratory experiences (e.g. gloves, pipette tips, electrodes, disinfection supplies, etc.). Increasing course
fees is an option; however, the program does not want to put an undue financial burden on the students.
Raising the course fees or adding a course fee to a class takes approximately one year to be approved, and
approval thereof is not guaranteed.
Curriculum fees are something we have considered. According to UNM’s website “Curriculum” fees, are
used for equipment and/or staff costs related to an entire course of study. Examples include IT
requirements of various colleges (e.g., the unique software requirements of Architecture and Planning or
Anderson School of Management); unique equipment costs (e.g., piano studios or engineering labs), or
the specific technical staff required to maintain the labs and make them accessible to students.” We are
hesitant to tack on additional fees for students to pay via curriculum fees or differential tuition, but this is
something to consider.
8B: Staff

Program Coordinator FTE 1.0 (Nicole Chauvet):
• Uses knowledge of student and departmental policies and procedures to effectively support UNM
graduate students and program faculty;
• Places and tracks all orders for supplies and equipment purchased by the program for under $5000.00;
• Serves as the administrative assistant to the Lab Director, lab faculty and GAs, including the
scheduling of the multiple activities and facilities within the Exercise Science program;
• Assures that faculty and GAs have the materials and support needed for a highly functioning office
that provides timely and professional support and services;
• Completes additional responsibilities as needed including assisting the HESS main office when
requested.
This is a vital position to the smooth running of the labs and academic program. No other assistance is
needed, but without this position in place, thanks to the HESS department, the complex ordering of
scientific equipment and chemicals, assay kits, as well as scheduling, and timely and professional student,
faculty, and client assistance (walk-in and scheduled appointments) would be impossible.

Criterion 9. Facilities

The unit facilities should be adequately utilized to support student learning, as well as scholarly/research
activities.
9A: Current Space Provide an updated listing from UNM’s current space management system of the
spaces assigned to your unit (e.g., offices, conference rooms, classrooms, laboratories, computing
facilities, research space, etc.). Discuss the unit’s ability to meet academic requirements with current
facilities.
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Explain if the unit has any spaces that are not documented in UNM’s space management system.
Explain the unit’s unmet facility needs.
If applicable, describe the facility issues that were raised or noted in the last APR. What were the
results, if any?
9B: Future Space Needs




Space needs in HESS
The classrooms are noisy due to activities in the gym area and there is no Wi-Fi access in many spaces in
the building. The heating and cooling systems are inefficient, and the windows do not all open and close.

Athletic Training
9A: Current Space

Athletic training is a healthcare profession that includes an accredited curriculum that requires
several psychomotor skills and equipment. Therefore, we need space that allows us to adequately
deliver the curriculum according to accreditation standards. The athletic training program has 2
dedicated hybrid lab/classroom spaces (1068 sq/ft and 682 sq/ft). These rooms are used for both
lecture and laboratory courses. Both rooms have recently been upgraded with new academic
technology (screens, cameras, computers), which has greatly improved the space. Additionally,
the larger room recently had a handwashing sink installed, which was important for lab safety
and completion of clinical skills. In addition to the two classrooms, we also have a storage room,
file room, and faculty offices. We are able to deliver the curriculum and meet student needs with
this space, and are appreciative of the recent upgrades that have been made.
Regarding research, 1 athletic training faculty member has a research lab located in Travelstead
Hall. The other tenure-line faculty does not require facility space for her research. The current
spaces are adequate for these 2 faculty, but hiring of future faculty may be hindered by the
laboratory space available.
9B: Future Space Needs

The ongoing success of the athletic training program is dependent on maintaining the space
described above. Additionally, our current space allows for the instruction of cohort sizes no
larger than 10-12. Only certain classes can be scheduled in our smaller classroom due to space
limitations (e.g. courses with less equipment). The athletic training program cannot accept larger
than 12-student cohorts with the current classroom size limitations. However, these spaces are
adequate for our current and planned cohort sizes.
Regarding research, the current space available meets the needs of current faculty. However,
athletic training faculty often need laboratory space and equipment for their research. The hiring
of future faculty members may be limited by the available space.
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Exercise Science
9A: Current Space
The majority of the ES program is housed in Johnson Center. A second dedicated space is in the basement
of Travelstead Hall. A third space is a small facility attached to the north end of Carlisle Gym, the
“Altitude Chamber”. The approximate square footage for the ES spaces may be found in Table 1.
Table 1. ES Spaces on Main Campus
Space
JC Main Lab (offices, lab spaces, storage)
JC Heyward Teaching Lab (lab, office)
Travelstead Hall Lab (lab, equipment
storage/office)
Altitude Chamber
Storage

Square Footage*
4308 (12 separate rooms- no room <326 sq. ft.)
1258 (1163 sq. ft lab, 236 sq. ft. office)
1684 (884 sq. ft lab, 800 sq. ft storage/office)
468 sq. ft.
147 sq. ft.

* in terms of floor space only; deduction of equipment footprint requirements not addressed
Unmet facility needs
The biggest need of the program is an adequate biochemistry lab. The only dedicated space for
biochemistry lab work is 214 sq. ft., which is woefully inadequate for teaching and research purposes. It
also has no egress to the outside for a ventilation hood. We are using the Heyward Teaching Lab (1258 sq
ft) as a temporary space for biochemistry work which has forced other student labs to another building
(Travelstead Hall / 5-10 min walk away). There is no ventilation hood in the Heyward Teaching Lab and
most of the electrical outlets are grouped on one wall (north end). Though the amount of space is
adequate as a wet lab, there is a need for a dedicated and more properly outfitted facility for biochemical,
molecular biology, and cell culture research that is currently taking place in this. Additionally, as
undergraduate classes with a lab component have enrollment numbers as high as 60 students, the
Heyward Teaching Lab is of inadequate size (as determined by the fire marshal); of note, the fire
marshal’s room capacity determination is based on floor space prior to equipment being in place. This has
required us to offer multiple lab sections without dedicated TAs for this purpose (placing the burden on
the faculty).
A space in the basement of Travelstead Hall was found for hands-on lab classes. The size and storage
capacity are adequate for these large lab sections; however, there are several limitations to this space.
First and foremost, there is no bathroom or shower facilities in Travelstead. The building next door has
bathrooms, but this is inconvenient for students and precludes the facility from being used in the evenings
and weekends when the adjacent building is locked.. Also, there is a dropped ceiling around the perimeter
of the room that decreases the ceiling height along the walls. For tall students exercising in accordance
with standard protocols that require increases in treadmill incline, the treadmills must be pulled away
from the walls and into the middle of the room in order to allow adequate clearance between the ceiling
and the student’s head. There is a sink in the hallway which can be used for rinsing hands and straps for
heart rate monitors. The Exercise Science program covers the expense of having a commercial water
delivery service and dispensing system since there are no water fountains available in Travelstead. This
service has been temporarily suspended as part of the university’s COVID-Safe practices.
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It can be quite inconvenient for the teaching facility to be in a building away from the main lab, as
equipment and supplies are shared among the lab spaces. The distance and lack of elevator access to the
Travelstead basement is especially difficult when a heavy piece of equipment needs to be moved (i.e.
stationary bikes, treadmill, and metabolic carts); combined, this creates the possibility for staff injury as it
is the Exercise Science program faculty and graduate students that are moving the equipment and risk of
damaging the equipment moved. To minimize the need to move equipment, labs for the classes with high
enrollments are often made possible by having the class split into multiple groups. This requires creative
scheduling as found in strategies such as: assessing male students on one day and female students another,
having one-half of the class report to Travelstead and the other half to Johnson Center in the same class
period, and rotating smaller groups between Travelstead and appropriately equipped spaces like Johnson
Center or Johnson Field, time and weather permitting.
Facility issues that were raised or noted in the last APR and results
The 2012 APR Review Team Report noted that “Faculty emphasized their current dilemma to handle
large classes in limited classroom space in the teaching lab. One strategy being considered is to have
faculty teach the lecture portion of classes requiring a lab and have a TA responsible for teaching multiple
laboratory sessions so that each student enrolled could have hands-on practice with the protocols.” The
Travelstead lab has been a help in terms of increased square footage for lab classes, but given the
limitations of the space, this is still an issue. The addition of room B06 (1570 sq ft) to the main lab space
for training studies can also be used for hands-on classes that require weight lifting equipment.
9B: Future Space Needs

There have been some preliminary talks with the Nutrition program about Exercise Science
being able to eventually take over the space they are using for a cooking lab in Johnson Center
for our biochemistry work. It has egress to the outside for a fume hood, counters, good lighting,
and needed electrical outlets; however, 220V plugs would need to be installed for our -80 °C
freezer. Certainly some renovation would be necessary. Although the space is not used often by
the Nutrition program, they would need another adequate space to move into (preferably closer
to their department offices) and a plan for moving their equipment (stoves and refrigerators)
before relinquishing that space so it can be repurposed to address the needs of the Exercise
Science program.
At this time, with new leadership in the COEHS, a strategic plan has not been initiated on this
potential space for Exercise Science.
Health Education
9A: Current Space
The Health Education program faculty are located in a suite of four offices in Johnson Center (112 A-D).
These offices are typical of most in the building, challenges with heat and cooling, windows that do not
open, water leakages from the ceiling and heating unit, water stained carpets and sketchy Wi-Fi. Office
space is adequate for faculty but storage for research equipment, First Aid supplies is minimal. There are
no offices for adjuncts, however, all adjuncts teach online courses.
9B: Future Space Needs
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1. First and foremost, it is critical that all faculty and students in Johnson Center are able to access
stable Wi-Fi and that each office is equipped with internet access and quality ethernet cables. The
program needs clean office space for 4-5 full-time employees (4-5 employees projected-approx. 200
square feet per employee), and for three part-time instructors at a minimum and teaching
assistants (2-3projected).
2. There is minimal student waiting/studying areas. And no seating available while they wait to see
a professor. Comfortable lounge space and quiet study spaces for students and faculty. This allows
for a positive academic presence and opportunity for students to interact.
3. There are only two small conference rooms in Johnson Center. Two meeting rooms of various
capacities (dividers) and configurations (e.g. one large room with the capacity to divide into 1-2
smaller meeting rooms, all equipped with counter and cabinet space for food service and SMART
wired).
4. A program research lab equipped with a student work area and computers/printers would be
helpful when discussing research with graduate students.
5. Storage space for faculty research materials/equipment, classroom props and supplies.
6. A state of the art First Aid room equipped with lockable cabinets to store lab supplies and
manikins.

Physical Education
9A: Current Space
The current space(s) the PETE/C&I program utilize are classrooms and gymnasiums in Johnson Center.
The PETE program is a teacher preparation program. This requires the use of adequate gymnasium space
and field space outside of Johnson Center. These spaces are often occupied and shared with recreation
services and the physical activity non-professional program (PENP). The PETE program also utilizes a
number of classrooms in Johnson Center. The Master’s program is now fully online and no longer needs
instructional space. The Research Pedagogy Lab central to the Doctoral program is currently in a old
conference room with poor WIFI connection and water leakage. Eight teaching assistants currently office
in this room. The three faculty currently office in what is called the “PETE suite”, a group of four office
in the southwest corner of JC. These offices are quite old, dilapidated, with poor lighting, air
quality/venting, and poor heating and cooling.
9B: Future Space Needs
The PETE program will continue to need several gymnasium spaces and field spaces in Johnson Center.
The Master’s program does not need physical space in Johnson Center due to its fully online status. The
Doctoral program will continue to need classroom space and a research space dedicated to the Pedagogy
Lab. Ideally, the Pedagogy Lab would be equipped with computers for PhD students as well as additional
equipment and software needed for research.
It would be a more productive and comfortable work environment if the offices for faculty and TA’s were
updated with more windows and better air and heating components. As it stands, offices are dilapidated
and antiquated but the realities of funding are obvious.

Sports Administration
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9A: Current Space
The Sport Administration program currently only has faculty office space. There are four offices located
in the basement of Johnson Center that have traditionally housed three to four SA faculty as well as
another office on the main floor of JC. The basement offices are original to the opening of JC and have
been plagued by steam/water leaks as well as mold issues. The original asbestos floor tiles were removed
in the early 2000s. Most of the windows either do not open or will not close properly allowing a constant
infiltration of dust. Some of these windows have been screwed shut from the outside. Additionally, the
temperature in the basement offices fluctuates greatly depending on the season. Temperature cannot be
controlled within each office and a request must be made to the Physical Plant to send someone over
make adjustments. Spring and Fall are the worst when outside temperatures can go from very warm to
extremely cold in but a few hours.
9B: Future Space Needs
New offices are needed for the Sport Administration faculty. It would be beneficial to have them together
to enhance daily communication between faculty. Designating a small room as the Sport Administration
Research Lab is desirable. Currently, faculty have to use existing classrooms and seminar space that are
open to anyone and materials and technology cannot be left and secured.

Conclusion. Strategic Planning

Discuss the unit’s strategic planning efforts going forward to improve, strengthen, and/or sustain the
quality of its degree programs (if applicable, differentiate between undergraduate and graduate). Address
all criterion, including but not limited to: student learning outcomes, curriculum, assessment practices,
recruitment, retention, graduation, success of students/faculty, research/scholarly activities, resource
allocation, and facility improvement.

HESS Strategic Work Plan 2017-2021
Goals
The information below summarizes the progress and achievements of the HESS Department across four
critical goals as outlined in our 2017-2021 Strategic Work Plan:
Goal 1:
Enhance student access and success (APR Criteria: 2-4, 6D, 8, 9)
Goal 2:
Maintain a high-level of academic quality appropriate to the needs of diverse learners and the
demands of professional workforces. (APR Criteria: 2-6, 8, 9)
Goal 3:
Enhance faculty and student research/scholarship support, productivity and
dissemination.(APR Criteria: 4E,F, 5, 6, 8A, 9)
Goal 4:
Build University and community alliances that bridge science and practice and fosters
interdisciplinary engagement.(APR Criteria: 2, 4D, 4F, 5B, 5C, 6D, 6E, 9)
Achievement Highlights
The most significant areas of achievement:
1. Infrastructure: Increased teaching and research laboratory spaces; Installed in all JC classrooms
SMART technology and Zoom capability; Created two faculty conference workspaces;
Streamlined workflow to improve efficiency.
2. Research and scholarship output: Increased publications, grant procurement, and doctoral
programming
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3. Student Success and Access: Increased number of students who pass comprehensive exams and
with Distinction, Student research publications and presentations estimate nearly 50 annually;
Athletic Training students BOC pass rates 2018-2019-93%, NES content assessment pass rate for
PETE students - 100%. Transformation of Health Education B.S. degree program and PETE M.S.
program to Online. Resulted in increased student credit hours; improved educational access for
rural and working students/professionals; enhanced advising support; engaged faculty in
professional development related to online pedagogical learning approaches.
4. Resiliency during COVID-19: Successfully pivoted to remote teaching during COVID. Faculty
immediately engaged in professional trainings and workshops to learn and manage new digital
technologies and evidence-based strategies to enhance student learning.
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HESS Goals
1. Increase opportunities for
student access and success

2. Maintain high-level of
academic quality in all HESS
programs appropriate to the
needs of diverse learners and
the demands of the
professional workforce.
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2017-2021 Progress & Accomplishments
• Recruitment and marketing strategies implemented in three programs,
Health Education (HED), Physical Education (PETE) and Sport
Administration (SA);
• Websites redesigned to appeal to prospective students, added videos and
testimonials;
• Increased online education in two HESS programs have resulted in an
increase of student credit hours (SCHs), access to quality education and a
more streamlined pathway to degree completion. The HED B.S. program
and HED minor are fully online as of Spring 2021; PETE M.S. degree
program is fully online and is an official UNM accelerated online
program (AOP); The HED online program will be seeking AOP status
fall 2021.
• Enrollment in the M.S. PETE program has increased from 7 students to
over 40 as Fall 2020; SCHs generated from PENP program estimated
9,000 pre-COVID; Increases in student enrollment have occurred in the
PETE masters and doctoral programs, Exercise Science undergraduate
program, Sports Administration doctoral program, and Health Education
topic courses which are offered to all University students (ex. Emotional
Health, Stress Management)
• Academic advising was assessed in 2019 and improvements
implemented. The HED undergraduate student advising was moved to
the Center of Student Success (CSS); Graduate student advising
processes in all programs were formalized and better coordinated with
the Education Support staff person in HESS.
• Assistantships for 18-20 doctoral students budgeted and awarded
annually at .42-.50 FTE.
• CARC scores on student learning outcome program report’s received
passing/acceptable scores;
• National Board of Certification (BOC) exam pass rate (2018, 2019) for
Athletic Training undergraduate students was rate 93% (national average
82%);
• 10-year accreditation awarded by CAATE to the undergraduate Athletic
Training Program;
• NES content assessment pass rate for PETE - 100%;
• Student course evaluations for Instructor Ratings across all faculty in
HESS range from 3.8-5.0 (5.0 highest);
• Curricula revisions in all five academic programs and all six
undertaking curricula assessment around diversity/inclusion matters;

• Professional development workshops delivered in Albuquerque Public
Schools, NM Department of Health, and Tribal Communities;
• Online degree programming offered in HED (B.S. and Minor) and
PETE (M.S.);
• UNM PAW online award
• Faculty hires completed in spring 2018 (AT=1 Associate Professor & 1
Lecturer III; PETE=1 Assistant Professor; SpAdmin= 1 Assistant
Professor). Two permanent hires completed in Fall 2020 (ES=1 Assistant
Professor; SpAdmin=1 Assistant Professor);
• Workshop attendance in Online teaching or teaching excellence:
Faculty prepared for remote teaching due to COVID-19. 12 HESS
faculty completed the Online Learning Bootcamp (6 weeks); All
completed at least one Center for Teaching Excellence workshop;
all TA’s Faculty Travel-$1,000, reinstated
• completed the UNMLearn tutorial.
• Improved academic infrastructure in JC classrooms by installing
SMART technology in Rooms B100, B102, B103, 120, 150; installed
Zoom technology in rooms in B100 & 102; Converted classroom 154
into a full operated AT teaching laboratory (equipment, sink, technology)
3. Enhance faculty and student
research/scholarship
support, productivity and
dissemination.

4. Build University and
community alliances that
bridge science and practice
and fosters interdisciplinary
engagement.
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• Research equipment secured for Exercise Science (ES); replaced
metabolic cart and EKG treadmill (estimated $60,000 of updates).
• Teaching/research laboratory spaces were secured in Travelstead
basement area for ES; Johnson Center for PETE graduate program;
Johnson Center 154 Athletic Training program.
• Scholarship output among faculty averages an estimated 50
publications and 40 national/international presentations annually;
• Grant procurement from July 1, 2019, through June 30, 2021, for total
external funding for HESS faculty estimates at $919,445. Internal
funding for RAC grants (~$50,0000), OFAC Travel/research awards
(~$20,000).
• Community field sites have increased in number and these partnerships
have been formalized with Memorandums of Understanding (MOU’s).
Evaluation results from community field sites show a 100% satisfaction
rate with student interns Health Education program
• Collaborative research/service projects have increased in number with
APS, community partners and across the university.

Athletic Training
The elevation of the BS Athletic Training to the master's level has allowed the athletic training faculty to
completely redesign the curriculum, program goals, budget, and vision for the athletic training program.
This redesigned program will begin in 2022, at which time we look forward to executing this plan.
The mission of the University of New Mexico Athletic Training Program is to develop competent
professionals who provide evidence-based, patient-centered care to a variety of patient populations.
Program goals include:
1. Prepare students to successfully pass the Board of Certification (BOC) examination.
2. Develop reflective practitioners who engage in life-long learning.
3. Foster student engagement in the profession and community.
4. Develop competent healthcare professionals who integrate evidence-based decision-making into
their patient care.
5. Prepare students to work in a variety of clinical practice settings with diverse patients across the
lifespan.

The program faculty will be implementing several new educational strategies starting this year to
improve the quality of the program and help meet accreditation standards. In particular, faculty
will be creating a comprehensive competency-based assessment plan for athletic training
students. This will include the use of simulations and standardized patients, commonly used in
peer healthcare professional programs, to improve the quality and realism of assessments.
In addition, the hiring of a new faculty member to replace a recently retired position will allow
the faculty to fill the contemporary expertise of clinical examination and diagnosis, which will
ensure the program has all required contemporary expertise needed to deliver the program.
Lastly, the new budget structure of the Master of Science in Athletic Training program will
provide more financial resources needed to meet accreditation requirements, including engaging
students in professional advocacy, meeting faculty and preceptor contemporary expertise
standards, supporting students’ clinical education experiences, and funding standardized patients
and simulations.
Exercise Science
Strengths
1. The Exercise Science program is one of the largest majors in the college and a key contributor to the
HESS department’s top spot as SCH producer for COEHS in AY2021 (14,716 of 45,154 total SCH
per Banner data as of May 19, 2021). Among undergraduate students in the college, Exercise Science
is second only to Elementary Education in terms of SCH contribution to the college. Likewise, the
Exercise Science undergraduate program is the largest in HESS. The program is clearly pulling its
weight within the college in terms of generating student credit hours.
2. The program’s graduation rates are impressive. Of the undergraduate cohorts formally admitted into
the program in academic years for which relevant Banner data are available (AY1617, AY1718, and
AY1819), 132 of the total 152 students admitted (86.8%) have received their Bachelor’s Degree.
Respectively, graduation rates for those three cohorts as of May 21, 2021 are 91.5%, 88.5%, and
81.1%. Similar Banner data are not readily available for our graduate students given the varying
trajectories through to the targeted degree.
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3. A high percentage of our undergraduate exercise science students are accepted into graduate schools
to become allied health professionals. Each year at graduation we are able to determine (by survey)
that ~1/3 of our undergraduate graduates have been accepted in physical therapy, occupational
therapy or healthcare occupations (i.e., physician assistant, medical school, chiropractic school) on
their first attempt.
4. The program’s placement rate for graduate students are impressive. 100% of Exercise Science
doctoral graduates have been hired into academic or industry positions related to health and fitness
since at least 2000.
5. Because many of the program’s undergraduate students are targeting healthcare occupations, a
steadily growing job market annually, the program has a strong opportunity to grow its major.
AY2021 Banner data for the college indicate that there are nearly equal numbers of current SCH
generated by ES undergraduates (5.11%) and students declared as Pre-Exercise Science (4.28%). This
reveals the ready replacement of our graduating undergraduates and ability to grow our undergraduate
program. Further evidence of the growth potential lies in the US Bureau of Labor Statistics reporting,
“employment of exercise physiologists is projected to grow 11 percent from 2019 to 2029, much
faster than the average for all occupations. Demand may rise as healthcare providers emphasize
exercise and preventive care to help patients recover from cardiovascular and pulmonary diseases and
improve their overall health” (https://www.bls.gov/ooh/healthcare/exercise-physiologists.htm).
6. Collegiality is vital to the effective and efficient working of any program and is a hallmark of the
Exercise Science faculty.
7. The field of Exercise Science emerged as a S.T.E.M. academic discipline from the field of Physical
Education. The emergence represented a shift from a professional emphasis (educating teachers) to a
disciplinary emphasis and serves to broaden the focus of the department and the college.
8. Students report that the faculty are caring and committed to their success and to providing evidencebased and experiential learning opportunities.
9. The ES faculty are productive and accomplished scholars.
10. Faculty receive adequate professional development opportunities and grants within the college and
university. The college’s mentoring program for junior-level faculty is forward thinking. At this time,
travel monies for professional development have been rescinded with hopes for reinstatement.
11. Doctoral students who successfully complete a teaching internship and EDPY 630 have to
opportunity to be TAs as the Instructor-of-Record for four different undergraduate classes with
faculty oversight. The experiences gained help position them for success in easing into their first
junior faculty position. The undergraduate students in these lower division pre-requisite courses also
continue to receive high-quality instruction.
12. A strong relationship with the student activity program in the HESS department allows further
opportunities for teaching assistantships for our graduate students.
13. The current college workload policy helps faculty to maintain a good balance between their teaching
load, scholarship, and service.
Challenges
1. The program has some state-of-the-art research and teaching equipment, but the facilities are located
in the basements of two older buildings. One of these buildings has no restroom/locker room
facilities; immediate access for those with injuries or disabilities who cannot use stairs is also lacking.
The environmental conditions in the laboratories are challenging and the spaces could be better
utilized with some renovation. The largest issues are as follows:
(a) laboratory teaching spaces are too small for the large class sizes necessitating labs being taught
multiple times to subsets of the enrolled students;
(b) the extreme lack of space and adequate airflow/ventilation for the growing interest in
molecular/biochemical activities in both teaching and research;
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2.
3.

4.
5.

6.

7.
8.
9.
10.
11.

(c) high humidity from evaporative cooling (rather than refrigerated air) in much of the Johnson
Center Exercise Physiology lab causes damage to some of our more expensive equipment and can
be uncomfortable for students, faculty, and staff;
(d) the exercise physiology lab has no budget with which to buy supplies and equipment or with
which to repair or replace the aging pieces of equipment used by all of the program’s students. All
monies used to fund these lab expenditures comes from the Community Testing Program; supplies
for classes are purchased using course fees. The Exercise Physiology has expensive equipment and
currently there is no replacement plan. The COEHS should have an annual budget for equipment
replacement.
There is no lab equipment replacement fund which precludes systematic replenishment of critical
pieces of high-dollar equipment that is approaching or has exceeded its life expectancy and warranty.
The Dean’s prioritization of resources is not transparent, nor apparently based on specific criteria
such as number of students or student credit hour (SCH) production. This is particularly difficult in
terms of knowing definitively whether retiring tenure-track faculty will be replaced. This makes
strategic planning a challenge for the program given the number of uncertainties.
The upper level undergraduate class sizes are quite large (> 40 students) with only one 0.50 FTE
position available for GAs to help with hands-on laboratories. TAs are not assigned to these classes.
The HESS department is under-resourced given the number of programs, students, and SCH produced
within. The number of core faculty members has decreased, and Visiting and Adjunct positions with
only year-to-year contracts create pressure on all programs in HESS to plan strategically for the
future.
Despite the strong demand for the academic major and potential room to grow, resource and space
restrictions limit future growth. Lab space, office space, research and teaching space are at capacity.
In addition, the department currently shares the building with the Recreation Services, Athletics, and
Nutrition programs.
Attracting excellent faculty to the program in the future may be compromised by the relatively low
salaries and very low start-up funds of ES faculty compared to other “science-based” faculty at the
University and in the Southwest region.
The program assessment could be improved. Proposals to have an exit exam or have students sit for
nationally recognized certification exam are possibilities.
The program has 3 Full Professors, 1 Associate Professor, and 1 Assistant Professor which could be a
concern for the balance in terms of faculty rank. Within the program, this does not bode well for its
stability as the three senior faculty move toward retirement.
Salaries for part-time instructors (currently 2 in the program) are low compared to adjunct faculty
across campus and lower than what is offered to graduate student instructors.
The college and department take too long to determine the number of available positions for graduate
students teaching the activity classes. This delay has negatively impacted doctoral student recruitment
to our program as many of them accept offers from other universities before we are able to make an
official offer.

Recommendations
1. The program needs to think strategically about its future hiring to ensure balance, particularly as
senior faculty move into retirement, and plans are formulated for junior faculty to join the program.
There needs to be more assurances from the college Dean about filling future tenure-track faculty
position to ensure the stability of the program.
2. The college should consider clear and guaranteed funding to support graduate assistantships so we
can continue to recruit excellent graduate students.
3. Resources to update, renovate, and upgrade laboratory facilities are needed. ‘
4. Curriculum adjustments across the graduate and undergraduate programs may be needed given
anticipated loss of topical expertise with the impending retirement of senior faculty. Those
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adjustments are both time consuming and require extensive delays (i.e. getting into the catalog)
before being considered official.
5. The program’s tracking of graduate student degree completion rates by cohort could be improved
through the development of an internal tracking system.

Health Education
The Health Education program faculty have always had one common long-standing goal which is to
increase the public health workforce of New Mexico. The following strategic planning efforts reflect this
vision.
1. Recruitment. Faculty plan to discuss and implement further recruitment strategies to increase
enrollment in the undergraduate and graduate Health Education degree programs. Student credit
hours are healthy in many of the course offerings, but the number of majors (head count) is down.
2. Programming. To reach more students and to respond to student feedback, the faculty will
strategically:
• schedule additional sections of the more complex and hands-on courses using varied teaching
modalities. For example, 4-6 sections of Stress Management are typically offered online at max
capacity per year. Faculty are planning to offer additional sections full-term and in-person to
generate more student credit hours and accommodate the learning preference of students.
• By Fall 2022, offer the B.S. Community Health Education degree program as an Accelerated
Online Program (AOP). AOP’s are a series of online courses that lead to a transcripted degree or
certificate. Courses are offered in a compressed format of eight-weeks completely
asynchronously which is how the B.S. online program is already structured. Seed funding may be
available from the Provost’s Office if the program meets specific deliverables. UNM Online
office provide marketing support and other programming services.

3. Personnel Resources. The program plans to request a tenure-track faculty position for fall 2023, one
Lecturer III or II and one teaching assistant for AY fall 2023. Currently, there are three tenure-track
faculty members in the HED program, two have reduced teaching loads due to an NIH grant buyout,
and one due to her role as Department Chair. There are four adjunct faculty members who teach 1215 credit hours of course work per semester. Historically, the program funded three teaching
assistants at .50 FTE. But due to the loss of funding and the increased number of doctoral students in
other programs, funding is now allocated to PhD students only.
The program has experienced two retirements within the last two years and one retirement foreseen
within the next two years. Due to the heavy workload of the adjunct faculty, The program would like
to support a Teaching Assistant (TA) to assist with online and in-person courses within the
undergraduate program, to ease the workload of adjunct faculty, and to support graduate education to
a qualified student in need.
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Physical Education
Program goals for undergraduate Physical Education Teacher Education (PETE)
The faculty of PETE/C&I has identified several program goals for the future. It should be noted that many
of these goals cannot be achieved without the addition of another Tenure-Track Faculty member. At the
time of this report, approval has been obtained to hire an Assistant Professor in the PETE/C&I program.
Goal #1:

Investigate new pre-service teacher placements in the Albuquerque
Public School system.
The PETE program would like to expand the number of possible placements
for pre-service teachers to encourage a greater diversity of experience and to
build new relationships between UNM and APS students and faculty.
Faculty members of the PETE program will contact possible new teacher
placements and inquire if the individual(s) are interested in hosting preservice teachers from the program.

Goal #2:

Develop mentoring opportunities for students currently enrolled in the
PETE program with current practicing teachers in rural and urban areas of
New Mexico
Exit interviews and informal conversations with past students currently
teaching in APS has revealed a need for a system of mentorship between
current APS physical education teachers and pre-service student teachers
from the PETE program. The proposed mentoring program would be
comprised of high-quality physical education teachers currently employed
in rural and urban areas in the state of New Mexico. This group of experts
would host meetings with current undergraduate students and newly
appointed physical education teachers to answer questions, build
relationships and encourage professional development. Professional
organizations, such as the New Mexico Society of Health and Physical
Education (NMSHAPE) would be encouraged to participate.

Goal #3:

Enhance recruitment efforts of undergraduates for the PETE program.
To sustain a sufficient amount of high-quality undergraduate students
enrolled in the PETE program, constant recruitment efforts must be
employed. The recent UNM Senior Day was the first such recruitment effort
in which the PETE program participated.

Programmatic goals for the Curriculum and Instruction graduate program
Goal #1:
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Enhance collaboration with researchers at other institutions with
Curriculum and Instruction programs.
Faculty from the Curriculum and Instruction program are currently
exploring collaborative research opportunities with faculty members at other
institutions nationally and globally. The goal is to meet with potential
research partners at local, regional, and national conferences with intent to
build a number of research projects.

Goal #2:

Develop research agendas that encourage interdisciplinary collaboration
within the UNM educational community.
Another goal is to seek out and develop a variety of research agendas that
have an interdisciplinary focus. The Athletic Training program and Sports
Administration program have expressed interest in working with the
Curriculum and Instruction program on a research agenda that explores
using qualitative research techniques to enhance research productivity.
Other efforts of Dr. Karen Gaudreault are also outreach programs that
explore cultural diversity among pre-service teacher students from
backgrounds other than that of the United States.

Goal #3:

Increase recruitment efforts of students that display the capacity and have
the experience necessary to find success in the doctoral program.
To sustain a sufficient number of high-quality graduate students enrolled in
the Curriculum and Instruction graduate program, constant recruitment
efforts must be employed. Future events that would offer opportunities for
recruitment of graduate students are the Society for Health and Physical
Education (SHAPE) conference, the National Association of Kinesiology
and Physical Education (NAKHE) conference, and the Western Society for
Kinesiology and Wellness conference. Recruitment efforts on the
University of New Mexico campus will also take place.

Goal #4:

Require students exiting the Curriculum and Instruction program to have a
thought-based and data-based manuscript in review for publication before
exiting the program.
To assure students graduating from the Curriculum and Instruction program
continue as stewards of the current shift of paradigm in physical education,
students must add to the base of literature and continue advocacy efforts
upon exiting the program. Moreover, the economic downturn in the United
States in 2008 continues to result in a much more competitive job market,
resulting in most graduate students from a doctoral program being able to
display scholarship abilities.

Goal #5:

Update and modify current required coursework in the doctoral program to
be more reflective of the requirements of working in an institute of higher
education.
With the addition of Dr. Karen Gaudreault, there will be a need to discuss
and update the current curriculum in both the master's and Doctoral degrees.
The current required coursework encourages acquisition of inquiry skills and
a breadth and depth of theories and skills in physical education. The
program currently lacks a course that exposes students to the demands of
working in an institute of higher education. Moreover, there is a need for a
course that helps students learn and apply professional writing skills to find
success at institutions of higher education. The required coursework will be
revisited to explore how such courses may be offered.

Resources
It will be imperative that another Tenure-Track Faculty member be hired to meet these
goals. The Master's program has increased in student credit-hours due to moving the
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program online. Dr. Karen Gaudreault has been instrumental in growing the doctoral
program from zero students to eight fully funded doctoral students in only two years

Sports Administration
There has been difficulty in making long-term plans for the Sports Administration program due to the loss
of faculty and HESS support staff we saw in recent years. This phenomenon has made unclear how many
faculty we will have moving forward and does not allow for the creation of substantial change in our
offerings. Nonetheless, current program faculty use our assessment data and trends in our field to explore
new ways to attract quality students to our programs.
In any given semester, faculty in the Sports Administration program - on average - advise 7-8 doctoral
students. Thus, our PhD program is still very strong in the sports management marketplace. However,
within the last four years, the number of M.S. students in the program declined significantly. In response,
much planning took place to determine the best ways to recruit new students. It was decided that the top
priority would be to focus on developing a new online M.S. degree program, and last year our program
faculty made significant progress planning the new online program. But this goal was put on hold when
two faculty members left the University in spring 2021.
A second option for increasing students in the program was to develop an undergraduate minor in Sports
Management. The plan was for faculty to develop the courses for the minor and then recruit doctoral
students to teach the classes with faculty oversight. This would increase the student credit hour
production for the program as well as develop new funding sources for doctoral students.
If the Sports Management minor is successful, a long-term goal is to offer an undergraduate major in
Sports Management. There are many such programs across the country that have 200 – 600 or more
Sports Management majors. It is a very popular subject area and our faculty have had discussions in the
past with Lobo Athletics, who have stated how much they would prefer to have that option for their
student athletes.
Program faculty have determined that it is not possible to develop and implement any of these new
programs with the current level of faculty positions while maintaining the quality of the M.S. and Ph.D.
programs. By far the biggest need for the Sports Administration program is to be allowed to replace the
two recent faculty positions lost (to retirement and resignation) in spring 2021.
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MSAT Program Overview

Department of Health, Exercise & Sports Sciences
College of Education and Human Sciences
MSC04 2610, Johnson Center Room 1150
1 University of New Mexico, Albuquerque, NM 87131
Phone: 505.277.5151
Fax: 505.277.6227
www.coehs.unm.edu

Master of Science in Athletic Training
New Graduate Degree Proposal Executive Summary
Submitted to the New Mexico Board of Finance
A. Program Description and Goals
Overview
The Department of Health, Exercise, and Sports Sciences in the UNM College of Education and Human
Sciences is proposing a new Master of Science in Athletic Training (MSAT) degree program to start
during the Summer of 2022. This program will consist of two graduation options, including a 60-credit
coursework-only option (Plan III) and a 66-credit thesis option (Plan I). The curriculum will consist of
didactic and clinical education delivered in both online and traditional formats over the course of two
years, including summer sessions.
Background & Rationale
Athletic Trainers are healthcare professionals who provide services including injury and illness
prevention, wellness promotion and education, emergent care, examination and clinical diagnosis,
therapeutic intervention, and rehabilitation of injuries and medical conditions
(https://www.nata.org/about/athletic-training). In order to become a Certified Athletic Trainer, an
individual must graduate from an accredited Athletic Training education program and pass the Board
of Certification exam (http://www.bocatc.org/candidates#steps-to-become-certified).
Athletic Training Education Programs are accredited by the Commission on Accreditation of Athletic
Training Education (CAATE) (www.caate.net). UNM has had an undergraduate athletic training
education program since 1969, and the program was awarded a 10-year CAATE re-accreditation in
2018. In May 2015, the athletic training Strategic Alliance1 determined that entry-level athletic training
education programs can no longer accept students into undergraduate programs after Fall 2022. At
that time, programs will be required to move to the master’s level in order to effectively prepare
athletic trainers to meet the needs of the changing healthcare landscape.2 Thus, in order to meet
accreditation requirements and continue to offer an accredited athletic training program at UNM,
we are proposing a new graduate degree program to start in Summer 2022. This program would
replace the current Bachelor of Science degree in Athletic Training (BSAT), with the last
undergraduate cohort graduating in Spring 2023.
Program Goals
The mission of the University of New Mexico Athletic Training Program is to develop competent
professionals who provide evidence-based, patient-centered care to a variety of patient populations.
Program goals include:
1. Prepare students to successfully pass the Board of Certification (BOC) examination.
2. Develop reflective practitioners who engage in life-long learning.
3. Foster student engagement in the profession and community.
1.
2.

The Strategic Alliance consists of the Board of Certification, Commission on Accreditation of Athletic Training Education, National
Athletic Trainers’ Association, National Athletic Trainers’ Association Research & Education Foundation
Athletic Training Strategic Alliance. Strategic Alliance Degree Statement. May 20, 2015. https://atstrategicalliance.org/strategic-alliancedegree-statement

4. Develop competent healthcare professionals who integrate evidence-based decision-making
into their patient care.
5. Prepare students to work in a variety of clinical practice settings with diverse patients across
the lifespan.
Program Learning Outcomes
• Students will be able to provide culturally competent, patient-centered care to a variety of
patients as a member of a health care team.
• Students will be life-long learners who demonstrate ongoing quality improvement of their
patient care.
• Students will be competent healthcare professionals who make evidence-based clinical
decisions across the continuum of athletic training clinical practice.
• Students will exhibit professionalism and engagement in the profession and community.
Curriculum
The Master of Science in Athletic Training Program includes two completion options.
• Plan I: Thesis (66 credit hours)
• Plan III: Coursework Only (60 credit hours)
The Athletic Training Graduate Program offers a 2-year plan of study which involves an intensive,
full-time load taken in a designated sequence. Program completion includes didactic, laboratory, and
clinical education coursework. Successful completion of the program includes at least 60 credithours of coursework. Students interested in completing a Thesis (Plan I) must complete an additional
6 credit hours, which may extend the time of study.
Credit Hours
Year 1
ATED 501
ATED 502
ATED 503

ATED 510
ATED 511
ATED 512
ATED 520

ATED 513
ATED 514
ATED 521

Summer
Principles of Evidence-Based Practice in Athletic Training
Principles of Clinical Examination
Principles of Clinical Practice
Subtotal
Fall
Clinical Examination & Diagnosis of the Extremities
Therapeutic Interventions: Therapeutic Modalities
Emergency Response in Athletic Training
Clinical Education Experience I
Subtotal
Spring
Research in Athletic Training
Clinical Examination & Diagnosis of the Trunk & Torso
Clinical Education Experience II

1
3
3
7
6
4
4
2
16
3
5
2

ATED 515
Year 2
ATED 601
ATED 602
ATED 603
ATED 604
Year 2
ATED 610
ATED 611
ATED 620

ATED 621
ATED 599

Evaluation and Management of General Medical Conditions
Subtotal
Summer
Therapeutic Interventions: Manual Therapy Techniques
Pharmacology in Athletic Training
Behavioral Health and Wellness in Athletic Training
Advanced Concepts in Clinical Examination
Subtotal
Fall
Athletic Training Administration
Therapeutic Interventions: Rehabilitative Exercise
Clinical Education Experience III
Subtotal
Spring

4
14

Immersive Clinical Experience
Program Total (Plan 3 coursework only)
Master’s Thesis
Thesis Option (Plan 1 thesis option)

6
60
6
66

1
2
2
1
6
3
5
3
11

Prospective Students
Admissions requirements for the MSAT program include completion of a bachelor’s degree and several
pre-requisite courses. We anticipate most prospective students will complete a bachelor’s degree in
Exercise Science at UNM because it contains all pre-requisite courses, along with additional
coursework that would enhance their preparation to become an Athletic Trainer. Exercise Science is a
common undergraduate degree for peer healthcare programs at UNM, including Physical Therapy and
Occupational Therapy. The Exercise Science program is also housed within the same department as the
Athletic Training program, creating a natural fit for recruitment.
B. Duplication with Existing New Mexico Programs
Currently, no other New Mexico institutions offer a graduate athletic training program. We are aware
that New Mexico State University is also in the process of transitioning their undergraduate degree
program to a master’s degree program. These programs have successfully co-existed within the state
for decades. While the same accreditation outcomes shape our curricula, our programs have distinct
characteristics. For example, UNM’s program plans to offer a 15-week immersive clinical experience,
nearly four times the minimum accreditation requirement. We offer Kirtland Air Force base as a unique
clinical site. UNM’s program collaborates with the Health Sciences Interprofessional Education Office
to collaborate with other healthcare professionals. We also recruit more students from the
Albuquerque metro area and northern areas of the state. In addition to these distinct aspects of our
program, UNM’s program has historically provided the majority of High School Athletic Trainers to the
state of New. Our program is historically larger and provides more Athletic Trainers to the workforce,

therefore we believe it is important to continue this program even if NMSU moves to a master’s
degree as well.
C. Duplication at non-New Mexico Institutions (WICHE)
Currently, 10 other WICHE institutions currently offer a Master’s degree in Athletic Training, with 1
additional pending:
1. Boise State University
2. Eastern Washington University
3. Idaho State University
4. Montana State University (Tuition-eligible)
5. North Dakota State University (Tuition-eligible)
6. Northern Arizona University
7. South Dakota State University (Tuition-eligible)
8. University of Colorado, Colorado Springs (Pending)
9. University of Hawaii Manoa
10. University of Montana (Tuition-eligible)
11. Weber State University (Tuition-eligible)
Texas Tech University also offers a graduate athletic training degree. Most of these institutions,
particularly tuition-eligible institutions, are a significant distance from New Mexico. Considering the
scarcity of MSAT programs in New Mexico and the surrounding region, UNM’s MSAT program will
serve an important role for prospective athletic trainers from the state and region. Additionally, most
of the students who enter our undergraduate AT program are from the Albuquerque metro area and
commute from home. Given the large percent of the state’s population in the close vicinity of UNM’s
Main campus, it is important to continue offering this career path to New Mexico residents and
supplying Athletic Trainers to the New Mexico workforce.
D. Justification for Program
UNM has had a successful undergraduate program since 1969. The undergraduate program was
awarded a 10-year re-accreditation by the CAATE in 2018, the longest accreditation the CAATE grants.
In May 2015, the athletic training Strategic Alliance determined that entry-level athletic training
education programs can no longer accept students into undergraduate programs after Fall 2022.
Therefore, undergraduate programs are required to move to the Master’s Degree level at this time.
The consistent graduation, employment, and BOC exam pass rates demonstrate a need for Athletic
Trainers graduating from our program. Additionally, the Bureau of Labor Statistics has predicted a 23%
growth in the number of athletic training jobs between 2016-2026, a “much faster than average”
increase. This increased need for Athletic Trainers is attributed to an increasingly physically active
population, aging population, and the expanding job markets for athletic trainers in areas such as
hospitals, clinics, military, performing arts, and other emerging settings. Considering the success of
UNM’s undergraduate athletic training program, we are positioned to continue contributing wellprepared athletic trainers into the workforce.

As described above, there are few MSAT programs in the southwest region, the closest being Northern
Arizona University and Texas Tech University. Therefore, there are few programs in the region
graduating athletic trainers. Primary employers of Athletic Trainers in the state of New Mexico include
UNM, NMSU, Albuquerque Public Schools, and Kirtland Air Force Base. Graduates of our
undergraduate program are employed at these institutions and similar positions throughout the
country. Specifically, UNM’s athletic training program produces 70% of Albuquerque Public School
District’s Certified Athletic Trainers. It is important that the MSAT program is approved to continue
supplying this much-needed workforce.
Graduates of athletic training programs should be prepared to work in any entry-level position.
However, we have designed the graduate program to especially prepare our alumni to meet the needs
of employers across the state. In addition to a strong foundational curriculum in athletic training
knowledge and skills, the clinical education portion of the program ensures students will be prepared
to work with diverse patient populations across the lifespan. Students will be required to complete
clinical rotations in high schools, colleges, and universities – matching the primary employment
opportunities across the state. We also have unique clinical sites, such as Kirtland Air Force base, which
allows students to gain targeted training for providing patient care to a military population alongside
several other healthcare professionals. In addition to providing a unique experience to the student, we
have now produced a graduate with specialized training and preparedness to be hired in the military
setting. In turn, employers obtain qualified individuals for their positions.
Additionally, our program includes a 15-week immersive clinical experience where a student will
provide patient care alongside a preceptor on a full-time basis. This amount of time is nearly quadruple
the minimum accreditation requirement for immersive clinical education, which will facilitate
transition to independent clinical practice. Knowing many of our graduates’ first jobs may be in a high
school or clinical setting as the only healthcare provider, this intensive clinical experience will help
prepare them to enter the workforce. Additionally, the nature of this experience will allow students to
have clinical sites across the state and country, which will help further prepare them for their career
goals and provide healthcare to more patients across the state.
E. Projected Enrollment
Our projected enrollment is shown in the table below. We have established this realistic enrollment
based on our current average student cohort (n=10) and the average cohort size of athletic training
students at Master’s programs across the country (n=10).
Year 1
Year 2
Year 3
Year 4
Year 5
New Students
10
10
12
12
12
Continuing Students 9
9
11
11
11
Graduates
9
9
11
11
11
Annual Retention Rate Target
Target 100% Graduation Rate
Target Job Placement Rate (%)
(%)
(%)
90%
100%
100%

F. Projected Cost and Institutional Readiness
The existing undergraduate program consists of 4 full-time faculty members, including 1 tenured
Associate Professor, 1 tenure-track Assistant Professor, 1 Principal Lecturer III, and 1 Lecturer III.
Because the new MSAT program would replace the existing BSAT program, the current program faculty
would move to the graduate program. Likewise, existing classrooms, laboratory space, and capital
equipment dedicated to the undergraduate program would be utilized in the graduate program. We
anticipate that some additional resources and space would be needed to deliver curricular content and
meet accreditation standards, including supplies, a student records management system, and
resources for interprofessional collaboration and assessment of clinical skills. These additional
expenses will be covered by a tuition differential of approximately $65 per credit. This would bring our
total program cost to within $1,000 of major competitors.
Budget Summary
Details
Accreditation
expenses
Personnel*

Equipment &
Supplies

Other Operations

Travel, Dues, &
Memberships

Annual accreditation fee,
Accreditation-specific travel
Program administrator
summer stipends, Graduate
assistant tuition & stipend
(.25 FTE)
Electronic documentation
system, CPR certification,
clinical education attire, lab
equipment and supplies
Background checks, liability
insurance, clinical education
travel, standardized patient
and simulation access
Student and faculty
professional travel, faculty
dues & memberships

Detailed Budget
A detailed budget is shown on the following page

Annual
Expenses
$8500$14,500
$20,667

Revenue source

$19,400

Tuition Differential

$4,800

Tuition Differential

$10,600

Tuition Differential

COE Accreditation budget
Tuition Differential ($12,000)
and COE Dean Budget
($8,667)

Projected Graduate Program Cost Estimates and Resources
ESTIMATED
REVENUES
Projected
University I&G
or Tuition
External Grants
and Contracts
Other
TOTAL
REVENUE
ESTIMATED
EXPENSES

Year 1

Facilities &
modifications
Other
TOTAL
EXPENSES
DIFFERENCE
(Rev.-Exp.)
ESTIMATED
IMPACT OF
NEW
PROGRAM
FTE Enrollment
Projected
Annual Credits
Generated
Tuition
Generated

Year 3

Year 4

Year 5

Year 6

Existing
377,048

New
24,050

Existing
371,000

New
39,000

Existing
377,887

New
43,810

Existing
387,039

New
46,800

Existing
398,515

New
46,800

Existing
410,336

New
46,800

0

0

0

0

0

0

0

0

0

0

0

0

0

0

0

0

0

0

87,020

85,420

86,300

87,300

87,300

87,300

Year 1

Year 2

Year 3

Year 4

Year 5

Year 6

Existing
Salaries and/or
benefits
(Faculty &
Staff)
Learning
Resources
Equipment

Year 2

New

354,748

3,330

Existing

New

362,500

6,080

Existing

New

Existing

New

Existing

New

Existing

New

369,387

10,010

378,539

12,000

390,015

12,000

401,836

12,000

6,630

8,280

8,610

9,060

9,060

9,060

10,340

10,340

10,340

10,340

10,340

10,340

22,300 3,750
401,098

8,500
14,300
410,000

8,500
14,850
421,697

8,500
15,400
433,839

8,500
15,400
445,315

8,500
15,400
457,136

0

0

0

0

0

0

Year 1

Year 2

Year 3

Year 4

Year 5

Year 6

10
370

20
600

22
674

24
720

24
720

24
720

168,556

275,587

309,298

330,704

330,704

330,704
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HESS Assessment Plans/Reports

3A: Assessment Plans Health Education
Table 1. Undergraduate Student Learning Outcomes
Student Learning Outcomes (SLOs) Pro- UNM Student
Assessment Measures
Performance
gram Learning Goals
Benchmark
Goal K=Knowledge;
#
S=Skills;
R=Responsibility
Assesses The health education
1
K ☒ S ☒ R ☐ • Investigate a Health FA19 HED371 001student obtains, analyzes, and
Problem Project-HED 92% scored
reports epidemiological data to
B/better
371
identify public health problems and
SP20 HED371 002health disparities.
• Data presentation 92% scored
from the Youth Risk B/better
& Resiliency Survey
FA 19 HED 383by NM County 95% scored
HED 383
80%/better
SP 20 HED 383• Population
health infographic 95% scored
80%/better
poster board
display-HED 482
FA 19 HED 482• Undergraduate Exit 95% score Pass
SP 20 HED 482Survey: Question
95% score Pass
#22

Plan and Implements
2
The health education student
designs a theory-based culturally
appropriate health education plan
with program goals and measurable
objectives linked to evidencedbased community needs and assets.

K☒ S☒ R☐

• Passing grade HED
362 (Theory)

• Written Program
Proposal – HED 446
• Logic Model – HED
446
• Final Exam – HED
446

Survey-80%
satisfactory
FA19 HED362 00180% scored
B/better
FA19 HED362 00280% scored
B/better
SP20 HED362 00180% scored
B/better
SP20 HED362 00280% scored
B/better

FA 19 HED 446 80% score > 140
points
• Undergraduate Exit SP 20 HED 446 Survey: Question #23 80% score > 140
points
-90% pass B or
better
-95% score Pass

Student
Population(s)

FALL 2019
HED 371- OL
- 34;
HED 383 –
F2F – 20
HED 482 –
F2F - 25
SPRING 2020
HED 371 OL - 26
HED 383 –
F2F – 22
HED 482 –
F2F - 12

FALL 2019
HED 362 001 OL - 23
HED 362 002 OL – 26
HED 446-OL13
SPRING 2020
HED 362 001 OL - 26
HED 362 002 OL – 22
HED 446-OL 6

3A: Assessment Plans Health Education

Plan and Implements The health
2
education student designs and
demonstrates prevention strategies
effective for disease prevention and
health promotion at the
organizational and
community level.

Evaluates The health education
student constructs process,
formative, impact and outcome
evaluations using qualitative,
quantitative and mixed methods
evaluation designs.

3

K☒ S☒ R☐

K☒ S☒ R☐

-80% satisfactory
ratings
• Intervention Tool-kit- SP 19 HED 451 –
HED 451
-96% scored B or
• Health
higher
Communication
Campaign-HED 451
-95% score Pass
• Community
Prevention Strategies
Review Paper-HED
451
• Undergraduate Exit
Survey: Question#25
• Evaluation
framework in written
program proposal –
HED 446

• Final exam – HED
446

Administers & Manages
The health education student
manages projects, coordinates
services and supervises program
staff.

4

Communicates & Advocates The
5
health education student articulates
and demonstrates effective written,
verbal and professional skills related
to community health practice and
advocacy for health and health
education.

K☒ S☒ R☐

-80% satisfactory
ratings
FA 19 HED 446 80% score > 140
points
SP 20 HED 446 80% score > 140
points
-90% pass B or
better

FALL 2019
HED 446-OL13
SPRING 2020
HED 446-OL 6

-95% score Pass

• Undergraduate Exit
Survey: Question#25 -80% satisfactory
ratings
• Management plan: FA 19 HED 446 80% score > 140
Logic model, Gant
points
chart, budget in
SP 20 HED 446 written program
proposal – HED 446 80% score > 140
points

K ☒ S ☒ R ☐ • Passing of HLED 2150 FA19 HLED2150 80% scored B or
better
SP20 HLED2150 85% scored B or
better
• Population health
infographic posterHED 482

SPRING 2020
HED 451 -OL 32

FA 19 HED 482 80% score > 30
SP 20 HED 482 80% score > 23

FALL 2019
HED 446-OL13
SPRING 2020
HED 446-OL 6
FALL 2019
HELD 2150OL-25
HED 482 –
F2F - 25
HED 495-001F2F-16
HED 495-002F2F-4
SPRING 2020

3A: Assessment Plans Health Education
• Field Experience
Colloquium – HED 495
• Field Experience Final
Grade – HED 495

-80% score B or
better
-90% score > 40
-80% score> 80

• Undergraduate Exit
Survey: Question #26 - 80% satisfactory
ratings

Table 2. Graduate Program HED Student Learning Outcomes
Student Learning
Pro- UNM Student
Assessment
Outcomes (SLOs)
gram Learning Goals
Measures
Goal K=Knowledge;
# S=Skills;
R=Responsibility
Assesses
1 K ☒ S ☒ R ☐ • Final exam
The health education
(problem essays)
student applies core
scores-HED 574
concepts of epidemiology
• Colloquium-HED
and principles of
574
assessment
• Community
to identify, interpret and
Health Impact
infer community health
Assessment – HED
problems and health
571
disparities.
•Evaluation
proposal – HED
576
• Comprehensive
Exams (rubric)
• Graduate Student
Exit Survey:
(overall)
Plan & Implements
2 K ☒ S ☒ R ☐ • Theory analysis
The health education
review – HED 506
student applies theories,
models and ecological
• Passing grade in
perspectives from a range
HED 506
of social, scientific and
behavioral disciplines that
• Comprehensive
are used in community
Exams (rubric)
health practice and
research.
• Graduate Student
Exit Survey:
Questions 23, 24
&29
Plan & Implements
2 K ☒ S ☒ R ☐ • Written Program
Proposes culturally
Proposal – HED
appropriate and culturally572

Performance
Benchmark

HLED 2150001-OL-27
HLED 2150501-OL-21
HED 482 –
F2F – 12
HED 495-002F2F-20

Student Population(s)

-80% score >
80
-80% score
>40
-80% score
>272
-80% score >
80
-95% score
Pass
-80%
satisfactory
ratings

The program’s assessment
plan will include evidence
from all students enrolled
in the MS-HED program.

-80% score
>40

HED 506 Sp20-6

HED 574 Sp20-10
HED 571 F19-4

-90% pass B or
better
-95% score
Pass
-80%
satisfactory
ratings
-80% score > HED 572 F19--9
240

3A: Assessment Plans Health Education
aligned health education
programs, interventions
and policies based on
assessment findings,
obtained data and
community needs/assets.

Evaluates
The health education
student constructs process,
formative, impact and
outcome evaluations using
qualitative, quantitative
and mixed methods
evaluation designs.

3

Administers & Manages
The health education
student applies principles
of leadership and
project/fiscal management
to assess community
needs, administer health
programs, facilitate
partnerships and
coordinate services in
support of community
health education
Communicates
& Advocates
The health education
student demonstrates
effective written, verbal
and professional skills
related to community
health practice, including
advocacy for health and
health education

4

-80% score >
• Logic Model and 48
Gantt Chart – HED
572
-95% score
Pass
• Comprehensive
Exams (rubric)
-80%
satisfactory
• Graduate Student ratings
Exit Survey:
Questions 23-27
-80% score > HED 511 Sp20-7
K ☒ S ☒ R ☐ • Grant proposal
with management 80
plan – HED 511
•Evaluation
-80% score >
proposal – HED
80
576
-80%
• Graduate Student satisfactory
Exit Survey:
ratings
Questions 28&32
-80% score > HED 511 Sp20-7
K ☒ S ☒ R ☐ • Grant proposal
with management 80
plan – HED 511 •
Graduate Student
Exit Survey:
Questions 28&32

5

-80%
satisfactory
ratings

K ☒ S ☒ R ☐ • Field Experience -80% score B HED 595 F19-1
or better
HED 595 Sp19-3
HED 571 F19 -4
• Colloquium –
-90% score >
HED 595
40
• Field Experience
Final Grade – HED
595
• Community HIA
presentation-HED
571
• Graduate Student
Exit Survey:
Question #26,
30&32

-80% score>
80
-90% score B
or better
- 80%
satisfactory
rating

3A: Assessment Plans Health Education
3B Assessment Reports Health Education
Undergraduate Assessment Report
SLOs
Student Population

Copy and paste your SLOs from your entries in Describe the sampled
the PLAN above that were measured during population, including the
this year.
total number of students
and classes assessed.
The health education student obtains,
analyzes, and reports epidemiological data to
identify public health problems and health
disparities.

The student population
were all the student’s
in the B.S. classes (eight
classes)

The health education student designs a
theory-based, culturally appropriate health
education plan with program goals and
measurable objectives linked to evidenced
based community needs and assets.

The student population
were all the student’s
in the B.S. classes (eight
classes)

The health education student designs
prevention strategies effective for disease
prevention and health promotion at the
organizational and community level.

The student population
were all the student’s
in the B.S. classes (eight
classes)

The health education student constructs
The student population
process, formative, impact and outcome
were all the student’s
evaluations using qualitative, quantitative and in the B.S. classes (eight
mixed methods evaluation designs.
classes)

The health education student manages
The student population
projects, coordinates services and supervises were all the student’s
program staff.
in the B.S. classes (eight
classes)

Results*

State whether the performance
benchmark was met, not met, or
exceeded AND the total number of
students assessed (i.e., Exceeded, 95
out of 111 (86%) students)
HED Faculty reported that all the
Performance Benchmarks were met for
80% of the total B.S. students enrolled
in the B.S. classes in HED both face to
face ( F2F) and online (OL)
(total number of students enrolled in all
the classes was 395-but that’s all
students who enrolled and not just HED
UG majors.)
HED Faculty reported that all the
Performance Benchmarks were met for
80% of the total B.S. students enrolled
in the B.S. classes in HED both face to
face ( F2F) and online (OL)
(total number of students enrolled in all
the classes was 395-but that’s all
students who enrolled and not just HED
UG majors.)
HED Faculty reported that all the
Performance Benchmarks were met for
80% of the total B.S. students enrolled
in the B.S. classes in HED both face to
face ( F2F) and online (OL)
(total number of students enrolled in all
the classes was 395-but that’s all
students who enrolled and not just HED
UG majors.)
HED Faculty reported that all the
Performance Benchmarks were met for
80% of the total B.S. students enrolled
in the B.S. classes in HED both face to
face ( F2F) and online (OL)
(total number of students enrolled in all
the classes was 395-but that’s all
students who enrolled and not just HED
UG majors.)
HED Faculty reported that all the
Performance Benchmarks were met for
80% of the total B.S. students enrolled
in the B.S. classes in HED both face to
face ( F2F) and online (OL)

3A: Assessment Plans Health Education

The health education student articulates and
demonstrates effective written, verbal and
professional skills related to community
health practice and advocacy for health and
health education.

The student population
were all the student’s
in the B.S. classes (eight
classes)

M.S. Program Assessment Report
SLOs
Student Population

(total number of students enrolled in all
the classes was 395-but that’s all
students who enrolled and not just HED
UG majors.)
HED Faculty reported that all the
Performance Benchmarks were met for
80% of the total B.S. students enrolled
in the B.S. classes in HED both face to
face ( F2F) and online (OL)
(total number of students enrolled in all
the classes was 395-but that’s all
students who enrolled and not just HED
UG majors.)

Results*

1a. The health education student applies core
concepts of epidemiology and principles of
assessment to identify, interpret and infer
community health problems and health
disparities

These were the
For all required Master’s courses the
M.S. graduate level students HED faculty reported that their
taking courses in the HED
benchmarks were met.
program in the academic
year 2019-2020.

2a. The health education student applies
theories, models and ecological perspectives
from a range of social, scientific and
behavioral disciplines that
are used in community health practice and
research.

These were the
For all required Master’s courses the
M.S. graduate level students HED faculty reported that their
taking courses in the HED
benchmarks were met.
program in the academic
year 2019-2020.

2b. Proposes culturally appropriate health
education programs, interventions and
policies based on assessment findings,
obtained data and community needs/assets

These were the
M.S. graduate level students
taking courses in the HED
program in the academic
year 2019-2020.
3.The health education student constructs
These were the
process, formative, impact and outcome
M.S. graduate level students
evaluations using qualitative, quantitative and taking courses in the HED
mixed methods evaluation designs.
program in the academic
year 2019-2020.
4.The health education student applies
These were the
principles of leadership and project/fiscal
M.S. graduate level students
management to assess community needs,
taking courses in the HED
administer health programs, facilitate
program in the academic
partnerships and coordinate services in
year 2019-2020.
support of community health education.

For all required Master’s courses the
HED faculty reported that their
benchmarks were met.
For all required Master’s courses the
HED faculty reported that their
benchmarks were met.
For all required Master’s courses the
HED faculty reported that their
benchmarks were met.

5.The health education student demonstrates These were the
For all required Master’s courses the
effective written, verbal and professional
M.S. graduate level students HED faculty reported that their
skills related to community health practice, taking courses in the HED
benchmarks were met.
including advocacy for health and health
program in the academic
education.
year 2019-2020.

3A: Assessment Plans PETE Program
Program Goal

Student
Learning
Objective

The physical education
teacher education
candidate plans and
implements a variety
of developmentally
appropriate
instructional strategies.

The physical
education
teacher
candidate selects
and implements
appropriate
instructional
strategies based
on
developmental
levels, learning
styles and safety
issues for
diverse learners.
The physical
education
teacher
candidate selects
and uses
developmentally
appropriate
assessment
strategies
aligned with
lesson objectives
and the state
content
standards with
benchmarks.

The physical education
teacher candidate uses
various forms of
authentic and formal
assessment to guide
instruction, provide
feedback to students,
and evaluate teaching.

COE/
Univ.
Goal
U, P/
K,S

U, P/
K,S

Assessment/
Course if
applicable

Direct/ Score Pass
Indirect Range Score

Lesson Plans, PEP
319, 301, 444

Direct

0-40

> 30

Jr Block/Student
Teaching
Instructional
Evaluation

Direct

0-225

>164

Assessment project
in PEP 410

Direct

0-100

>80

Jr Block/Student
Teaching
Instructional
Evaluation

Direct

>164
0-225

Masters of Physical Education: Curriculum and Instruction
Program Goal

Student Learning
Objective

COE/
Univ.
Goal

Assessmen Direct/
t/
Indirect
Course if
applicable

Score
Range

Pass
Score

Advanced physical
education teacher candidates
come to understand
disciplinary content
knowledge, the application
of that knowledge to the
teaching of physical
education, and modes of
inquiry that form the basis
for physical education
programs and instruction.

The physical
education masters U, P/
student
K, S
demonstrates
pedagogical
content knowledge
to make
disciplinary
knowledge/content
understandable to
learners.

Advanced physical
education candidates use
content knowledge and
pedagogical content
knowledge to design and
conduct appropriate
learning experiences that
facilitate and enhance the
growth of learners.

Teaching reflects
differentiation of
instruction based
on personal and
cultural
characteristics of
learners

Advanced physical
education candidates are
continuous, collaborative
learners who further their
own professional
development and use their
abilities to contribute to the
profession.

Instruction Direct
al Video
Analysis/
PEP 570
Indirect
Comprehe
nsive exam
or
thesis/PIP
3

1-4

>3

1-4

>3

Curriculu
m
Map/PEP
510

Direct

0-60

48

Direct

0-70

56

Conducts inquiry
U,P, I/ Free
Direct
into professional
K,S, R communic
knowledge and
ation or
practice and
poster
communicates
presentatio Direct
results of inquiry to
n / PEP 516
the profession and
community
Manuscript
preparatio
n and
submission
/ PEP 571

0-48

38

0-50

40

U,P/
K,S

Supervisio
n Project

Doctoral of Physical Education: Curriculum and Instruction

The doctoral
student is a
continuous,
collaborative
learner who
furthers his or her
own professional
development by
engaging in modes
of inquiry and the
dissemination of
new learning to the
professional
community.

The doctoral
U,P, I/ Free communication or Direct
candidate conducts K,S, R poster presentation/PIP
inquiry into
2/ PEP 516
professional
knowledge and
Manuscript
Direct
practice and
preparation and
communicates
submission/ PEP 571
results of inquiry to
the profession and
community

0-48

38

0-50

40

3B: Assessment Reports
Undergraduate Physical Education Teacher Education Program
BS-ED in Physical Education Teacher Education
SLO Assessment Grid
Program Goal

Student
Learning
Objective

The physical education
teacher education
candidate plans and
implements a variety
of developmentally
appropriate
instructional strategies.

The physical
education
teacher
candidate selects
and implements
appropriate
instructional
strategies based
on
developmental
levels, learning
styles and safety
issues for
diverse learners.
The physical
education
teacher
candidate selects
and uses
developmentally
appropriate
assessment
strategies
aligned with
lesson objectives
and the state
content
standards with
benchmarks.

The physical education
teacher candidate uses
various forms of
authentic and formal
assessment to guide
instruction, provide
feedback to students,
and evaluate teaching.

COE/
Univ.
Goal
U, P/
K,S

U, P/
K,S

Assessment/
Course if
applicable

Direct/ Score Pass
Indirect Range Score

Lesson Plans, PEP
319, 301, 444

Direct

0-40

> 30

Jr Block/Student
Teaching
Instructional
Evaluation

Direct

0-225

>164

Assessment project
in PEP 410

Direct

0-100

>80

Jr Block/Student
Teaching
Instructional
Evaluation

Direct

>164
0-225

Student Learning Outcome #1
The physical education teacher candidate selects and implements appropriate instructional
strategies based on developmental levels, learning styles and safety issues for diverse learners.

The lesson plans designed in PEP 301, 319, 444, 430, 466, 400, 461 are used as a direct
assessment to determine is the above student-learning outcome is met. The acceptable
score is 32 out of a possible 40.
Findings
The average score in semesters was 34 of 40. All lesson plans and instructional
evaluation scores must be met by students at the 80% level or higher. The students
demonstrated that by the end of their third year methods block they are able to write
lesson plans at 86% or higher and their instructional evaluation scores improved from
at least 87% in their third year field experiences to at least 93% in their student teaching
semester.
Recommendations
After reviewing the results, the following analysis can be derived:
The emphasis on lesson planning that begins in the sophomore content courses
provides a solid foundation for students as they progress into the third year methods
block and then into the fourth year student teaching experience. The implementation of
a formative assessment in the third and fourth year practicum allows students to
receive practical day to day recommendations for improving their lesson planning and
their instructional strategies. The qualitative measurement on the formative assessment
was more informative to students on a day-to-day basis. The Instructional Evaluation
Instrument was difficult to complete by the university supervisor during each
observation session. By using the 3-4 collective assessments throughout the semester,
the final Instructional Evaluation score was a more accurate depiction of student
growth and achievement. As individual data sets were examined, students tended to
score lower on the Instructional Evaluation Instrument during a practicum experience
at the secondary level. This might indicate more difficulty achieving instructional
objectives due to management and motivational issues that occur at the secondary level.
Based on the results and analysis, we plan to address the following:
Faculty plans to revisit the lesson plan assessment rubric this year to ensure it is still
providing useful and detailed information on student learning outcomes. Faculty also
plans to revisit the Instructional Evaluation Instrument this year to ensure that it
provides detailed information regarding the implementation of appropriate
instructional strategies.
Student Learning Outcome #2
The physical education teacher candidate selects and uses developmentally appropriate
assessment strategies aligned with lesson objectives and the state content standards with
benchmarks.

The Field Experience Assessment Project completed in PEP 410 by students and the
Instructional Evaluation Instrument completed by faculty are used as a direct
assessment to determine the above student learning outcome is met. The acceptable
score is 80 out of a possible 100.
Findings
Field Assessment Project. The average score in the between the Fall 2015-2018
semesters was 91. Although 2 of the 11 students were not in the acceptable criteria
range during the Fall 2016 semester, the average for the Fall 2016 Checkpoint 2 students
was still 88%. Each of the groups housed one of the students that failed to reach the
acceptable criteria.
Instructional Evaluation Instrument assessment item. The acceptable score is 4 out of
5 on each individual item from the Instructional Evaluation Instrument. On items a3
(Lesson objectives are accurately aligned with daily assessment) and a5 (Instructional
objectives and assessment align with physical education standards) of the Instructional
Evaluation Instrument, there was no practical increase in scores from the third year
methods block to the student teaching semester. The mean average score was 4.5 of 5.
Recommendations
Assessment is being introduced in conjunction with objective writing in the
second year of the program. Students grasp the theoretical principles involved in
assessment during the third year and become more comfortable with the
implementation of assessment during the student teaching experience.
After reviewing the results, the following analyses can be derived:
Students grasp the necessity of making practical assessments in a teaching environment
that has many students of differing motor skill abilities and cognitive understanding of
motor concepts. Students do struggle with implementation of assessment in an
environment that has many behavior and motivation issues. They also continue to
struggle with the development of rubrics for dramatically different levels of skill in the
various grade levels of their field experiences.
Based on the results and analysis, the following recommendations will be made
to better achieve the desired outcome: 1) Use student developed assess3ment tools in
practical experiences such as the homeschool program one day a week and during peer
teaching activities 2) Incorporate methods of technology to aid in assessment, such as
IPad, PE Manager software and 3) Increase the opportunities for students to develop
formative and summative assessments that address different levels of psychomotor and
cognitive abilities that are easily implemented into teaching experiences.

Masters of Science in Curriculum and Instruction
Program Goal

Student Learning
Objective

COE/
Univ.
Goal

Assessmen Direct/
t/
Indirect
Course if
applicable

Score
Range

Pass
Score

Advanced physical
education teacher candidates
come to understand
disciplinary content
knowledge, the application
of that knowledge to the
teaching of physical
education, and modes of
inquiry that form the basis
for physical education
programs and instruction.

The physical
education masters U, P/
student
K, S
demonstrates
pedagogical
content knowledge
to make
disciplinary
knowledge/content
understandable to
learners.

Instruction Direct
al Video
Analysis/
PEP 570
Indirect
Comprehe
nsive exam
or
thesis/PIP
3

1-4

>3

1-4

>3

Advanced physical
education candidates use
content knowledge and
pedagogical content
knowledge to design and
conduct appropriate
learning experiences that
facilitate and enhance the
growth of learners.

Teaching reflects
differentiation of
instruction based
on personal and
cultural
characteristics of
learners

Curriculu
m
Map/PEP
510

Direct

0-60

48

Direct

0-70

56

Advanced physical
education candidates are
continuous, collaborative
learners who further their
own professional
development and use their
abilities to contribute to the
profession.

Conducts inquiry
U,P, I/ Free
Direct
into professional
K,S, R communic
knowledge and
ation or
practice and
poster
communicates
presentatio Direct
results of inquiry to
n / PEP 516
the profession and
community
Manuscript
preparatio
n and
submission
/ PEP 571

0-48

38

0-50

40

U,P/
K,S

Supervisio
n Project

Student Learning Outcome #1
The physical education masters student demonstrates pedagogical content knowledge to make
disciplinary knowledge/content understandable to learners.
The comprehensive examination is completed by students exiting the graduate program
and is used as a direct assessment to determine if the above student- learning outcome
is met. The acceptable score is 3 on a scale of 0-4.
Findings
The average score in the between the Fall 2013-2016 semesters was 3.57.
Based on the questions provided during the comprehensive examination, the student
satisfactorily displayed pedagogical content knowledge that would enable her to pass
on content to learners. She was able to articulate complex theoretical concepts to her
committee in a well-orchestrated fashion. Only one student took the comprehensive
examination during the timeframe, so therefore the results may not be generalized to all
MS students.
Recommendations
When courses are not offered during the Academic Year due to course rotation,
identified assessment measures may not occur. Therefore, program faculty need to
identify other assessment measures from other courses in the program that will directly
measure the student-learning outcome.
Student Learning Outcome #2
Teaching reflects differentiation of instruction based on personal and cultural characteristics of
learners.
The Curriculum Map is completed by students in PEP 510 and is used as the direct
assessment to determine if the above student-learning outcome is met. The acceptable
score on this project is 48 out of 60. The Discussion Leader assessment is required in
PEP 570 and is used as a direct assessment to determine if the above student-learning
outcome is met. The acceptable score on this project is 40 out of 50.
Findings
The Curriculum Map project requires that students score a 48 or better to pass.
The average score on this project between the Fall 2008 and Fall 2011 semesters was 52,
which is above the passing criteria. The Discussion Leader project requires that students

score a 40 or better to pass. The average score on this project between the Fall 2008 and
Fall 2011 semesters was 43, which is above the passing criteria.
The Curriculum Map project is an opportunity for the student to display their
understanding of how content, skill progression, and skill alignment is orchestrated
into a curricular model of teaching. The fact our students scored above the minimum
score of 48 would suggest they understand how the theories of curricular design apply
to the practical development of a curricular map. The fact that students scored a 52 out
of a possible 60 points on the assessment would insinuate the project does not have any
weaknesses at this time.
Recommendations
The results would suggest the students are finding success completing this
project. However, as with any form of assessment, the project goals and rubric should
be revisited to make sure it measures the students understanding to design and
implement high quality curricular concepts into an educational setting.
Student Learning Outcome #3
Conducts inquiry into professional knowledge and practice and communicates results of inquiry
to the profession and community.
The Poster Presentation assignment is completed by students in PEP 570. The
acceptable score is 38 out of a possible 48. The Literature Review assignment is
completed by students in PEP 593. The acceptable score is 40 out of a possible 50 points
Findings
During the Fall 2013-2017 semesters and prior to moving online, results indicate
students scored an average of 42 out of a possible 50 points on the literature review,
which is above the required passing score of 40 points. Results from the poster
presentation show that students scored an average of 40 out of a possible 48, which is
above the required passing score of 38 points.
To meet the poster requirements, students were required to develop a poster for
the University of New Mexico Graduate Colloquium. The graduate colloquium is a
place where graduate students can present completed research or research ideas to a
panel of faculty members and peers. The average student score for this project was 41
out of 50, which exceeds the minimum requirements. This score would suggest our
masters students can develop research ideas, disseminate appropriate literature for the
presentation, and communicate the intent of findings of research to an audience.
Regarding the literature review assignment, masters students displayed the ability to
gather pertinent research, read and disseminate the literature and then write a review of
the literature with intent to diverge to a gap in the literature that might be explored in

future projects. The students who completed this project scored above the minimum
requirements of the assignment, which suggests these students understand the intent of
a literature review and have the skill set necessary to complete the practical application
of the literature review.
Results indicate these students scored better than the minimum on required
assessments. However, as with any form of assessment, the design of the project and
rubric from which students are scored should be revisited to make sure the assessment
is measuring if the student can successfully apply skills acquired in the program to a
career setting.
The intent of the poster presentation at the graduate colloquium is to allow
students the opportunity to design a research study, develop a presentation of the
research study and present the idea to an audience composed of faculty and other
graduate students. This project has traditionally been restrained to only the university
setting.
Recommendations
Recommendations to improve this project would be to encourage students who
completed the poster presentation at the graduate colloquium to continue forward with
development of the research idea and explore professional organizations at which the
research idea may be presented on a local, regional or national level.
The intent of the literature review project is to expose masters students to the
world of research and to encourage the exploration of a research area of interest.
Students who completed this project were successful in the development of a literature
review. Future recommendations would be to encourage the student to begin designing
a research project that might address the gap in the research the produced literature
revealed.

Student Learning Outcomes

The doctoral
student is a
continuous,
collaborative
learner who
furthers his or her
own professional
development by
engaging in modes
of inquiry and the
dissemination of
new learning to the
professional
community.

The doctoral
U,P, I/ Free communication or Direct
candidate conducts K,S, R poster presentation/PIP
inquiry into
2/ PEP 516
professional
knowledge and
Manuscript
Direct
practice and
preparation and
communicates
submission/ PEP 571
results of inquiry to
the profession and
community

0-48

38

0-50

40

Student Learning Outcome #1
The doctoral candidate conducts inquiry into professional knowledge and practice and
communicates results of inquiry to the profession and community.
The Poster Presentation assignment is completed by students in PEP 570. The
acceptable score is 38 out of a possible 48. The Literature Review assignment is
completed by students in PEP 593. The acceptable score is 40 out of a possible 50 points
Findings
The average prior to the 2017-2019 moritorium were that students scored an
average of 41 out of a possible 50 points on the literature review, which is above the
required passing score of 40 points. Results from the poster presentation show that
students scored an average of 41 out of a possible 48, which is above the required
passing score of 38 points.
To meet the poster requirements, students were required to develop a poster for
the University of New Mexico Graduate Colloquium. The graduate colloquium is a
place where graduate students can present completed research or research ideas to a
panel of faculty members and peers. The average student score for this project was 41
out of 50, which exceeds the minimum requirements. This score would suggest our
doctoral students can develop research ideas, disseminate appropriate literature for the
presentation, and communicate the intent of findings of research to an audience.
Regarding the literature review assignment, doctoral students displayed the ability to

gather pertinent research, read and disseminate the literature and then write a review of
the literature with intent to diverge to a gap in the literature that might be explored in
future projects. The students who completed this project scored above the minimum
requirements of the assignment, which suggests these students understand the intent of
a literature review and have the skill set necessary to complete the practical application
of the literature review.
Results indicate these students scored better than the minimum on required
assessments. However, as with any form of assessment, the design of the project and
rubric from which students are scored should be revisited to make sure the assessment
is measuring if the student can successfully apply skills acquired in the program to a
career setting.
Recommendations
The intent of the poster presentation at the graduate colloquium is to allow
students the opportunity to design a research study, develop a presentation of the
research study and present the idea to an audience composed of faculty and other
graduate students. This project has traditionally been restrained to only the university
setting. Recommendations to improve this project would be to encourage students who
completed the poster presentation at the graduate colloquium to continue forward with
development of the research idea and explore professional organizations at which the
research idea may be presented on a local, regional or national level.
The intent of the literature review project is to expose doctoral students to the
world of research and to encourage the exploration of a research area of interest.
Students who completed this project were successful in the development of a literature
review. Future recommendations would be to encourage the student to begin designing
a research project that might address the gap in the research the produced literature
revealed.
3C: Primary Constituents
The faculty that work directly in the PETE program are Karen Gaudreault, Holly
Kowalski and Glenn Hushman. The faculty that work directly in the graduate programs
are Karen Gaudreault and Glenn Hushman. Other primary stakeholders are
cooperating teachers at field placement settings and administrators in the Albuquerque
Public School system.
The student learning outcomes for the PETE program are communicated to students
during initial advisement, during the syllabus discussion of each core course, during
regular advisement sessions and are provided on the PETE website. The student

learning outcomes for the Masters degree (due to its fully online nature) is
communicated to students upon entering the program, during the introduction of the
syllabus at the start of each class and is on the Masters website. The student learning
outcomes for the Doctoral program are communicated to students during initial
advisement, during the introduction of each core course and are provided on the
website.
This information is provided to other stakeholder, such as cooperating teachers and
principals in APS, via e-mail and also in paper copy format if requested. We also direct
all stakeholders to the website.

3a. Assessment Plans for Sports Administration
Masters in Sports Administration Assessment Plan
Broad Learning
Goal

Student
Learning
Outcomes

Professional
Understandings:

Critical
Thinking:

Students will be
able to demonstrate
critical thinking
skills across the
sport
administration
disciplines and in
their professional
lives.

Students will be
able to critically
analyze,
synthesize,
evaluate, and
create within
the content of
sports
administration
subject areas.

Professional
Practices:

Problem
Solving:

Students will be
able to articulate
and identify a
problem, then
employ techniques
for generating
possible solutions.

Students will be
able to
demonstrate the
development of
professional
skills and
practical
applications in
experiential
learning
settings.

Professional
Identity:

Communicati
on:

Students will
possess skills to
effectively deliver
formal and
informal
information to a
variety of audiences
in multiple
contexts.

Student
develops skills
in speaking,
writing,
presenting, and
using other
modes of
expression.

Culturally
Responsive
Practices:

Socio-cultural
Diversity:

CO
E
Goa
l
U,
P

When
Assessed

Assessment/
Course if
applicable

End of
POS
Fall Term
Spring
Term
End of
POS
Fall/Sprin
g

Comp Exam
Score
Leadership
Portfolio, or
Finance Resource
ID
Portfolio
Evaluation
Internship
Supervisor
Evaluation or
Thesis
Student Exit
Focus Group
Risk
Management
Plan Marketing
Plan

End of
POS

P

Fall Term
Fall/Sum
Term
End of
POS
Fall/Sprin
g
End of
POS

I, P

End of
Term
Fall/Sum
Term

Portfolio
Evaluation
Internship
Supervisor
Evaluation
Student Exit
Focus Group

Ethics Debate
Paper
Marketing Plan
Presentation
Pre/Post
Philosophy
Statement
Internship
Supervisor
Evaluation

P, I,
U

End of
Term

Sociology
Research Project

Direc
t/
Indir
ect

Score
Range

Expecte
d
Pass
Rate

D
D

0-3
0-48

≥83%
≥83%

I
I
I

Pass-Fail
Unsatisfac
toryExemplary

≥83%
pass
≥83%
satisfact
ory

D
D

0-100
0-100

≥83%
≥83%

I
I
I

Pass-Fail
Unsatisfac
toryExemplary

≥83%
pass
≥83%
satisfact
ory

D
D

0-100
0-100

≥83%
≥83%

I

Unsatisfac
toryExemplary

≥83%
Satisfact
ory

D

0-100

≥83%

I

Students will
understand the
nature of how
social groups
develop and
function in sport
and the dynamics
of power within
and among them
and how one’s own
background and
personal
development shape
understanding and
interaction.

Students will
value diversity
and become
aware of the
impact of
culture on how
they and others
perceive the
community,
workplace,
state, national,
and global sport
contexts.

Fall/Sprin
g
End of
POS

Pre/Post
Philosophy
Statement
Internship
Supervisor
Evaluation
Student Exit
Focus Group

I
I
I

Unsatisfac
toryExemplary

≥83%
satisfact
ory

Doctoral Program in Sports Administration Assessment Plan
Broad Learning
Goal

Student
Learning
Outcomes

Professional
Understandings:

Critical
Thinking:

Students will be
able to demonstrate
critical thinking
skills across the
sport
administration
disciplines and in
their professional
lives.

Students will be
able to critically
analyze,
synthesize,
evaluate, and
create research
within the
content of
sports
administration
subject areas.

Professional
Practices:

Problem
Solving:

Students will be
able to articulate
and identify a
problem, then
employ techniques
for generating
possible solutions.

Students will be
able to
demonstrate the
development of
professional
skills, practical
applications
and disseminate

COE
Goal

When
Assesse
d

Assessment/
Course if
applicable

U, P,
I

End of
POS
End of
POS
Fall Term

Comp Exam
Score
Dissertation
Research Project

Annually

U, P,
I U,
P, I
U, P,
I

Professional /
Conference
Presentations

Within
POS

Manuscript
Development

Fall Term
Fall/Sum
End of
POS
Spring
Within
POS

Risk
Management
Plan Marketing
Plan
Dissertation
Finance Resource
ID

Within
POS

Teach
Undergraduate
course

U, P,
I

Direc
t/
Indir
ect

Score
Range

Expected
Pass Rate

D
D
D

0-3
0-3
0-100

≥83%
≥90%
≥83%

I

Mastery

I

Mastery

D
D
D
D
I

0-100
0-100
0-3
0-48
Student
/
Supervi
sor
Evaluati
ons

I

≥83%
≥83%
≥90%
≥83%

research in
experiential
learning
settings.

Mastery
U, P,
I

U, P,
I
U, P,
I

Professional /
Conference
Presentations
End of
Term
Fall/Sum
Term
End of
POS

Professional
Identity:

Reflection-inAction:

Students will
possess skills to
effectively deliver
formal and
informal
information to a
variety of audiences
in multiple
contexts.

Students will be
able to analyze,
asses and revise
practice in light
of student
learning,
research and
theory, and
collegial
feedback

Culturally
Responsive
Practices:

Socio-cultural
Diversity:

U,P,
I,

End of
Term

Students will
value diversity
and become
aware of the
impact of
culture on how
they and others
perceive the
community,
workplace,
state, national,
and global sport
contexts.

U, P,
I
U, P,
I

Fall Term
Fall Term

Students will
understand the
nature of how
social groups
develop and
function in sport
and the dynamics
of power within
and among them
and how one’s own
background and
personal
development shape
understanding and
interaction.

U, P,
I

Within
POS
Within
POS

Attend
Professional
Conference
Professional
Service

Sociology
Research Project
Leadership
Portfolio
Leadership
Movie Review

Within
POS

Teach
Undergraduate
course

Within
POS

Attend
Professional
Conference

U, P,
I

U, P,
I

Ethics Debate
Paper
Marketing Plan
Presentation
Oral Comp Exam

D
D

0-100
0-100

≥83%
≥83%

D

0-3

≥90%

I

Mastery

I

Mastery

D

0-100

≥83%

D
D

0-48
0-32

≥83%
≥83%

I

Student
/
Supervi
sor
Evaluati
ons

I

Mastery
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Appendix D: Faculty Credentials Athletic Training
(FOR USE IN CRITERION 5)

Directions: Please complete the following table by: 1) listing the full name of each faculty member associated with the designated
department/academic program(s); 2) identifying the faculty appointment of each faculty member, including affiliated faculty (i.e., LT,
TTI, TTAP, AD, etc.); 3) listing the name of the institution(s) and degree(s) earned by each faculty member; 4) designating the
program level(s) at which each faculty member teaches one or more course (i.e., “X”); and 5) indicating the credential(s) earned by
each faculty member that qualifies him/her to teach courses at one or more program levels (i.e., TDD, TDDR, TBO or Other). Please
include this template as an appendix in your self-study for Criterion 5A.
*Please add rows as necessary*
Name of Department/Academic Program(s): Department of Health, Exercise and Sports Sciences: Athletic Training Program
Full First and Last Name

1.

Sara Nottingham

Faculty Appointment
Continuing
• Lecturer (LT)
• Probationary/Tenure Track Instructor (TTI) or Asst. Prof. (TTAP)
• Tenured - Assoc. Prof. (TAP), Prof.
(TP), or Dist. Prof. (TDP)
• Prof. of Practice (PP)
Temporary
• Adjunct (AD)
• Term Teacher (TMT)
• Visitor (VR)
• Research Faculty (RF)
TAP

2.

Kevin Schroeder

LT III

3.

Dice Shibata

TAP

Institution(s) Attended, Degrees Earned,
and/or active Certificate(s)/Licensure(s)

Program Level(s)
(Please leave blank
or provide “N/A”
for each level(s) the
faculty does not
teach at least one
course.)

Faculty Credentials
• Faculty completed a terminal degree in the
discipline/field (TDD);
• Faculty completed a terminal degree in the
discipline/field and have a record of
research/scholarship in the discipline/field
(TDDR);
• Faculty completed a terminal degree outside of
the discipline/field but earned 18+ graduate
credit hours in the discipline/field (TDO); OR
• Other (Explain)

University of North Carolina at Greensboro –
EdD Kinesiology
LAT, ATC
University of Idaho – Doctor of Athletic
Training (DAT)
LAT, ATC

Undergraduate
Graduate
Doctoral
Undergraduate
Graduate
Doctoral

X

TDDR

X

TDDR

Arizona State University – PhD in
Kinesiology
LAT, ATC

Undergraduate
Graduate
Doctoral

X

TDDR

(e.g., University of New Mexico—BS in
Biology; University of Joe Dane—MS in
Anthropology; John Doe University—PhD in
Psychology; CPA License—2016-2018)
**Only Terminal Degree is Necessary**

Appendix D: Faculty Credentials Exercise Science
(FOR USE IN CRITERION 5)

Name of Department/Academic Program(s): Department of Health, Exercise and Sports Sciences/Exercise Science Program
Full First and Last Name

1.

Christine Mermier

Faculty Appointment
Continuing
• Lecturer (LT)
• Probationary/Tenure Track Instructor (TTI) or Asst. Prof. (TTAP)
• Tenured - Assoc. Prof. (TAP), Prof.
(TP), or Dist. Prof. (TDP)
• Prof. of Practice (PP)
Temporary
• Adjunct (AD)
• Term Teacher (TMT)
• Visitor (VR)
• Research Faculty (RF)
TP

Institution(s) Attended, Degrees Earned,
and/or active Certificate(s)/Licensure(s)

Program Level(s)
(Please leave blank
or provide “N/A”
for each level(s) the
faculty does not
teach at least one
course.)

Faculty Credentials
• Faculty completed a terminal degree in the
discipline/field (TDD);
• Faculty completed a terminal degree in the
discipline/field and have a record of
research/scholarship in the discipline/field
(TDDR);
• Faculty completed a terminal degree outside of
the discipline/field but earned 18+ graduate
credit hours in the discipline/field (TDO); OR
• Other (Explain)

University of New Mexico- PhD in Exercise
Science

Undergraduate
Graduate
Doctoral

TDDR

2.

Len Kravitz

TP

University of New Mexico: PHD in Health
Promotion and Exercise Science

Undergraduate
Graduate
Doctoral
Undergraduate
Graduate
Doctoral
Undergraduate

3.

Michael Deyhle

TTAP

Brigham Young University – PhD in
Exercise Physiology

4.

Burke Gurney

TP in Dept. Of Orthopaedics-Emeritus
AD in HESS

University of New Mexico, PhD in Exercise
Science, University of Texas, BS in Physical
Therapy

(e.g., University of New Mexico—BS in
Biology; University of Joe Dane—MS in
Anthropology; John Doe University—PhD in
Psychology; CPA License—2016-2018)
**Only Terminal Degree is Necessary**

5.

Ann Gibson

TP

University of New Mexico, PhD in Exercise
Science

6.

Virginia Wilmerding

RF/AD

University of New Mexico, PhD in Exercise
Science

7.

Fabiano Amorim

TP

University of New Mexico, PhD in Exercise
Science

Graduate
Doctoral
Undergraduate
Graduate
Doctoral
Undergraduate
Graduate
Doctoral
Undergraduate

X
X
X

TDDR
X
X
X

TDDR

x

TDDR

X
X
X
X

TDDR

X

TDDR

TDDR

Appendix D: Faculty Credentials Health Education
(FOR USE IN CRITERION 5)

Name of Department/Academic Program(s): Dept. Health, Exercise & Sports Sciences: Health Education Program
Full First and Last Name

1.

Lorenda Belone

Faculty Appointment
Continuing
• Lecturer (LT)
• Probationary/Tenure Track Instructor (TTI) or Asst. Prof. (TTAP)
• Tenured - Assoc. Prof. (TAP), Prof.
(TP), or Dist. Prof. (TDP)
• Prof. of Practice (PP)
Temporary
• Adjunct (AD)
• Term Teacher (TMT)
• Visitor (VR)
• Research Faculty (RF)
TAP

2.

Christina Perry

TAP

3.

Shixi Zhao

TTAP

4.

Angelica Boyle

VR & AD

5.

Ivy Cervantes

AD

6.

Meghann Dallin

AD

7.

Jennifer Escajeda

AD

8.

Angelika Maria Koch

AD

Institution(s) Attended, Degrees Earned,
and/or active Certificate(s)/Licensure(s)
(e.g., University of New Mexico—BS in
Biology; University of Joe Dane—MS in
Anthropology; John Doe University—PhD in
Psychology; CPA License—2016-2018)

Program Level(s)
(Please leave blank
or provide “N/A”
for each level(s) the
faculty does not
teach at least one
course.)

Faculty Credentials
• Faculty completed a terminal degree in the
discipline/field (TDD);
• Faculty completed a terminal degree in the
discipline/field and have a record of
research/scholarship in the discipline/field
(TDDR);
• Faculty completed a terminal degree outside of
the discipline/field but earned 18+ graduate
credit hours in the discipline/field (TDO); OR
• Other (Explain)

Undergraduate
Graduate
Doctoral

x
x

TDD; TDDR

Undergraduate
Graduate
Doctoral
Undergraduate
Graduate
Doctoral
Undergraduate
Graduate
Doctoral
Undergraduate
Graduate
Doctoral
Undergraduate
Graduate
Doctoral

x
x

TDD; TDDR

x
x

TDD;TDDR

Undergraduate
Graduate
Doctoral

x

**Only Terminal Degree is Necessary**

University of New Mexico - PhD, Health
Communication
University New Mexico - MPH,
Epidemiology concentration
University of New Mexico, Ph.D. in Health
Promotion
Texas A&M University, Ph.D. in Health
Education / Certified Health Education
Specialist (CHES)
University of New Mexico – MS Health
Education, University of New Mexico – BS
Exercise Science
University of the Philippines – Doctor of
Medicine; University of New Mexico –
Master of Public Health
New Mexico State University- BS
Environmental Science, MPH in Community
Health Education
IBCLC
University of New Mexico - BS Health
Education, American Public University –
MPH in Public Administration/ Certified
Community Health Worker
DNM RSHom HNHIr CHWC - (University
of Natural Medicine USA/Doctor of Natural
Medicine; College of Homeopathy/UK,
Licensed & Registered Homeopath;
Independent School of

Undergraduate
Graduate
Doctoral

x
x
x

TDD

Full First and Last Name

9.

Suzanne Williams

Faculty Appointment
Continuing
• Lecturer (LT)
• Probationary/Tenure Track Instructor (TTI) or Asst. Prof. (TTAP)
• Tenured - Assoc. Prof. (TAP), Prof.
(TP), or Dist. Prof. (TDP)
• Prof. of Practice (PP)
Temporary
• Adjunct (AD)
• Term Teacher (TMT)
• Visitor (VR)
• Research Faculty (RF)

Part-time Instructor and Director of the
PENP Program

Institution(s) Attended, Degrees Earned,
and/or active Certificate(s)/Licensure(s)
(e.g., University of New Mexico—BS in
Biology; University of Joe Dane—MS in
Anthropology; John Doe University—PhD in
Psychology; CPA License—2016-2018)

Program Level(s)
(Please leave blank
or provide “N/A”
for each level(s) the
faculty does not
teach at least one
course.)

Faculty Credentials
• Faculty completed a terminal degree in the
discipline/field (TDD);
• Faculty completed a terminal degree in the
discipline/field and have a record of
research/scholarship in the discipline/field
(TDDR);
• Faculty completed a terminal degree outside of
the discipline/field but earned 18+ graduate
credit hours in the discipline/field (TDO); OR
• Other (Explain)

Undergraduate
Graduate
Doctoral

TDD

**Only Terminal Degree is Necessary**

Iridology/UK/Certified Iridologist &
Sclerologist; Selfheal School/UK/Certified
Master Herbalist; Wellcoaches School/USA/
Certified Health & Wellness Coach)
University of Kansas - PhD in Health
Education

x
x

Appendix D: Faculty Credentials Physical Education
(FOR USE IN CRITERION 5)

Name of Department/Academic Program(s): Dept. of HESS/Physical Education
Full First and Last Name

1.

2.

3.

Karen Gaudreault

Glenn Hushman

Ashley Phelps

Faculty Appointment
Continuing
• Lecturer (LT)
• Probationary/Tenure Track Instructor (TTI) or Asst. Prof. (TTAP)
• Tenured - Assoc. Prof. (TAP), Prof.
(TP), or Dist. Prof. (TDP)
• Prof. of Practice (PP)
Temporary
• Adjunct (AD)
• Term Teacher (TMT)
• Visitor (VR)
• Research Faculty (RF)
TAP

TAP

VR

Institution(s) Attended, Degrees Earned,
and/or active Certificate(s)/Licensure(s)
(e.g., University of New Mexico—BS in
Biology; University of Joe Dane—MS in
Anthropology; John Doe University—PhD in
Psychology; CPA License—2016-2018)

Program Level(s)
(Please leave blank
or provide “N/A”
for each level(s) the
faculty does not
teach at least one
course.)

Faculty Credentials
• Faculty completed a terminal degree in the
discipline/field (TDD);
• Faculty completed a terminal degree in the
discipline/field and have a record of
research/scholarship in the discipline/field
(TDDR);
• Faculty completed a terminal degree outside of
the discipline/field but earned 18+ graduate
credit hours in the discipline/field (TDO); OR
• Other (Explain)

Undergraduate

x

TDD; TDDR; TDO

Graduate

x

TDD; TDDR; TDO

Doctoral

x

TDD; TDDR; TDO

Undergraduate

x

TDD; TDDR; TDO

Graduate

x

TDD; TDDR; TDO

Doctoral

x

TDD; TDDR; TDO

Undergraduate
Graduate

X
X

TDD; TDDR; TDO
TDD; TDDR; TDO

Doctoral

X

TDD; TDDR; TDO

**Only Terminal Degree is Necessary**

BS – Northern Illinois University. MS –
UNC – Greensboro. PhD – University of
Georgia

BS – University of Northern Colorado, MS –
University of Northern Colorado, PhD –
University of New Mexico

Arizona State University – BAE in K-12
Physical Education; Arizona State University
– MPE in Physical Education with a Sport
Pedagogy Research Specialization; The
University of Texas at Austin – PhD in
Curriculum and Instruction; Arizona
Teaching License 2012-2015

Graduate
Doctoral

Appendix D: Faculty Credentials Sports Administration
(FOR USE IN CRITERION 5)

Name of Department/Academic Program(s): Dept. of HESS/Sports Administration Program
Full First and Last Name

1.

John Barnes

Faculty Appointment
Continuing
• Lecturer (LT)
• Probationary/Tenure Track Instructor (TTI) or Asst. Prof. (TTAP)
• Tenured - Assoc. Prof. (TAP), Prof.
(TP), or Dist. Prof. (TDP)
• Prof. of Practice (PP)
Temporary
• Adjunct (AD)
• Term Teacher (TMT)
• Visitor (VR)
• Research Faculty (RF)
TP

Institution(s) Attended, Degrees Earned,
and/or active Certificate(s)/Licensure(s)

2.

Ed Horne

TTAP

3.

Luke Mao

TAP

University of Florida – Ph.D. in Health and
Human Performance

4.

Todd Seidler

TP

University of New Mexico – Ph.D. in Health,
Physical Education and Recreation (Sports
Administration)

(e.g., University of New Mexico—BS in
Biology; University of Joe Dane—MS in
Anthropology; John Doe University—PhD in
Psychology; CPA License—2016-2018)

Program Level(s)
(Please leave blank
or provide “N/A”
for each level(s) the
faculty does not
teach at least one
course.)

**Only Terminal Degree is Necessary**

University of New Mexico – Ph.D. in
Physical Education, Exercise and Sports
Sciences (Sports Administration)
University of Illinois – Ph.D. in Recreation,
Sport and Tourism

Undergraduate
Graduate
Doctoral
Undergraduate
Graduate
Doctoral
Undergraduate
Graduate
Doctoral
Undergraduate
Graduate
Doctoral
Graduate
Doctoral

X
X
X

Faculty Credentials
• Faculty completed a terminal degree in the
discipline/field (TDD);
• Faculty completed a terminal degree in the
discipline/field and have a record of
research/scholarship in the discipline/field
(TDDR);
• Faculty completed a terminal degree outside of
the discipline/field but earned 18+ graduate
credit hours in the discipline/field (TDO); OR
• Other (Explain)

TDDR

X
X

TDDR

X
X

TDDR

X

TDDR
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Research Expenditures

Health, Exercise & Sports Sciences (HESS)
Internal Funding
FY18-FY21

Funding Type
COE Faculty RCEPI
Mao
Lunhua (Luke)
Fall 2019
COE Faculty Research Proposals OFAC
Kravitz
Len
Spring 2019
Mao
Lunhua
Fall 2018
Mermier
Christine
Spring 2019
COE Faculty Travel Proposals
Amorim
Fabiano Trigueiro
Fall 2017
Duryea
Eli
Fall 2017
Mao
Luke (Lunhua)
Fall 2017
Saavedra
Elba L.
Fall 2017
Schroeder
Kevin
Fall 2018
Shibata
Daisuke
Fall 2017
COE Graduate Student Travel
Bellovary
Bryanne
Fall 2017
Choi
Jeongwon
Fall 2019
Houck
Jonathan
Fall 2017

Sum of Amount Funded*
$
1,894.00
$
$

1,894.00
4,000.00

$

2,000.00

$

-

$
$

2,000.00
4,000.00

$

1,000.00

$
$
$

1,000.00
-

$

1,000.00

$
$

1,000.00
5,800.00

$

500.00

$

500.00

$

-

Lasota
Mark
Fall 2018
Fall 2019
Li
Zidong
Fall 2018
McCormick
James Jeremy
Fall 2017
Mellor
Chris
Fall 2019
Moriarty
Terence
Fall 2017
Fall 2018
Nava
Roberto
Fall 2017
Fall 2019
Olive
Caitlin
Fall 2019
Realzola
Alberto
Fall 2018
Yoon
Daewon
Fall 2019
COE Lecturer Travel
Kowalski
Holly
Fall 2019
Spring 2019
Schroeder
Kevin M.
Fall 2019
Schroeder
Kevin
Spring 2019
COE NM Research Initiatives Tier 1
Gaudreault
Karen
Spring 2019
Gibson
Ann

$
$

500.00

$

500.00

$

400.00

$

500.00

$
$

500.00

$
$

400.00
500.00

$

500.00

$

500.00

$
$

500.00
2,000.00

$
$

1,000.00

$

1,000.00

$
$

15,714.97

$

-

Spring 2019
Saavedra Ferrer
Elba
Spring 2019
COE NM Research Initiatives Tier 2
Amorim
Fabiano Trigueiro
Spring 2019
Gibson
Ann
Spring 2019
Saavedra Ferrer
Elba
Spring 2019
COE OFAC Research Awards
Amorim
Fabiano Trigueiro
Spring 2018
Mermier
Christine
Fall 2017
Spring 2018
Zuhl
Micah
Fall 2017
Spring 2018
Collaborative Research
Mermier
Christine
Spring 2020
Nottingham
Sara
Spring 2020
Individual Research
Gaudreault
Karen
Spring 2020
Grand Total

$

15,714.97

$
$

4,403.52

$

4,403.52

$

-

$
$

5,667.70

$

1,704.98

$
$

1,000.00
1,000.00

$
$
$

1,962.72
11,762.00

$

5,918.00

$
$

5,844.00
2,500.00

$
$

2,500.00
57,742.19

*Please note that if a dollar amount is not listed within the amount funded column,
the individual applied but did not receive funding for that particular call for
proposals.

AWARD NO
LINKED PROPOSALS AWARD TITLE
A19-0284-001
19-0687 Evaluating the capability of the KONA
metabolic system to accurately perform
metabolic gas analysis on human subjects
during well-defined steady state exercise
stages on a cycle ergometer.

AWARD AMOUNT
$19,800.00

A19-0284-002

19-0687 Evaluating the capability of the KONA
metabolic system to accurately perform
metabolic gas analysis on human subjects
during well-defined steady state exercise
stages on a cycle ergometer.

$0.00

A19-0284-003

19-0687 Evaluating the capability of the KONA
metabolic system to accurately perform
metabolic gas analysis on human subjects
during well-defined steady state exercise
stages on a cycle ergometer.

$0.00

A19-0284-004

19-0687 Evaluating the capability of the KONA
metabolic system to accurately perform
metabolic gas analysis on human subjects
during well-defined steady state exercise
stages on a cycle ergometer.

$0.00

A19-0119-001

18-1111 Exploring Palliative Care Communication
with Alaska Native and American Indian
People at Two Primary Care Sites
18-1111 Exploring Palliative Care Communication
with Alaska Native and American Indian
People at Two Primary Care Sites
21-0111 Family Listening Program (FLP) CBPR
Culturally-Centered Implementation Project

A19-0119-002

A21-0182-001

A20-0392-001

$54,127.00

$0.00

$671,282.00

20-0859 Marginalization in Research Administration
Survey
21-0258 Pedagogy Research Laboratory
20-0716 Uncovering the Molecular Mechanisms
Behind Repeated Sprint Training in Hypoxia:
The Role of Hypoxia-Inducible Factor 1 (R.
Nava)

$13,764.00

A21-0445-001

21-0418 Evaluating the Effectiveness of a Personalized
Educational Intervention to Improve Athletic
Trainers' Knowledge of Clinical
Documentation.

$28,464.00

A19-0408-001

19-0974 2019 Summer Academy - UNM Summer
Youth Enhanced Sports Science (YESS) Camp

$60,000.00

A21-0233-001
A20-0373-001

$49,995.00
$11,632.00

A19-0465-002

19-0325 NMSU Subaward to UNM-Main NIH INBRE
Q02087A

$26,031.00

A19-0465-003

19-0325, 20-0518 NMSU Subaward to UNM-Main NIH INBRE
Q02087A

$35,369.00

A19-0465-004

19-0325 NMSU Subaward to UNM-Main NIH INBRE
Q02087A

$25,001.00

A19-0465-005

19-0325 NMSU Subaward to UNM-Main NIH INBRE
Q02087A

$4,457.00

A19-0088-001
A19-0211-001
A20-0102-001
A20-0032-001

18-0898
18-1166
19-1174
19-0837

A20-0420-001

Breast Health Platica (BHP) Project
Comadre a Comadre - FY19
Comadre a Comadre Project - FY20
Improving the Early Detection of Breast
Cancer Among NM Hispanic/Latinas through
Community Breast Health Platicas
20-0839 Parents' Acceptance of Physicians'
Recommendation regarding Autism
Spectrum Disorder Genetic Testing
Total Award Amount:

$25,000.00
$28,450.00
$28,450.00
$25,000.00

$0.00

$1,106,822.00

AWARD STATUS
inactive_legacy

DIRECT COSTS INDIRECT COSTS TOTAL INTERNAL COST SHARING
$0.00
$0.00
$0.00

inactive_legacy

$0.00

$0.00

$0.00

inactive_legacy

$0.00

$0.00

$0.00

inactive_legacy

$0.00

$0.00

$0.00

inactive_legacy

$0.00

$0.00

$0.00

inactive_legacy

$0.00

$0.00

$0.00

inactive_legacy

$0.00

$0.00

$0.00

inactive_legacy

$0.00

$0.00

$0.00

inactive_legacy
Active

$0.00
$0.00

$0.00
$0.00

$0.00
$0.00

Active

$0.00

$0.00

$0.00

inactive_legacy

$0.00

$0.00

$0.00

inactive_legacy

$0.00

$0.00

$0.00

inactive_legacy

$0.00

$0.00

$0.00

inactive_legacy

$0.00

$0.00

$0.00

inactive_legacy

$0.00

$0.00

$0.00

inactive_legacy
inactive_legacy
inactive_legacy
inactive_legacy

$0.00
$0.00
$0.00
$0.00

$0.00
$0.00
$0.00
$0.00

$0.00
$0.00
$0.00
$0.00

inactive_legacy

$0.00

$0.00

$0.00

TOTAL THIRD-PARTY COST SHARING
LEAD PI
$0.00 Amorim, Fabiano

SPONSOR
Oxigraf Inc

$0.00 Amorim, Fabiano

Oxigraf Inc

$0.00 Amorim, Fabiano

Oxigraf Inc

$0.00 Amorim, Fabiano

Oxigraf Inc

$0.00 Belone, Lorenda

Southcentral Foundation

$0.00 Belone, Lorenda

Southcentral Foundation

$0.00 Belone, Lorenda

National Institutes of Health

$0.00 Gaudreault, Karen

National Council of University Research
Administrators
NM Public Education Department
National Strength and Conditioning
Association (NSCA)

$0.00 Gaudreault, Karen
$0.00 Mermier, Christine

$0.00 Nottingham, Sara

The NATA Research & Education Foundation

$0.00 Perry, Christina

Bernalillo County

$0.00 Qin, Yang

New Mexico State University

$0.00 Qin, Yang

New Mexico State University

$0.00 Qin, Yang

New Mexico State University

$0.00 Qin, Yang

New Mexico State University

$0.00
$0.00
$0.00
$0.00

Prevent Cancer Foundation
New Mexico Department of Health
New Mexico Department of Health
Prevent Cancer Foundation

Saavedra, Elba
Saavedra, Elba
Saavedra, Elba
Saavedra, Elba

$0.00 Zhao, Shixi

Simons Foundation

SPONSOR AWARD NO
19-0687

SPONSOR TYPE
Non-Federal

OTHER PERSONNEL
Marquez, Christine

19-0687

Marquez, Christine

19-0687

Marquez, Christine

19-0687

Marquez, Christine

2018-138

Non-Federal

2018-138 (AMD 1)

Marquez, Christine ; Avila, Magdalena ;

Marquez, Christine ; Avila, Magdalena ;

1R01MD015011-01

Federal

Werito, Vincent

NCURA Grant Letter (MOD 1)

Non-Federal

Marquez, Christine

IGA No. 21-924-00159
Grant Agreement Dated 04/30/2020

Non-Federal
Non-Federal

Phelps, Ashley ; Marquez, Christine ;
Marquez, Christine

General Grant No. 2021GGP02

Non-Federal

Marquez, Christine

Award dated 5/23/2019

Non-Federal

Marquez, Christine

Q02087A & Q02087B (AMD 1 and 2)

Prevent Cancer Foundation
FY19UNM021034
Addendum #FY20UNM021034
Award letter dated 07/08/19

Non-Federal
Non-Federal
Non-Federal
Non-Federal

Amorim, Fabiano ; Edwards, Jeremy ; Lakin,
Matthew ; Valdez, Riane ; Griffenberg, Sandra
;
Amorim, Fabiano ; Edwards, Jeremy ; Lakin,
Matthew ; Valdez, Riane ; Griffenberg, Sandra
;
Amorim, Fabiano ; Edwards, Jeremy ; Lakin,
Matthew ; Valdez, Riane ; Griffenberg, Sandra
;
Amorim, Fabiano ; Edwards, Jeremy ; Lakin,
Matthew ; Valdez, Riane ; Griffenberg, Sandra
;
Marquez, Christine
Marquez, Christine
Marquez, Christine
Marquez, Christine

RDA between Simons Foundation and UNM

Non-Federal

Marquez, Christine

Q02087D (MOD 1)

Q02087E (MOD 3 & BUD REV)

Q02087D (AMD 2)

AWARD ADMIN UNIT
Cntr Interdisciplinary Rsrch

LEAD PI HOME UNIT
Health Exercise & Sports Science

OFFICIAL REPORT DATE
2/14/19

Cntr Interdisciplinary Rsrch

Health Exercise & Sports Science

7/17/19

Cntr Interdisciplinary Rsrch

Health Exercise & Sports Science

2/4/20

Cntr Interdisciplinary Rsrch

Health Exercise & Sports Science

5/14/20

Cntr Interdisciplinary Rsrch

Health Ex Sports Sci Physcal Educ

9/17/18

Cntr Interdisciplinary Rsrch

Health Ex Sports Sci Physcal Educ

8/28/19

Cntr Interdisciplinary Rsrch

Health Ex Sports Sci Physcal Educ

10/28/20

Cntr Interdisciplinary Rsrch

Health Exercise & Sports Science

5/28/20

Cntr Interdisciplinary Rsrch
Cntr Interdisciplinary Rsrch

Health Exercise & Sports Science
Health Ex Sports Sci Physcal Educ

12/18/20
5/13/20

Cntr Interdisciplinary Rsrch

Health Exercise & Sports Science

6/23/21

Cntr Interdisciplinary Rsrch

Health Exercise & Sports Science

5/29/19

Chemistry Department

Chemistry Department

9/26/19

Chemistry Department

Chemistry Department

5/26/20

Chemistry Department

Chemistry Department

5/27/20

Chemistry Department

Chemistry Department

4/2/21

Cntr Interdisciplinary Rsrch
Cntr Interdisciplinary Rsrch
Cntr Interdisciplinary Rsrch
Cntr Interdisciplinary Rsrch

Health Ex Sports Sci Physcal Educ
Health Ex Sports Sci Physcal Educ
Health Ex Sports Sci Physcal Educ
Health Ex Sports Sci Physcal Educ

8/27/18
12/13/18
8/29/19
7/11/19

Cntr Interdisciplinary Rsrch

Health Exercise & Sports Science

6/22/20

AWARD BEGIN DATE
AWARD END DATE
INSTRUMENT TYPE
3/1/19
9/30/19 Contract (Award)

AWARD TYPE
Contract

3/1/19

2/28/20 No Cost Extension (Award)

Contract

3/1/19

6/30/20 No Cost Extension (Award)

Contract

7/1/20

6/30/21 No Cost Extension (Award)

Contract

7/1/18

6/30/19 Contract (Award)

Contract

7/1/18

7/31/19 No Cost Extension (Award)

Contract

9/26/20

6/30/21 New

Grant

6/1/20

5/31/21 New

Grant

6/29/21 Contract (Award)
8/31/21 New

Contract
Grant

11/23/20
6/1/20

5/23/21

5/23/19

12/31/22 New

7/31/19 Contract (Award)

Grant

Contract

9/18/19

3/31/20 Continuation (Award)

Contract

4/1/20

3/31/21 Continuation (Award)

Contract

4/1/20

3/31/21 Continuation (Award)

Contract

4/1/20

3/31/21 Continuation (Award)

Contract

7/31/19
6/29/19
6/29/20
7/31/20

Grant
Contract
Contract
Grant

8/1/18
12/3/18
7/1/19
8/1/19

6/8/20

New
Contract (Award)
Contract (Award)
New

5/31/21 Contract (Award)

Unfunded Agreement

PI:
Sponsor:
Official Report Date:
Official Report Date:
PI:
Sponsor:
Official Report Date:
Sponsor:
Official Report Date:
Official Report Date:
PI:
Sponsor:
Official Report Date:
Sponsor:
Official Report Date:
PI:
Sponsor:
Official Report Date:
PI:
Sponsor:
Official Report Date:
PI:
Sponsor:
Official Report Date:
PI:
Sponsor:
Official Report Date:
Official Report Date:
Official Report Date:
PI:
Sponsor:
Official Report Date:
Official Report Date:
Sponsor:
Official Report Date:
Official Report Date:
PI:
Sponsor:
Official Report Date:

Row Labels
Amorim, Fabiano
Oxigraf Inc
2019
2020
Belone, Lorenda
National Institutes of Health
2020
Southcentral Foundation
2018
2019
Gaudreault, Karen
National Council of University Research Administrators
2020
NM Public Education Department
2020
Mermier, Christine
National Strength and Conditioning Association (NSCA)
2020
Nottingham, Sara
The NATA Research & Education Foundation
2021
Perry, Christina
Bernalillo County
2019
Qin, Yang
New Mexico State University
2019
2020
2021
Saavedra, Elba
New Mexico Department of Health
2018
2019
Prevent Cancer Foundation
2018
2019
Zhao, Shixi
Simons Foundation
2020
Grand Total

Sum of AWARD AMOUNT
$
$
$

19,800
19,800
-

$
$
$
$
$

671,282
671,282
54,127
54,127
-

$
$
$
$

13,764
13,764
49,995
49,995

$
$

11,632
11,632

$
$

28,464
28,464

$
$

60,000
60,000

$
$
$
$

90,858
26,031
60,370
4,457

$
$
$
$
$
$

56,900
28,450
28,450
50,000
25,000
25,000

$
$
$

1,106,822
Most lines without funds listed are No Cost Extensions.
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Peer Comparison Tables by Program

Appendix E: Peer Comparison Exercise Science
(FOR USE IN CRITERION 7)

With the understanding that not all programs are included in every peer institution, the APR Office recommends selecting 3 peer
institutions to use as comparisons.

PEER
INSTITUTIONS

Total
University
Enrollment

Unit Undergraduate
Degrees/Certificates
Offered

Unit
Undergraduate
Student
Enrollment

Unit Graduate
Degrees/Certificates
Offered

Unit Graduate
Student Enrollment

Total # of Unit
Faculty

University of New
Mexico- ES only

23,577

BS
(No required minor)

140

MS
PhD

1 MS
18 PhD

5
2 part-time
Non-TT

University*

44,461

3 BS degrees
2 minors
1 certificate

1300

2 MS degrees
PhD

39 MS
24 PhD

9 tenure-track
19 non-TT

UNLV*

31,142

1 BS degree
1 minor

1800

2 MS degrees
PhD

36 MS
30 PhD

15 tenure-track
4 non-TT

BS

# of undergraduate
students in the BS in
Exercise Science
program - 622

MS
PhD

MS (Exercise Science)
- 14 students
PhD (Health, Sport, &
Exercise Science)
14 students

27 TT
13 non-TT

Arizona State

University of
Arkansas- ES only

26,062

*Numbers of students and faculty appear to be for entire department-have not been able to get just ES/Kines

Status/Ran
ks/
Compariso
ns (i.e.,
program
goals,
curriculu
m, faculty,
and
students,
etc.)
How to fit
all this in
this
box????

Other
(please specify)

Appendix E: Peer Comparison Health Education
(FOR USE IN CRITERION 7)

With the understanding that not all programs are included in every peer institution, the APR Office recommends selecting 3 peer
institutions to use as comparisons.
Total
University
Enrollment

PEER
INSTITUTIONS
University of New
Mexico

Texas A&M
University

University of Utah

54,058
23,577

Unit Undergraduate
Degrees/Certificates
Offered

• BA
• 3 Certificates
BS HED; Minor in
HED

Unit
Undergraduate
Student
Enrollment
• 4-BA
• 89-Certificate

Unit Graduate
Degrees/Certificates
Offered

Unit Graduate
Student Enrollment

Total #
of Unit
Faculty

• MA
• 2 MS dual degrees
• PhD

• 18-MA
• 10-MS dual degrees
• 7-PhD

215

M.S.

71,109

B.S. in Community
Health

M.S. in Health
Education (online) &
M.S. in Health
Education (Face-toFace)

32,760

B.S. degree in Health
and Kinesiology with
an “emphasis” in
Community Health
Education and a Health
minor

M.S. Health
Education Specialist
and Wellness
Coaching non-thesis
degree program

Status/Ranks/
Comparisons (i.e.,
program goals,
curriculum,
faculty, and
students, etc.)

3

Ph.D. in Health
Education

25

UG 32;
Grad 4

The Master of
Science in Health
Education is a 36hour degree
program with the
option to complete a
thesis or non-thesis
degree plan either
fully online or faceto-face option; The
Ph.D. in Health
Education program
prepares students to
conduct research in
basic and applied
health education.
The program
requires a minimum
of 64 hours of
coursework beyond
the master’s degree.
The curriculum is
based upon the core
competencies of the
Certified Health
Education Specialist
(CHES) national

Other
(please specify)

Southeastern
Louisiana
University

Total
University
Enrollment

Unit Undergraduate
Degrees/Certificates
Offered

14,461

B.S. in Health
Education and
Promotion updated to a
B.S. in Health Sciences

Unit
Undergraduate
Student
Enrollment

Unit Graduate
Degrees/Certificates
Offered

M.S. in Health and
Kinesiology with
concentration in
Health Promotion &
Exercise Science

Unit Graduate
Student Enrollment

Total #
of Unit
Faculty

11

Status/Ranks/
Comparisons (i.e.,
program goals,
curriculum,
faculty, and
students, etc.)
certification; the
only program in the
country that offers
an MS non-thesis
degree program in
which graduates
will be able to sit
for both the
Certified Health
Education Specialist
(CHES) exam AND
the National Health
& Wellness Coach
certification exam.
The B.S. degree
offers a flexible
curriculum with
nationally
recognized faculty
to prepare students
to pursue various
career opportunities
in public health,
health care, and
other health sciencerelated industries.
The degree also
provides students
with the skills and
competencies of the
Certified Health
Education Specialist
and research
opportunities.
The M.S. degree
prepares students to
work in health
promotion, exercise
science, and sports

Other
(please specify)

Total
University
Enrollment

Unit Undergraduate
Degrees/Certificates
Offered

Unit
Undergraduate
Student
Enrollment

Unit Graduate
Degrees/Certificates
Offered

Unit Graduate
Student Enrollment

Total #
of Unit
Faculty

Status/Ranks/
Comparisons (i.e.,
program goals,
curriculum,
faculty, and
students, etc.)
administration.
Graduates will gain
the necessary
research,
assessment, and
planning skills to
excel professionally
and scholarly in
health and
kinesiology.

Other
(please specify)

Appendix E: Peer Comparison PETE
(FOR USE IN CRITERION 7)

With the understanding that not all programs are included in every peer institution, the APR Office recommends selecting 3 peer
institutions to use as comparisons.

Total
University
Enrollment

PEER
INSTITUTIONS

54,058

Unit Undergraduate
Degrees/Certificates
Offered

• BA
• 3 Certificates

Unit
Undergraduate
Student
Enrollment

• 4-BA
• 89-Certificate

Unit Graduate
Degrees/Certificates
Offered

Unit Graduate
Student Enrollment

Total # of Unit
Faculty

• MA
• 2 MS dual degrees
• PhD

• 18-MA
• 10-MS dual degrees
• 7-PhD

215

University of New
Mexico

University of Utah

23,300

2 BS degrees; 1
minor; 2
certificates

230

2 MS
1 PhD

21MS
10 PhD

University of
Nevada-Las Vegas

31,142

0 BS degree
1 Minor

43

2 MS
1 PhD

36 MS
30 PhD

University of
Wyoming

21,550

1 BS degree
1 Minor

22

1 MS
1 PhD

32 MS
27 PhD

8 tenuretrack
10 non
tenure
track
6 tenure
track
4 non
tenure
track
2 tenure
track
3 non
tenure
track

Status/Ran
ks/
Compariso
ns (i.e.,
program
goals,
curriculum,
faculty, and
students,
etc.)

Total
University
Enrollment

Brigham Young
University

32,222

Unit Undergraduate
Degrees/Certificates
Offered

2 BS
1 minor

Unit
Undergraduate
Student
Enrollment

77

Unit Graduate
Degrees/Certificates
Offered

3 MS
1 PhD

Unit Graduate
Student Enrollment

Total # of Unit
Faculty

41 MS
29 PhD

5 tenure
track
10 non
tenure
track

Status/Ran
ks/
Compariso
ns (i.e.,
program
goals,
curriculum,
faculty, and
students,
etc.)

